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Key Messages 

 

 Pupils at primary schools remained seriously affected by dangers and threats of floods, 

drought, storms, and epidemic diseases.  Various reasons were causing their vulnerabilities, 

but geographical areas and socio-economic conditions were the main factors.  

 The disaster risk reduction in education has become a long-term investment of both the 

Royal Government of Cambodia, development partners, and Non-governmental 

Organizations (NGOs) to ensure pupils at primary schools are safe for learning and 

teaching. 

 Disaster risk reduction in education is a significant program to improve the capacity of 

teachers and principals and pupils for a better understanding of school safety plan or 

disaster risk reduction action plan related to safe school for disaster risk reduction, 

incidents, and violations. 

 Safe school programs help to build the capacity of principals and teachers in safe schools. 

Therefore, the Disaster Management Secretariat of the Ministry of Education Youth and 

mailto:tepsamol.chen@childrightsfound.org
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Sports (MoEYS) should continue working with the NGOs partner and PoE to ensure their 

implementation throughout its agents at sub-national levels. 

 As one of the national policies adopted by the MoEYS, the Ministry should consider 

allocating a budget for some activities or expenditures for schools to carry out disaster risk 

reduction activities or some key activities to support the safe school framework. 

 

Key Word: Disaster risk reduction, safe school program, hazard, primary school, education 

continuity, Cambodia 

 

To cite this article: Chen, T., Samath, K., & Thou, P. (2022). The Risk and Vulnerability of 

Pupils at Primary Schools in Cambodia and the Key Mitigation Measure. Cambodia Education 

Review, 5(2), 1-16. 

 

1. Introduction  

Education is believed to support Cambodia's ambition to transition from a lower-middle-

income country to an upper-middle-income country by 2030 and a developed country by 2050 

(MoEYS, 2014). The Rectangular Strategy Phase IV has prioritized human resource 

development, and the Ministry of Education, Youth and Sport (MoEYS) is committed to 

accomplishing the objectives of quality education, science, and technology (RGoC, 2018). The 

MoEYS is responsible for the education sector, and basic education contains two levels: (1) 

primary and (2) secondary education. The primary level covers the first six years, from grades 

1 to 6, and the secondary level includes grades 7 to 12 (Khut, 2021). The Education Strategic 

Plan (2019-2023) was formulated in 2019 to promote the education sector in Cambodia. The 

ESP has focused on five pillars: (1) Pillar 1: Implementation of the Teacher Policy Action Plan, 

(2) Pillar 2: Review curriculum and textbooks and improve learning environments, (3) Pillar 

3: Enforcement of inspection, (4) Pillar 4: Improve learning evaluation to meet national, 

regional and international levels; and (5) Pillar 5: Higher education reform (MoEYS, 2021a). 

According to the MoEYS (2021), there were 14,522 schools across the country in the 

2018-19 school year, including 13,300 public and 1,222 private schools. Approximately 80% 

of the public schools (994) were located in urban areas. Out of the total 13,300 public schools, 

11,529 were primary level, and the rest were secondary level (1,771) (MoEYS, 2021b). 

Cambodia has achieved an adult literacy rate (15-Above) of 87.8%; the target was 84.8%. 

However, primary education remained a concern when female enrollment was still off-tracked, 

and male enrollment in any form of Early Childhood Education Program was constrained. 
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Primary Education is one of the most direct effects of natural hazards. Flood is a common 

occurrence and usually causes much more damage than droughts in the education sector. Over 

the last decades, floods in 2000, 2011, and 2013 are considered the most severe floods. Floods 

suffered hundreds of human deaths and thousands of animal deaths and damaged a thousand 

hectares of crops and schools. Thousands of students have disrupted their schooling or could 

not attend classes with the regular school calendar (MoEYS, 2014a). In late 2013, the MoEYS 

recorded 1,280 schools were affected by floods. Over 155 schools were suspended for one to 

nine weeks, preventing at least 50,000 children from starting in 2013. The loss and damage in 

the education sector from floods in 2013 were estimated to cost $15 million (MoEYS, 2013). 

In the past, the report on affected schools by flood or other events was unavailable except 

for the 2009 (typhoon Ketsana), 2011, and 2013 floods which affected 1,169, 1,200, and 1,242 

schools, respectively (MoEYS, 2014b). It should be noted that there was a severe drought in 

2015-16, but there was no official report on the total drought impact except the exert from the 

media. Among the many studies on these climatic hazards in Cambodia, few focus on the 

impacts of drought and flood on students, especially education and protection. The study aims 

to generate and take stock of knowledge to support the accomplishment of school safety 

programs in terms of equal opportunity for the participation of girls and boys, promotion of 

leadership and involvement, and challenges of girls in disaster risk management in Cambodia. 

Today, floods and droughts have placed increased pressure and threats on students 

regarding health concerns such as malaria, diarrhea, undernutrition and social stability, and 

children’s welfare (UNICEF, 2008). The disasters affect unique conditions of physical, 

cognitive, and physiological immaturity of the children (Save the Children, 2009). Every year 

floods delay classes and damage schools located in flood-prone areas. Due to bad road 

conditions, students have problems travelling to schools during the flood. In most cases, 

students are not safe to travel across rivers. At the same time, parents also hesitate to allow 

their children to go to school during the flood because children take a long time and have higher 

costs to reach schools. As a result, students, especially from low-income families, turn to a high 

absenteeism rate at the beginning of each academic year. Moreover, schools are used as 

emergency shelters during floods, damaging school structures, especially the school floor 

(ADPC, 2008). 

In this policy paper, we determine the risk faced by pupils at primary school and the 

positive contribution of safe school programs for pupils’ safety. The paper addresses upon (1) 
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risk and hazard facing by pupils, (2) disaster risk reduction intervention, and (3) impact of 

safe school program on pupils’ education at primary level. 

 

2. Research Methodology 

This policy paper was written based on primary and secondary data and information 

collected at 34 primary schools in in Stung Treng province. Both pupils and teacher’s teachers 

in grades 4, 5, and 6 were contacted for the interviews by using structured questionnaires for 

quantitative data. Qualitative data was also collected through key informants and in-depth 

interviews with relevant officers, local authorities, school principals, teachers, school support 

committee members, and pupils. The survey was carried out with 798 pupils and 173 teachers 

by two structured questionnaires at 34 primary schools of four districts of Stung Treng Province 

such as; Siem Pang, Siem Bouk, Borey O’svay Senchey, and Thalaborivath.  

 

3. Result of Finding  

3.1 The risk and hazard facing by pupils at primary school 

Overall, pupils rated a moderate vulnerability to flooding, storm, and epidemic diseases; 

other types of risks and hazards were assessed as low and very low degrees, as illustrated in 

(Figure1.). Pupils at study schools were more likely to more serious dangers and threats to 

floods, storms, and epidemic diseases. Various reasons were causing their vulnerabilities, but 

geographical areas and socio-economic conditions were the main factors. Hazards and 

incidents might happen among pupils at school or on the way to school/home if there are no 

supporting mechanisms. Schools need to have good physical infrastructure and services. 

Moreover, schools must work with all the key stakeholders [Key Informant Interview with 

School Director]. 

Furthermore, cooperation from parents was also essential; parents must follow up and 

regularly communicate with the school about their schools. When schools provide parents with 

information about disasters or their children’s education, they have to support the school for 

their children’s safety. Some parents did not cooperate with schools at all. While schools 

worked hard to reduce physical violations, their parents were violated, which was a wrong 

model for them. Some pupils were too young to walk alone to school or to travel by boat; 

parents may consider company them or letting them come with other pupils to reduce risk on 

the way to school/home [In depth interview with school support committee]. 
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Figure 1. Degree of incidents experiencing by pupils 

 
 

Note: WAI = weight average index measured on a five-point scale [Very low (VL) = 0.00–0.20, Low (L) = 0.21– 0.40, 

Moderate (M) = 0.41–0.60, High (H) = 0.61–0.80, Very high (VH) = 0.81–1.00]. OA = Overall assessment. Significance at 

the 0.05 level. 

 
Overall, teachers rated a “very low” degree of effects by dead lighting, deadly diseases, 

and falling trees; they assessed a “low” degree of impact by flood, drought, storm, traffic 

accidents, and epidemic disease. According to Plan International, Non-governmental 

Organizations for example Child Rights Foundation (CRF) selected to work at high-risk 

schools where pupils were vulnerable [NGO-KII]. Teachers at high-risk schools claimed that 

their schools were high risk due to their geographical location and capacity to cope with threats 

to, hazards, and vulnerabilities [FGD with teacher]. Pupils at Onlong Svay "Kor" Primary 

School confirm that their schools were not ed by natural hazards, but rain caused them much 

trouble with their studies. However, traveling during heavy rain was not very safe [FGD with 

children council]. However, the school was not covered by water, but the communities were 

full of water. Teachers always advised pupils not to come to school if the water level was high.  

Teachers time cared for pupils’ safety and worked with parents and local authorities [FGD with 

teacher] 
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Figure 2. Degree of incidents experiencing at schools viewed by teacher 

 

 

Note: WAI = weight average index measured on a five-point scale [Very low (VL) = 0.00–0.20, Low (L) = 0.21– 0.40, 

Moderate (M) = 0.41–0.60, High (H) = 0.61–0.80, Very high (VH) = 0.81–1.00]. OA = Overall assessment. Significance at 

the 0.05 level. 

Teachers rated “very low” and “low” degrees of (1) facilitation for students’ travel home 

by water, crossing river, (2) identification of escape routes for students’ evacuation from school 

or classrooms, (3) preparing lane for disabled students, and (4) regular monitoring and 

maintenance of lane and exit respectively. Additionally, students considered low-level traffic 

measures like installing traffic signs and barriers to facilitate students' travel home as well as 

facilitation for students' travel home on foot. They also assessed a very low degree of 

facilitation for students' travel home by water, crossing rivers, and preparing lanes for 

handicapped students. However, they did order stronger traffic control measures, such traffic 

signs and barriers, to make it easier for students to get home (Figure 3 and Figure 4). An 

incident of ferry collapse carrying students between 12 and 14 years old has drawn more 

attention from the public, practices, planners, policymakers, and on the safe school program. 

On 14 October 2022, eleven students drowned after a river ferry capsized after returning from 

an English class. Only four people, including two students and two of the boat's crew, were 

rescued after the accident at 7 pm on the Mekong River south-east of Phnom Penh1. According 

to key informants with school principals and group discussions among teachers and pupils, the 

school did not have sufficient facilities to support disabled students, and pupils were not yet 

                                                      
1 See detail at https://www.aljazeera.com/news/2022/10/14/at-least-9-students-drown-after-ferry-boat-
capsizes-in-cambodia 

0
0.05

0.1
0.15

0.2
0.25

0.3
0.35

Flood

Drought

Storm

Dead lightning

Traffic accidents

Epidemic diseases

Poisonous animals/
reptiles

Falling trees



Cambodia Education Review                Chen, T., et al.   

7 
 

entirely safe on the way to school or back home by water and land.  Some schools were located 

along the national roads; vehicles were driving fast.  However, schools have prepared traffic 

signs and carried measures to facilitate pupils’ travel, especially on land; pupils remained 

unsafe without close follow-up. Pupils at O’svay Primary School described how difficult they 

faced if they traveled by boat. Some parents did not allow them to travel to schools for safety 

reasons. Some pupils were absent from classes during heavy rain, storm, and flood if required 

to travel by boat [FGD with pupils]. 

Figure 3. Degree of access to facilities to facilitate pupils’ transportation by teacher 

 

 

Figure 4. Degree of access to facilities to facilitate pupils’ transportation by pupils 

 
 

Note: WAI = weight average index measured on a five-point scale [Very low (VL) = 0.00–0.20, Low (L) = 0.21– 0.40, 

Moderate (M) = 0.41–0.60, High (H) = 0.61–0.80, Very high (VH) = 0.81–1.00]. OA = Overall assessment. Significance at 

the 0.05 level. 
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3.2 Disaster risk reduction intervention at primary school  

The majority of the teachers (71.7%) maintained school materials and documents during 

disasters; more than half of them prepared an education continuity plan that is inclusive, free 

from abuse and violence (60.1%), putting up warning signs at dangerous places (55.5%), 

document development or slogans for risks deduction in school (54.3%), development of safety 

signs (53.8%), preparation of emergency materials in responding to disasters (53.2%), 

Establishment of the committee for disaster management (53.2%), establishment of inclusive, 

gender-sensitive committee for disaster management (51.4%), development of school safety 

plan or disaster risk reduction action plan (51.4%), practice and improve simulation drills in 

school to respond to the disaster (50.3%), identification of roles and responsibilities for the 

committee for disaster management (50.3%), assessment of risks, hazards. Some of the 

teachers are also involved in vulnerability and capacity inside and outside school (49.1%) and 

the development of early warning systems for disasters (41.6%) (Figure 5). 

Figure 5. Activities carried out by teachers to support Disaster management at school  
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Figure 6. Activities carried out by teachers to support disaster risk reduction education at 

school 

 

In supporting to the disaster risk reduction education to the children student, most 

teachers (83.2%) regularly transferred information to students about Dose and Don’t to be safe 

during a catastrophe; it was as high as 95.0% of them at target schools (Figure 6). More than 

half of teachers conducted disaster risk reduction education in extracurricular activities (65.9%) 

and provided capacity building for teachers on disaster risk reduction (61.3%).  Teachers also 

offered training on first aid, prevention, and response to disasters (48.0%) and coordinated with 

the community for common key messages on safe school (46.2%). The prepared disaster risk 

reduction materials in school are gender and culture-sensitive, e.g., using the local language. 

All pupils can play any role in the school disaster management committee regardless of gender 

(42.8%). 

Most teachers (87.9%) provided the worksheet for children's study, followed by 

preparing the temporary learning center for children (63.0%). Teachers developed the 

Education in Emergency (EIE) plan and standard operation procedure (SOP) for children's 

continued learning (40.5%). They also carried out online knowledge (39.9%), developed the 

understanding and teaching materials for EIE (38.7%), and prepared Massager group learning 

by Telegram and Facebook Massager (35.8%) (Figure7). The response to the COVID-19 

pandemic has taught schools about other types of hazards, such as floods, heavy rain, and 

storm. Online has been one of the most effective and appropriate options for teaching and 

learning during the disaster [KII with School Director].  However, it has been difficult for 

schools to order online because teachers and pupils do not have sufficient access to smart 

devices and the internet.  The entrance to EIE materials and posters may be accessible with the 
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distribution from NGOs, they have prepared various types of EIE to raise awareness about safe 

schools or DRR [KII with commune Council]. 

Figure 7. Activities carried out by teacher to support the pupil’s education continuity during 

disaster  

 

3.3 Impact of safe school program on pupils’ education  

 Table 1 analyses the impact on safe school programs from a student perspective. Pupils 

confirm that the project impacted their knowledge regarding disaster risk reduction (DRR) 

management and safe school, but it did not change their mindset and actions during the disaster. 

The program did not address the gender transformative approach in the DRR task among 

students and girls’ participation in disaster risk reduction tasks as leaders. The model reveals 

that teachers transferred what they earned from the program after participating in capacity-

building-related activities. During the COVID-19 pandemic, program moved from face-to-face 

to online training and workshops because physical gathering was restricted. This pandemic did 

not affect the capacity building of teachers, but teachers could not carry out activities with 

pupils as planned. The MoEYS announced the reopening public and private schools nationwide 

on November 1, 2021. All schools must adhere strictly to the COVID-19 measures laid out by 

the Ministry of Health to prevent classroom infections while studying [KII with school 

director]. Pupils at Ou Trael Primary School learned safe school and disaster risk management 

from their teachers; they started to share among pupils when schools opened after the COVID-

19 pandemic restriction [FGD with student]. 
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Table 1. Student perspective on the impact of the safe school program implemented 

Attribute (pupils) B SE Odds ratio p-value 

Knowledge (disaster risk management) 0.488 0.176 1.629 0.006 

Knowledge (Safe school) 0.885 0.159 2.423 0.000 

Attitude (disaster risk management) -0.186 0.154 .225 0.830 

Practice (activities taken during disaster risk) 0.145 0.158 1.156 0.358 

Practice (activities taken to support the safe school) 0.457 0.157 1.579 0.004 

Addressing gender transformative approach in disaster risk 

reduction task among student 

-0.091 0.189 0.913 0.629 

Girls’ participation in disaster risk reduction tasks as leaders. 0.122 0.163 1.129 0.455 

Constant  -0.873 0.168 0.418 0.000 

 

Logistic regression confirms that the safe school initiative program has made a significant 

and positive impact on knowledge of DRR management and safe schools (Table 1). The 

program also supported DRR management, teaching and learning activities during the disaster, 

and girls' involvement in disaster risk reduction tasks as leaders. But the program has not 

impacted on attitudes and practices of the teachers to sustainably promote safe schools to DRR. 

The program did not also impact DRR awareness-raising activities and integration and 

addressing gender transformative approach in DRR tasks among students. Teachers at O'run 

Primary School were agreed that their knowledge regarding safe schools was good enough to 

support their schools. Before participating in the workshop and training organized by program 

support by NGO such Child Rights Foundation, Plan International and World Vision, teachers 

explain what they learned from their colleagues. After the knowledge transfer from the 

program, teachers were able to provide definitions, lessons learned, and best practices 

regarding the safe school to DRR [FGD with teacher]. All knowledge and documents supplied 

by program have been integrated into teaching and learning by teachers. Moreover, that 

knowledge and framework assisted improve DRR management of the O’svay Primary School 

[KII with school director]. During the harvest workshop, the officers from the MoEYS raised 

about improvement knowledge from the program. Pupils started to clean themselves and wash 

their hands all the time. This reflects their change in attitudes and practice. But there should be 

more investigation regarding food consumption at school; pupils remain eating prohibited food 

[Harvest-Workshop]. 
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Table 2. Teacher perspective on the impact of the safe school program implementation 

Attribute (teachers) B SE Odds ratio p-value 

Knowledge (DRR management) 1.760 0.504 5.813 0.000*** 

Knowledge (Safe school) 1.360 0.672 3.898 0.043* 

Attitude (DRRM management) 0.374 0.766 1.454 0.625 

Practice (activities taken during a disaster) 0.120 0.456 1.128 0.792 

Practice (activities taken to support a safe school) 0.759 0.492 2.137 0.123 

Support for teaching and learning during the disaster -1.251 0.495 0.286 0.012** 

DRR awareness-raising activities and integration -0.004 0.561 0.996 0.994 

DRR management 1.557 0.576 4.743 0.007** 

Addressing gender transformative approach in DRR task 

among student 

0.629 0.633 1.876 0.320 

Girl’s participation in disaster risk reduction tasks as leaders. 0.942 0.448 2.565 0.035* 

Constant -4.344 1.022 0.013 0.000 

 

School principals reveal that the program safe school had an impact on raising awareness 

of disaster risk reduction during the program implementation, but it did not impact disaster 

management in the long run. In general, schools did not have the budget to continue the 

activities after the completion of the development project (Table 3). A school principal at 

O’svay Primary School agreed that knowledge and support from safe school program have 

created space for schools to implement safe schools. The school principals also admitted that 

they could only carry out activities with the program budget because the school was challenged 

to cover the expenditure.  During the program implementation, school received the supported 

in organizing events, to inviting teachers for training and workshop; all those activities were 

helpful to raise raising awareness at school. The main concern was the program completion; 

the school could not continue the activities, especially training and workshop. Moreover, the 

school management team could not make any decision or prepare a clear plan for DRR-related 

activities [KII with school director]. 

Table 3. School principals on the impact of safe school program implemented 

Indicator (principals) B SE Odds ratio p-value 

DRR management -0.598 1.241 0.550 0.630 

Awareness raising on DRR 3.091 1.357 22.000 0.023* 

 

4. Planning and Policy Implication  

 To the possible extent, the NGOs should pursue implementing a safe school project; the 

development project is essential to reduce pupils’ vulnerabilities from natural hazards, 
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incidents, and violations contributing to MoEYS's National Strategic Plan or ESP (2019-

2023). In the same time, the NGO should continue to support the Provincial Office of 

Education (PoE) and District Office of Education (DoE), and schools by providing 

occasional training or workshop to update and refresh their understanding and knowledge 

of education officers, teachers, and management staff regarding safe schools and DRR 

management. 

 The PoE, through DoE, needs to closely monitor the implementation of safe school 

programs in coverage school. The research shows that schools have started carrying out 

activities to support safe schools. Therefore, the PoE S or DoE should regularly visit 

schools and provide them with feedback to support safe school programs. The PoE and 

DoEYS need to consolidate the experiences gained with the safe school project and make 

it available to reach other schools where they are now working. The PoE, DoE, and schools 

should mainstream safe schools and DRR management in the activities of their existing 

and new projects. They can integrate some possible activities into the current activities. 

Therefore, they may not require a budget. For example, there is a sharing session like 

Thursday. Teachers can also share about safe schools with newcomers or discuss unclear 

issues or points. 

 The program intervention should combine capacity building and facility provision at the 

school level. For example, hand washing was given to improve hygiene, but it has helped 

prevent the spread of COVID-19. Therefore, those facilities provided by the NGOs could 

probably use for multiple purposes. Moreover, the safe school program should always be 

made carried out at three levels: (1) sub-national level (PoE, DoE, and CoCs), (2) schools; 

and (3) communities. Safe school programs cannot be successfully implemented if the 

three levels are missed.  

 The Disaster Management Secretariat (DMS) of the MoEYS has to adopt the updated 

version of safe school guidelines and is endorsed and operationalized by Diaster 

Management System (DMS)/MoEYS for work or capacity building to support the safe 

school at primary school. Safe school programs helped to build the capacity of principals 

and teachers in safe schools. Therefore, DMS of the MoEYS should continue to work with 

the PoE to ensure their implementation throughout its agents at sub-national levels. 

 The safe school implementation should focus on mainstreaming safe schools need to 

include pupils and parents in the communities as a direct target group to raise awareness 

and change pupils’ and parents’ attitudes to safe school programs.  Moreover, the project 
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would be best if it also includes activities regarding Disaster Risk Management (DRM) in 

the community because most natural hazards, for example, floods, affect the communities; 

schools are mainly safe due to their location in higher part. As a result, awareness of safe 

schools is not yet enough and must be added up with a safe community. 

 The MoEYS should to allocate a budget for some activities or expenditures when NGOs 

and CSOs implement projects to carry out activities or some key activities to support the 

safe school. The contribution covering refreshments and transportation fees of teachers, 

lecturers, and principals would help establish ownership. In addition, the assistance of 

some essential expenditures during the project implementation by NGOs also improves its 

efficiency. 

 The primary schools must keep protecting pupils at their primary schools from the risks of 

natural hazards, incidents and violations by ensuring all related activities support safe 

school program implementation. Knowledge and facilities obtained from the NGOs are 

very helpful for principals and teachers to continue implementing the plans. By doing so, 

teachers and principals should work closely with the local authorities to prevent outsiders 

from entering the school campus who may cause a violation. Through student council, 

principals and teachers should put assign tasks and responsibilities based on (1) an Early 

warning, and Information disseminating team, (2) Evacuation Team, (3) a Search and 

Rescue Team, (4) a First aid Team and (5) Security Team to promote the safe school to 

DRR. 

 The PoE, DoEYS, CSOs, or NGOs need to continue to organize activities, meetings, or 

workshops and meetings which help principals and teachers refresh their knowledge and 

change their attitudes where all activities into actions.  If available, the PoE, DoE, and 

NGOs should allocate annual budgets for the primary schools to organize campaigns for 

community outreach and small-scale events at schools and conduct simulation drills. These 

events are beneficial to change the behavior of teachers and principals through discussing 

and sharing opinions in promoting safe school.  

 NGOs, PoE, and DoE toned to mobilize the established committee and pupils to work as 

their roles and responsibilities assigned. The project already initiated safe school-related 

activities, the provision of first-aid kits, equip basic facilities and envelopments such as 

gardens. Therefore, principals, teachers, and pupils at least used them with maximum 

outcomes. In addition, schools should not only depend on external resources; they can 

carry out any activities or organize events that are very helpful for safe schools. 
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5. Conclusion  

The safe school project was highly relevant to Cambodia's national policy and 

priorities. The Safe school program contributed to the implementation of the Education Sector 

Emergency Preparedness Response Plan (EPRP), Climate Change Strategic Plan for 

Education, National Action Plan for Disaster Risk Reduction (2014-2018), child-friendly 

school policy, Guidelines on the Curriculum Development for Integrating the Concepts of 

Disaster Risk Reduction (DRR) and Resilience to Climate Change, back to school booklet and 

Safe School Guideline. As a result, the safe school project informed policy and guidelines on 

safe school and contributed to implementing the MoEYS's ESP (2019-2023). The safe school 

has become a long-term investment of both government and NGOs to ensure pupils at primary 

schools are safe for learning and teaching. The safe school program was very importance to 

capacity of teachers and principal; a better understanding of schools’ school safety plan or 

disaster risk reduction action plan related to safe school for disaster risk reduction, incidents, 

and violation. Moreover, the safe school framework focused on primary schools in combination 

with community outreach to protect boys and girls from hazards, happenings, and violations of 

safe teaching and learning environment. The knowledge obtained has been used for their daily 

work to improve education and to learn to promote a safe school.  But more time is required to 

realize tangible results of establishing safe schools where boys and girls are safe from all forms 

of natural hazards, incidents, and violations at school and on the way to schools/homes. 
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Abstract 

Pedagogical Content Knowledge (PCK) has been a critical element of teacher 

professional knowledge.  Meanwhile, research on PCK has been applied in many countries to 

improve the quality of teacher education and teacher professionalism. Although scholars have 

distinguished the components of PCK and proposed different means of measuring PCK, there 

appears to be no clear consensus on how PCK can be found. This paper is a review of science 

teachers’ PCK literature published in the last two decades which the studies of PCK have been 

impressive. Content analysis of 26 papers included in the review indicated several themes such 

as the development of PCK, factors affecting teachers’ understanding of PCK, assessment 

tools, and specific regions in which PCK research has been concentrated. For instance, most 

PCK assessment research has been conducted in the USA. Again, the reviewed papers mostly 

focused on Biology as compared to other science subjects such as Chemistry and Physics. 

These insights can be a starting point for researchers, especially those focusing on science 

education development in the context of the Sustainable Development Goals (SDG 4) which 

highlight the significance of Science, Technology, Engineering, and Mathematics (STEM) 

subjects. 

 
Keywords: Pedagogical Content Knowledge; Science teacher; Science education; Assessment 

tools, Sustainable Development Goals 
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1. Introduction  

 
Teaching is a complex profession that requires both knowledge and skills and 

competencies. The investigation of professional knowledge has commanded increasing 

attention in teacher education research. Especially the investigation has been made on the 

domain of teacher knowledge (Shulman, 1986; Shulman & Skykes, 1986; Shulman, 1987; 

Grossman, 1990). Grossman, (1990) elaborated on the qualification that should be demanded 

to enter the teaching profession. Teachers should at least have (1) subject matter knowledge, 

(2) general pedagogical knowledge, (3) pedagogical content knowledge (PCK), and (4) 

knowledge of context. Subject matter knowledge is comprised of the knowledge of content, 

syntactic structure, and substantive structure. General pedagogical knowledge includes 

knowledge of learner and learning, classroom management, curriculum, and instruction. 

Pedagogical content knowledge covers knowledge of students’ understanding, knowledge of 

instructional strategies, and curricular knowledge.  

The knowledge of context refers to the knowledge of community and school. Derived 

from the work of Carlsen, suggested five domains of professional knowledge for teachers: (1) 

knowledge of general educational context, (2) knowledge of pedagogy, (3) subject matter 

knowledge, (4) knowledge about the specific educational context, and (5) pedagogical content 

knowledge (PCK) (Carlsen, 1999). Even though there was not an agreed worldwide 

professional knowledge standard for teaching, there was a critical domain called PCK which is 

most to be paid attention to teacher professional knowledge. The term PCK, which is historical, 

the origin of PCK work, in general, is accredited to Shulman, 1987. Based on his pioneering 

work, the first PCK summit was conducted in Colorado State of the United States of America 

from 20 to 25 October 2012 on the topic of “Notion of Inventing Pedagogical Content 

Knowledge”.  

The summit gathered 22 science education researchers from seven countries including 

the USA to explore and discuss a consensus model/construct of PCK to guide science education 

research and identify specific next steps in the field of PCK (Berry et al., 2015). The summit 

was led by Julie Gess-Newsome from Oregon State University, Janet Carlson from Stanford 

University, and April Gardner from Biological Science Curriculum Study. At the summit, 

Shulman provided the keynote address about PCK, and other members of the summit shared 
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presentations on the various aspect of PCK. Then the group came up with the proposed 

operational definition of the PCK “is the knowledge of, the reasoning behind, and enactment 

of the teaching of particular topics in a particular way with particular students for particular 

reasons for enhanced student outcomes.” (Carlson, 2015 p. 24).   

Gradually, Gess-Newsome developed the model of teacher professional knowledge which 

includes PCK as a component. In his work, PCK has been defined as both a knowledge base 

used in planning a specific topic in the specific classroom context and as a skill in the act of 

teaching. Daehler et al (2015) conceptualized the definition of PCK as Shulman defined it. It 

was a special form of knowledge that goes beyond subject matter knowledge. It is the blend of 

knowledge of content and pedagogy and making it understandable and comprehensible to the 

students in the specific context. Many researchers (Amanda Berry et al., 2015; Baxter & 

Lederman, 1999; Park & Oliver, 2008a)  have worked on PCK to identify the strength and 

weaknesses of its model and guided further research to develop a robust model of PCK.  Then 

the research progress of PCK conceptualization was going on (Ball, et al, 2008; Berliner, 1986; 

Depaepe et a. 2015). For instance, Abell (2008) defined PCK as the integration and blending 

of content knowledge and pedagogical knowledge that influence a teacher's decision of 

teaching method. Building on Shulman’s PCK model, Magnusson & J. Krajcik, (1999) 

developed a model that contains five components of PCK for science teachers: 1) orientation 

to teaching science, 2) knowledge of assessment of scientific literacy, 3) knowledge of 

curricula, 4) Knowledge of students’ understanding of science, and 5) knowledge of 

instructional strategies (figure 1).  
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Figure 1: The component of pedagogical content knowledge (Magnusson et al, 1999) 

 

Similarly, to the work of Magnusson, the pentagon model by Park & Oliver, (2008) 

agreed on the five components of PCK. However, Carlsen, 1999 classified the component of 

PCK into four as knowledge of students’ common misconceptions, knowledge of curricula, 

knowledge of instructional strategies, and the purpose of teaching science. Even though there 

is no universal acceptance of the definition, it seems most definitions share a common 

understanding of PCK as the domain of teacher knowledge which teachers need to structure 

the content knowledge and choose appropriate teaching strategies for their students. Teachers 

develop their PCK on particular content through experience and reflection on content 

knowledge and classroom practice. Developing PCK helps teachers understand the weaknesses 

of their teaching practice and learn more about the uniqueness of students’ characteristics and 

classroom settings. 
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PCK research outcomes have been used as the foundation for a discussion on improving 

teaching quality. To gather the main themes and get an in-depth understanding of what has 

been done with PCK research, some authors (Schneider & Plasman, 2011; Aydin & Boz, 2012; 

Depeape, 2013) have focused on systematic or integrative literature reviews to systemize and 

gather insights from existing studies. Those reviews have identified gaps in the existing 

research findings, highlighting different thematic areas such as the development of science 

teachers’ PCK, conceptualization of PCK in Mathematics, Biology, etc., and measurement of 

teachers’ PCK. Schneider & Plasman (2011) summarized how science teachers think about 

PCK components based on their experiences in class and the type of variables that influenced 

science teachers’ knowledge of PCK. Depaepe et al. (2013), elaborated on the 

conceptualization of PCK in mathematical educational research, the components of PCK, and 

the countries that had conducted PCK research.  

Despite considerable progress in PCK research, there appears to be no clear consensus 

on how PCK for science teachers can be assessed, especially in subjects such as Chemistry, 

Biology, Physics, and Earth Science (Baxter & Lederman, 1999). PCK is an internal construct, 

so we couldn’t observe it directly. During teaching, teachers may reveal their strategies which 

could be observed but it couldn’t reveal the reason why teachers chose this part to perform and 

not the other. Assessing teachers’ PCK faces a lot of challenges. To agree on which component 

to be assessed and which method to be used. (Kagan, 1990; Mikeska et al., 2021 & Park et al., 

2020).  

Individual PCK varies depending on the content and classroom situation. Thus, there is 

no fixed PCK that applies to all science topics. Understanding research findings on assessing 

teachers’ PCK, and what science teachers understand about their PCK and development would 

advantage other science teachers in improving their practice. To be concise, synthesizing 

previous studies of teachers’ PCK would expose the gap in the literature and help science 

teachers and education stakeholders to gain more insights into how PCK assessment can be 

developed and implemented. Therefore, this paper reviewed studies of science teachers’ PCK 

published from 2000 to 2021 to build a body of knowledge that can be a foundation insight for 

improving the assessment of science teachers’ PCK and the quality of science teachers. 

 The following questions are guided in this review paper. First, “what type of research questions 

have been conducted in the area of science teachers’ PCK?” This question would address the 

type of PCK themes in existing research. Those themes should be elaborated on and 

distinguished through each study's research question and objectives. Research question two 

was “What are the valid and reliable tools for measuring science teachers’ PCK?”. This 
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question focused on the existing valid assessment tools that have been used for measuring 

science teachers’ pedagogical content knowledge. To be specific, the objective of question 2 

was to describe the structure of each assessment tool and how to assess it. This question also 

addressed the strength and weaknesses of each tool. 

2. Research Method 

This study followed a systematic review (Petticrew & Roberts, 2006). The initial search 

was conducted on the Web of Science and Education Resource Information Center (ERIC) 

which include a database of educational research, and mostly peer-reviewed articles. These two 

sources were determined for the review because they were accessible by the author and had 

institutional access by Hiroshima university at the time of the study (2021-2022). The search 

key terms were pedagogical content knowledge, science teacher, and science education which 

aligned with the objective of this review.  

First, placed those keywords on the document search option of Web of Science. it 

appeared 1081 articles. Then the author refined the results by scoping on publication year, 

document type, and subject focused. The articles for review were ranged from 2000 to 2021 

while the concept of PCK has been more investigated as the core focus of quality of education. 

The document type was selected on peer reviewed journal articles as well as the book chapter 

if that were relevant to make reviews more comprehensive  (Chapman, 2021). The subject 

focused were Education Educational Research, Psychology Educational, and Social Science 

Interdisciplinary that are written in English. After this refinement, it resulted 34 articles. Then 

the author read each title and checked keywords to ensure that only relevant articles were 

selected. For instance, articles that had key terms such as technological pedagogical content 

knowledge were excluded. In this regard, the analysis of conceptualization and the examination 

of PCK outside the field of science education were diminished from the selection. There were 

15 papers on Web of science have been selected.  

On ERIC, the author typed the keywords on search and tick on full text available option. 

The refinement scoped on publication date (last 20 years), descriptor (pedagogical content 

knowledge), education level (preschool up to secondary education), location (select all 

countries which is available), and it appeared 500 articles. Based on the inclusion procedure 

and filtering out the irrelevant papers that were out of the scope of the study, there remained 

11 papers on ERIC. Totally from both data bases, it resulted 26 papers for further analysis. 
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The papers were analyzed using within-case analysis (Miles, M. B., & Huberman, 1994) 

of each of the 26 research papers. The article was a unit of analysis. Each article paper was 

summarized in a category theme regarding two focuses: the research questions and the PCK 

assessment tool. These two focuses were linked to the research question of this review study 

respectively. The author did a horizontal analysis (cross-case analysis) by shifting the unit of 

analysis from each article to the category theme. The author finalized the themes of research 

questions and the description of strengths and weaknesses of the PCK assessment tool from the 

horizontal analysis.  

                                                                          

 
 

Figure 2: The procedure and criteria for selecting the reviewed articles 

 
Source: Author’s design  

3. Results and Findings  

3.1 PCK Research question themes 

The result in part 1 offered the findings of the various aspects of science teachers’ PCK 

from the snapshot of 26 reviewed articles to the research question “what themes of research 

questions can be generated from the reviewed articles?”. The description of this part started 

with a summary of the country and focused on each study and was followed by the findings of 

PCK themes and wrapped up with the quantitative results of the frequency of PCK themes. The 

studies of teachers’ PCK mostly were conducted in developed countries such as the USA, 

Germany, Netherlands, and Australia, while the developing countries still have fewer studies 

of teachers’ PCK compared to the developed countries as indicated in Table 1 below.  

 

 

 

 

  
Keywords 

“Pedagogical content knowledge” “science teacher” “science education”  

  
Web of Science  

After refinement of some inclusion:  
1081 articles  

  
After refinement on abstract and keyword 

15 articles  
 
 

  
ERIC   

After refinement of some inclusion: 
500 articles 

 

  
After refinement on abstract and keyword 

11 articles  
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Table 1: List of countries and subjects specified in the review articles 

 

N0 Country of conducting the 

study 

 

Focused subjects  

 

Authors/year 

1 South Africa Chemistry Rollnick & Mavhunga, 2014 

2 Germany  Biology-Physics Kratz & Schaal, 2015 

3 USA Biology Park et al., 2018 

4 Germany  Biology 
Großschedl et al., 2019 

 

5 Thailand  Biology Chapoo et al., 2014 

6 Thailand  Physics 
Chantaranima & Yuenyong, 

2014 

7 Sweden Chemistry Drechsler & Van Driel, 2008 

8 Colombia Physics Melo et al., 2020 

9 Netherland Chemistry Van Driel et al., 2002 

10 USA Chemistry Hanuscin et al., 2018 

11 Turkey Chemistry Abadan & Oner, 2014 

12 Turkey Chemistry Bektas et al., 2013 

13 Turkey Chemistry Usak et al., 2011 

14 South Africa Biology Mthethwa-Kunene et al., 2015 

15 Turkey Science  Karamustafaoğlu et al., 2018 

16 Germany Science Van Dijk & Kattmann, 2007 

17 USA Science Suh & Park, 2017 

18 Malaysia Science Halim et al., 2010 

19 Thailand Biology Chapoo et al., 2014a 

20 Turkey Chemistry Aydeniz & Kirbulut, 2014 

21 Australia Science Loughran et al., 2008 

22 Germany Physics Kirschner et al., 2016 

23 USA Earth Science  Campbell et al., 2017 

24 Turkey Chemistry Usak, Ozden, & Eilks, 2011 

25 Germany Biology Jüttner & Neuhaus, 2012 

26 USA Biology Jüttner et al., 2013 

Source: Author’s analysis  
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To look in-depth at the reviewed studies above, the analysis of each research question has been 

conducted. Each research question is guiding the research and seeks answers to the objectives 

of the study (Creswell & Creswell, 2018). Among 26 reviewed articles, there were 48 research 

questions, and on average there were 1 to 2 questions in each article. The research questions 

were synthesized into four common themes: 1) measuring the science teachers’ PCK, 2) 

Developing a PCK assessment tool, 3) identifying how science teachers’ PCK develops, and 

4) identifying factors that influence science teachers’ PCK. Each theme was determined based 

on the keywords in each question and grouped into the theme. Table 2 shows all the research 

questions and the targeted sample from the review articles 

Table 2: A list of research questions from reviewed articles 

 

Study Research questions/objectives 
Number of 

Respondents 

1 

(1) What is the quality of the content knowledge and 

topic-specific pedagogical content knowledge on this 

topic?  

(2) How do the CK and PCK relate to each other? 

64 In-service 

Chemistry teachers 

(secondary level) 

2 

(1) How can we develop and validate the tools for 

assessing teachers' CK and PCK in the domain of 

Biology and Physics?  

72 Pre-service 

science teachers 

(primary level)  

3 
(1) How can we develop and validate the measures of 

PCK? 

85 In-service science 

teachers (secondary 

level)  

4 
(1) How can we validate the instrument for assessing 

secondary school pre-service biology teachers' PCK?  

65 German pre-

service and n = 35 

German in-service 

biology teachers. 

5 

(1) What are the understandings and practices of the 

biology teacher’s PCK?  

(2) Did the content of CoRe reflect the components of 

PCK as identified by Magnusson et al. (1999)?  

1 In-service Biology 

teacher (secondary 

level)  

6 
(1) What are the elements of PCK which can be revealed 

from the context of a 5E stages approach to teaching? 

1 In-service Physics 

teacher (secondary 

level)  

7 

(1) What is the content of teachers’ Pedagogical Content 

Knowledge about students’ difficulties in understanding 

acids and bases? 

(2) What is the content of teachers’ PCK of teaching 

strategies that consider useful to help students overcome 

such difficulties? 

(3) How did the teachers perceive their PCK? 

9 In-service 

Chemistry teachers 

(secondary level)  

8 (1) What is the development of PCK through a physics 

teacher training intervention program?  

1 In-service Physics 

teacher (secondary 

level)  
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9 

(1) What development of the preservice teachers’ PCK 

can be investigated and what is the influence of specific 

factors on this development? 

12 Preservice 

Chemistry teachers 

10 

(1) How can we characterize elementary teachers’ PCK 

for the matter? 

(2) To what extent is teachers’ PCK for the matter a 

function of teaching experience at grade level as opposed 

to experience teaching overall? 

38 In-service 

teachers (primary 

level)  

11 

(1)How do preservice chemistry teachers’ PCK 

representations on the topic of the behavior of Gas over 

the semester? 

2 Pre-service 

Chemistry teachers 

(secondary level)  

12 

All questions were asked before and after taking the 

course.  

(1)-How do pre-service chemistry teachers perceive the 

relationship between laws and theories, and tentativeness 

aspects of the Nature of Science? 

(2) What is the knowledge of pre-service chemistry 

teachers in terms of students’ understanding of and 

difficulties in understanding the topic? 

(3) How do pre-service chemistry teachers teach PNM 

considering the knowledge of learners, instructional 

strategies, and assessment?  

7 Pre-service 

Chemistry teachers 

(secondary level)  

13 

(1) What is the prospective primary school teachers' CK 

about states of matter? 

(2) What is the prospective primary school teachers' 

PCK? 

41 Pre-service 

teachers (primary 

level)  

14 

(1) What content knowledge do the biology teachers 

have and explained in teaching genetics concepts? 

(2) What topic-specific instructional strategies do these 

teachers use? 

(3) What knowledge of students’ misconceptions and 

learning difficulties, if any, did these teachers 

demonstrate? 

(4) How did these teachers develop their PCK? 

4 In-service Biology 

teachers (secondary 

level)  

15 

(1). What are the levels of students’ metacognitive 

awareness?  

(2). What are the in-class activities that are conducted by 

the science teacher related to the observed transformation 

of PCK?   

(3). What are the opinions of the science teacher about 

metacognitive awareness and PCK? 

1 In-service teacher 

(primary level)  

16 

 (1) What SMK do biology teachers have concerning the 

topic of evolution? 

(2) What conceptions do teachers have of students’ 

misconceptions about evolution? 

(3) What conceptions do biology teachers have of subject 

matter representations of evolution? 

In-service Biology 

teachers (secondary 

level)  

17 

(1) What are common patterns in the interactions among 

orientations and other knowledge components of PCK of 

the teachers? 

3 In-service teachers 

(primary level)  
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(2) How are the patterns related to their sustained 

implementation of the argument-based inquiry approach? 

18 

(1) How effective am I as a supervisor in assisting my 

supervisee to be reflective? 

(2) How useful are the guidance and support to 

supervisees in assisting them to develop PCK that 

concerns promoting learning rather than focusing on 

student teachers’ self-survival? 

3 Pre-service science 

teachers (secondary 

level)  

19 
(1) What are the understandings and practices of biology  

teacher’s PCK?  

3 In-service Biology 

teachers (secondary 

level)  

20 

(1) What Pedagogical Content Knowledge do pre-service 

chemistry teachers have for teaching? 

(2) What potential does the STSPCK instrument have for 

assessing and enhancing pre-service science teachers’ 

PCK? 

(3) What are the challenges associated with developing 

and using the STSPCK instrument? 

30 Pre-service 

Chemistry teachers 

21 

(1) How does know to know about PCK influence 

teachers’ thinking about teaching science and their PCK 

development? 

27 Pre-service 

teachers 

22 
(1) How can we develop a test instrument (PCK test) for 

assessing physics teachers’ professional knowledge? 

186 In-service 

Physics teacher 

(secondary level) 

23 

(1) To what extent does the resource activation model of 

cognition help explain the application of orientations and 

topic-specific PCK by a grade 9 science teacher across 

topics in earth science? 

1 In-service Science 

teacher (secondary 

level) 

24 

(1) What is the Subject Matter Knowledge of beginning 

student teachers?  

(2) What do the student teachers think concerning the 

teaching? 

30 Pre-service 

Science teachers 

(secondary level)  

25 

(1) What is the student error about the reflex arc of the 

knee-jerk? 

(2) How can items for a PCK test be developed? 

(3) Are these PCK items reliable and valid? 

5 In-service German 

biology teachers 

26 
(1) How can we develop reliable, objective, and valid 

instruments measuring teachers’ CK and PCK? 

158 In-service 

Biology teachers 

Source: Author’s analysis  

 

*In-service teachers: refer to teachers who completed teacher training courses and became 

teachers at a designated school. The teacher training course lasted for one, two, or four years 

depending on the degree and policy of each teacher’s education context. That means they are 

currently work as teachers.  
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Pre-service teachers: refer to student teachers who have not yet completed the teacher training 

course and are still under the training course. After completing the teacher training course, pre-

service teachers will become in-service teachers.  

Theme 1: Measuring the science teachers’ PCK 

 
Teacher quality is crucial for improving the quality of education. That means to say teachers 

play an important role in enhancing students’ learning. As such, many studies have been 

conducted to find out what type of knowledge teachers should acquire to enhance their 

capacity. As already stated, Shulman (1987) initiated the PCK concept as an amalgamation of 

essential teacher knowledge for transforming content knowledge through teaching strategies 

according to subject content and context, which can ultimately ensure students’ learning. 

However, the study of teachers’ PCK seems to be placed on specific topics, for example, some 

studies focused on teachers’ PCK for the specific topic “Acid-base”, “Chemical reaction” 

“Photosynthesis” etc. (Drechsler & van Driel, 2008 Usak, Ozden, & Eilks, And the questions 

which guided in the theme “measuring the teachers’ PCK” mostly aimed to measure the 

“quality”, “understanding”, “practice”, “characteristics” and the “understanding of each 

element of PCK”.  

The study by Rollnick & Mavhunga, (2014)  explored the Chemistry teachers’ 

knowledge of PCK which targeted five components such as (1) knowledge of the learner, (2) 

knowledge of curriculum, (3) knowledge of teaching strategies, (4) orientation to teaching, and 

(5) difficulties when teaching the topic of “Electrochemistry”. The study inquired by asking 

“what is the quality of teachers’ PCK and how do the content knowledge and PCK relate to 

each other?”. The findings of the quality of teachers’ PCK have been explained in four levels 

1) “limited”, 2) “basic”, 3) “developing” and 4) “exemplary” through the PCK test. Likewise, 

the study of Usak, Ozden, & Saglam, (2011)  was guided by the question “what is the teachers’ 

PCK on the topic of phase transaction of matter?”. That focused on teachers’ knowledge of 

student learning, knowledge of curriculum, and knowledge of representation. The teachers 

elaborated on the decision of teaching models or any activities for teaching the topic of Matter. 

Another study separated the questions by first asking “what is the knowledge of a teacher in 

terms of student’s difficulties?” and “how do the teachers teach the subject considering the 

knowledge of strategies, knowledge of learners, and curriculum?” (Drechsler & van Driel, 

2008) assessed Chemistry teachers’ knowledge of students’ difficulties and models for teaching 

acids and bases. The researchers asked questions like “what is the content of teachers’ PCK of 

students’ difficulties and teaching model? The assessment unearthed teachers’ understanding 
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of students’ difficulties, categorized as follows: 1) students’ misinterpretation of acid-base 

reaction equation, 2) students’ preconception, 3) model confusion and 4) students’ difficulties 

in distinguishing between explanations in a macroscopic view. The research also elaborated on 

the types of models that teachers had been using for teaching acids and bases. That all to 

investigate the teachers’ understanding of students’ difficulties and teaching model for 

teaching. To investigate a categorization of teachers’ PCK, (Hanuscin et al., 2018) proposed 

the question “How can we characterize elementary teachers’ PCK for the matter?”. The study 

findings described the nature of PCK in different teachers and the relationship between the 

teachers’ experiences and their PCK.   

Theme 2: Developing a PCK assessment tool 

 
PCK is known as a complex construct, hence there is no agreed-on standard tool for 

measuring this knowledge. However, some methods and tools for assessing PCK have been 

developed depending on the feasibility and means of reaching respondents. Several authors 

have developed a tool for assessing PCK in specific topics. In Germany,  Kratz & Schaal, (2015)  

research posed a question: “How can they develop and validate tools for measuring CK and 

PCK of Biology and physics?”. They adopted the existing assessment tools and added more 

items to the tools. The tool was constructed for the component of knowledge of students’ 

understanding and knowledge of learning strategies, following a multi-stage development 

process. Park et al., (2018) addressed the same question as Kratz and Schaal but focused on the 

topic of photosynthesis. The development of a PCK survey test followed a few steps by first 

identifying the core concepts of photosynthesis and, secondly, by drafting multiple-choice test 

items targeting the categories of knowledge of learners and knowledge of instruction and 

representation. Biology experts conducted multiple checks and revisions to validate the 

developed items. Another study conducted in Germany by  Großschedl et al., (2019) questioned 

“How can we validate the instrument for measuring the secondary school pre-service biology 

teachers' Pedagogical Content Knowledge? The researchers followed a series of three 

evaluations and refinement in which item analysis, scale analysis, and indicator validity were 

ensured for the final test items. “How can we develop a test instrument (PCK test) for assessing 

physics teachers’ professional knowledge?”; this question inquired how they can create the test 

to measure the component of Physics teachers’ pedagogical content knowledge.  

The evaluation of the test development included the description of content validity, construct 

validity, and the examination of the internal structure of professional knowledge (Kirschner et 

al., 2016). Another question was “Are these PCK items reliable and valid for assessing the 
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PCK of Pupil Error?” the study by Jüttner & Neuhaus, (2012) in the USA. Thus, this one 

attempted to measure biology teachers’ knowledge of pupils’ errors on the topic of Knee-jerk. 

The procedure of this test development is based upon the analysis of pupils’ errors from the 

achievement test and followed by validation (think-aloud interview) and reliability (Cronbach 

alpha test) Jüttner et al., (2013). “How can we develop reliable, objective, and valid instruments 

measuring teachers’ CK and PCK?”; was not only developed for test items but also used the 

instrument for Biology teachers as well. The procedure of developing the test was guided by 

four steps 1) conceptualize the variable, 2) topic selection, 3) blueprints, and 4) structure and 

rubric. 

Theme 3: identifying how science teachers’ PCK develop 

 
The questions in this trend aimed to explore how PCK develops over time or after the 

professional training program. Two directions, one as the goal of understanding how teachers’ 

pedagogical content knowledge and another as what counts as the development of teachers’ 

PCK. The noticeable questions were “How did the teachers perceive their PCK of teaching 

acids and bases develop until now; How do preservice chemistry teachers’ PCK representations 

on the topic of the behavior of gases progress over semester-long chemistry teaching methods 

course; and how did these teachers develop their PCK in genetics teaching?”. These three 

studies had similar objectives by looking at the ground how and why the teacher changes their 

way of teaching and the explain the satisfaction of their teaching.  

Whereas the specific observation of the study by (Adadan & Oner, 2014), the study 

compared the teachers’ knowledge of orientation to teach science, knowledge of curriculum, 

knowledge of students, knowledge of strategies, and knowledge of assessment over a semester. 

Whether to see if there is a change in their knowledge. As the main, the reflection of teachers’ 

works corresponds to how their PCK has changed. The second direction counted on what the 

development of PCK has been guided by the questions such as “What is the development of 

PCK through a physics teacher training intervention program? Or What development of the 

preservice teachers’ PCK can be identified?” (Melo et al., 2020; Van Driel et al., 2002). Those 

questions had not so different from the question of how teachers develop PCK, even though 

the notification of the question of “what” weighted what teachers declared, planned, and did in 

the class. Those development incorporated with the components of PCK.   

Theme 4: identifying factors that influence science teachers’ PCK 

 
The theme of seeking the factors that may affect the teachers’ pedagogical content 

knowledge seems to be limited. The studies mostly tested the effectiveness of training 
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programs or the influence of teacher trainers on student teachers rather than exploring the 

possibility of various factors that may influence teachers’ PCK. Halim et al., (2010) stated a 

research question “How effective of supervision on the student teachers’ Pedagogical Content 

Knowledge? And “How useful of the guidance in supervision to develop PCK that concerns 

promoting learning rather than focusing on student teachers’ self-survival? Testing the 

supervised activities if that could make any change in students’ teachers’ PCK. This reflection 

from students’ teachers described the necessity of supervision that allows them to know various 

teaching strategies.  

Among four themes of PCK research that has been conducted from 2000 up to 2021, 

most of the research has focused on measuring teachers’ PCK rather than identifying factors 

affecting teachers’ PCK which is illustrated in figure 3 below.  

 

 
 

Figure 3: The frequency of PCK research themes from reviewed articles 

 

Source: Author’s analysis from review articles  

 
 

3.2 PCK measurement tools 
 

Pedagogical content knowledge has known as a complex construct in educational 

research. The challenge of PCK conceptualization still exists. Even though we don’t reach the 

agreed-upon definition of the concept and the component, the investigation of each part of the 

PCK component serves as a mandatory assessment of the PCK construct. In science 

educational research, PCK has been a focal point for professionalism and teaching practices 

research. According to Park & Oliver, there were two dimensions of measuring PCK. First, 

measuring the teachers’ understanding of their PCK, and second assessing their enactment in 

classroom practice. This perspective leads to the understanding of the nature of PCK 

measurement tools that are elaborated on below: 
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PCK survey test (Multiple choice item) 

 

The PCK survey test was developed by Park aiming to assess Biology teachers’ 

pedagogical content knowledge on the topic of photosynthesis. The test was developed and 

validated in several steps by first, identifying the core idea of Photosynthesis (what students 

should know when they learn the topic). 

 The core ideas were analyzed based on the textbook, curriculum, teacher manual, lesson 

plan, and students’ work sample)  

 Then send the core idea to biology experienced teachers to review the importance of 

each idea using four points Likert scale (modification will be made if there is feedback 

from those teachers)           

 The core ideas were grouped into a category 

Second, a PCK survey (paper test) and rubric were drafted focusing on knowledge of 

student understanding (KSU) and knowledge of instructional strategy (KISR)  

 It is a multiple-choice item grounded classroom scenario centering on the core ideas 

and targeted KSU and KISR. 

 Checking the literature on common misconceptions and instructional strategies on that 

topic and start to develop an item. 

*We can ask students to get more misconceptions if we can 

 The test items were sent to biology teachers to make sure of content validity and then we 

can check Cronbach’s α to make sure of internal consistency. 

This type of test produces a convenient collection of large samples up to a few hundred upon 

the nature of the multiple-choice items test. The analysis could be done by statistical analysis 

which running by software, to see the mean score or level of respondents. However, the 

limitation of in-depth analysis on how those responses were created still needs to consider 

more.  

Open-ended question/semi-open-ended question 

 

This is a type of set of questions that could assess the respondent’s explanation in detail. 

By starting with the open question related to the component of PCK, the researchers could 

gather ideas from the teacher through the scenario of each question and purpose. An example 

is a study by Rollnick & Mavhunga, (2014), who developed a topic-specific PCK test for 

measuring teachers’ PCK by asking the teacher to state their responses in their words. Each 

item of the test was designed based on the component of PCK. For example, to assess the 

learners’ prior knowledge, the test required the teachers to state if they know the students have 
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misconceptions or not according to the written statement of students’ ideas. Some test items 

targeted conceptual teaching strategies by asking the teacher to write the teaching methods 

which they think would make the students better understand the topic. The open-ended question 

was widely used to prompt a detail of teachers’ understanding of their knowledge of teaching 

strategies and another part of the PCK component as well (Şahin et al., 2016; Karamustafaoğlu 

et al., 2018).  

CoRes 

 

This is an abbreviation of the word Content representations which is an instrument for 

articulating and portraying teachers’ understanding of PCK. It aims to describe teachers’ 

reasoning for how they choose the teaching strategies and how they assess their students’ 

difficulties or misunderstandings. The content representations tool attempt to investigate the 

PCK of in-service or pre-service teachers and uncover most aspect of it. The contents 

comprised a set of questions.  

“What do you intend the students to learn about this topic? 

 Why is it compulsory for students to learn about this? 

 What else do you know about this idea (that you do not intend students to know yet)? 

 What are the difficulties or challenges connected with teaching this topic? 

 What is your knowledge about students’ ideas that influence your teaching of these ideas? 

 Are there any other factors that could affect your teaching of this topic? 

 What are your teaching procedures (any particular activities for engaging the idea)? 

 Specific ways of ascertaining students’ understanding or misunderstandings around this idea 

include a likely range of responses” Chapoo et al., (2014).  

PaP-eRs 

 

PaP-eRs represent the term Pedagogical and Professional-experience repertoire. It relates 

to CoRes and aims to measure the teachers’ PCK in action. Mostly, this is drawing as an 

interview on the specific content that asks the teachers to describe their teaching practice. The 

overall interview deepens on the explanation of the teacher regarding their decision on teaching 

activities, the reason behind why they choose those activities, and how they thought about their 

students understanding in that context. As can be seen, the PaP-eRs revealed the interaction 

between each component of PCK, by allowing the teacher to critique and reflected on how their 

lesson was conducted and the weakness and strengths of their action (Loughran et al., 2008).  
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Interview 

 

Some studies conducted research on teachers’ PCK by using the interview style. The 

interview questions were created based on the literature and purposed to evaluate the teachers’ 

PCK on how to teach (Usak, Ozden, & Eilks, 2011b). Some interview styles were conducted 

to get insight into teachers’ ideas about planning, designing, and explaining the lesson plan. 

However, this type of interview could be done along with classroom observation to check the 

consistency between the lesson plan and classroom practice. Due to the interview, the teachers 

required much time and let the interview environment relax, the limitation could be done only 

a few samples due to time-consuming. According to Drechsler & van Driel, (2008), they 

interviewed by following a few steps. The questions first, started by asking the teachers to 

present how they designed their lesson and how they have changed it over years. Second, the 

teachers were asked if they used the pictures or any paragraph from the textbook and why they 

used it. The last part of the interview questioned the teachers to discuss students’ thoughts 

about their difficulties or any misconceptions. The last part was seeking more about how the 

teachers handled those students’ difficulties.  

Videotape/audiotaped conversation 

 

This tool has been counted as a practical tool for measuring teachers’ practice in the 

classroom. The study by (Melo et al., 2020) comprised several tools in one study to investigate 

the physics teachers in Colombian secondary schools. A videotape of the class has joined as 

one tool following the other tools such as an open-ended question, questionnaire, interview, 

and CoRe as well. The videotape gave the activities that the teacher has been performing in the 

class and added more essence to the other tools. The videotape has explained the teacher’ 

tendency to classroom practice whether teacher center or pupil center. Another way of using 

the videotape was found in the study of (Van Driel et al., 2002), who compared the teachers’ 

PCK over time to see how their PCK developed over time before and after the training course.  

 

Reflection paper/field diary/lesson plan method 

 

As there is no single rule to measure teachers’ PCK, the researchers have included the 

investigation of lesson plan tasks (Valk & Broekman, 1999) to see the relationship between 

what teachers plan and what teachers do and the reason for doing it. Practical, (Hanuscin et al., 

2018) have mentioned the advantage of the lesson plan task, it provided a chance for the pre-

service teacher to express their opinions of teaching even though they don’t have teaching 

experience yet. They have at least the knowledge for preparing their lesson based on their 
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knowledge in their training course. According to the lesson plan task, the researcher could see 

the connection between the essential questions for the class, the objective, and how those were 

engaged with each other. The analysis of the lesson plan could be generated by content analysis 

to see the nature of PCK considering the knowledge of the learner, assessment, and curriculum.  

Briefly, descriptions of the tools above were reflected in two groups (Table 3) 1) as the tools 

that aim to measure teachers’ PCK understanding according to their answers to the test and 

questions in the interview. Those answers were evaluated regarding the component of PCK 

that was targeted in each study. 2) as the group considering the enactment of teachers in their 

teaching practice in the classroom. Those tools highlighted what teachers do in the classroom 

if they were aligned with what the teacher has planned and the objective of the lesson. 

Table 3: Category of PCK measurement tools 

 

Group (1) Group (2) 

PCK survey test: multiple choice 

Open-ended question:  

CoRes 

 

Lesson plan task 

Class observation 

Videotape 

Reflection paper/field diary 

PaP-eRs 

Interview 

 

4. Discussions 

 
Research question themes 

 

Following the result of the reviewed article above, the research on teachers’ pedagogical 

content knowledge has contributed much to understanding teachers’ professional development 

and practice. Hence, the respondents in each study seemed to be varied and more focused on 

secondary in-service teachers (50%) and less on primary pre-service teachers (7.69%) as shown 

in figure 2 below. This notion aligned with the study of (De Quadros et al., 2011, which means 

that in-service teachers in secondary schools’ teachers were involved with students’ activities 

and contributed to students’ learning quality a lot. Specifically, the students were first 

introduced to abstract concepts at the secondary level, for example, the concept of Atom and 

Molecule, heat, and sound. It is the critical stage of students’ learning of science concepts. 

Research on in-service teachers reveals the practical issue and current challenge which enrich 

the effectiveness of improving the quality of teaching-learning.  

However, the focus on in-service teachers seems to contrast with the study (Van Driel et 

al., 2002). Van Driel stated that the research of PCK should emphasize pre-service teachers 
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rather than in-service teachers. Those student teachers will transform from a student-teacher 

stage to the teacher stage and be ready to be a teacher. Investigating and assessing their 

knowledge of PCK must be an important initial stage for developing their PCK and helping 

them to be more confident in their teaching practices.  

Even though most of the research on PCK from review articles focused on in-service 

teachers, the empirical research on teachers’ PCK in Cambodia has emphasized more on pre-

service teachers and teacher trainers. The research that came from the government and 

international stakeholders mostly targeted teacher trainers’ PCK and pre-service teachers rather 

than in-service teachers (Ginburg, 2010; Depaepe et al., 2015; MoEYS, 2011; Van et al, 2018). 

This could be the initial stage for PCK research by gathering the information of teachers’ 

trainers or pre-service teachers first before the investigation of the in-service teacher. Through 

the goal of Cambodia’s Education reform 2019-2023, to enhance the quality of teacher 

education need to be considered on teachers’ education curriculum, course, content so on. 

However, the progress of introducing the component of PCK has not yet been fully applied to 

all teacher trainers. Compared to most of the research (Hanuscin et al., 2018; Park et al, 2018) 

on PCK in a developed country, the movement of findings information from in-service teachers 

is needed.  

 

 

Figure 4: The percentage of respondent types in PCK research from reviewed articles 

 

Source: Author’s analysis from review articles  

 

Some reviewed articles (Drechsler & Van Driel, 2008; Melo et al, 2020) focused on 

secondary in-service teachers, but they could only be assessed to a few respondents. This was 

due to the limitation of instruments, time constraints, and other difficulties in finance 

(Chantaranima & Yuenyong, 2014a; Chapoo et al., 2014; Melo et al., 2020). Another thing to 
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be considered among PCK themes that have been found, as illustrated in Figure 1, is the 

research on factors affecting teachers’ pedagogical content knowledge was only 4% while the 

research on measuring teachers’ PCK reached 69%. There was a huge intention of figuring out 

how much teachers know how to teach and how much they understand their students while 

finding the reasons behind that performance was still hindered. This could be the challenge of 

assessing the factor contributing to the performance of PCK. That could count on the 

methodology, time constraints, and scope of the PCK component. The goal of improving 

teacher quality concerns finding a way to improve teachers’ professional knowledge such as 

Content knowledge or pedagogical content knowledge. Currently, research on PCK has 

become a crucial aspect of teacher professionalism (Amanda Berry et al., 2015. However, 

understanding the various factors that may affect or have a relationship with teachers’ 

knowledge is also beneficial for the sake of improving teachers’ quality. Yet, the PCK literature 

(from review articles) seems to provide fragmented empirical evidence of factors that may 

affect teachers’ PCK. Understanding the factor that contributes to teachers’ performance or 

teachers’ PCK, is fruitful evidence to find the practical solution for teacher education practices 

and professionalism.  

Moreover, there were few or likely no studies on factors affecting 

Chemistry/Biology/Physics/Earth science at all, only studies considering the science teachers 

in the overall context. Noticeably, the PCK tools have developed from Biology more than 

Chemistry while measuring Chemistry teachers’ PCK more than Biology teachers. There 

seems to be a mismatch between the tool created and the subjects to be investigated. 

Investigation of the pedagogical content knowledge of Chemistry teachers mostly tackled the 

topic of “Particle of Matter” whereas the other fundamental topics in Chemistry still need more 

attention. This notion also alerts the further development and validated tools for assessing PCK 

from Chemistry topics and others, to build firm fundamentals of reliable tools in each science 

subject. Moreover, the study of physics and Earth science teachers’ PCK was less compared to 

other science subjects, and there is no study about Earth science teachers and how their PCK 

has been developed. 
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Figure 5: The percentage of research themes across science subjects from reviewed articles 

 

Source: Author’s analysis from review articles  

 

 

PCK measurement tools 

 

As Table 2 in the result section illustrates, there were a variety of tools for assessing 

teachers’ pedagogical content knowledge. However, those tools have limitations and strengths 

in the measurement of the PCK construct. To compare the pedagogical content knowledge 

between the US and South Korean science teachers, (Park et al., 2020) conducted an online 

PCK survey test. The survey test assessed 166 science teachers from both countries. The test 

was formed of two parts, which first part was a dichotomous type, and the second part was the 

open-ended questions about knowledge of students’ misconceptions/difficulties and 

knowledge of teaching strategies. This test could assess many respondents and the analysis will 

be done through the rubric, which was created in advance. It saved the time of analyzing even 

though hundreds of respondents. If the sample could represent the population, the study could 

make inferences about relationships among variables or may generalize to a broader population 

of interest (Creswell & Creswell, 2018). This is unlike interviews and class observation. 

Generally, the interview was conducted with targeted samples and a limited number of samples 

due to time constrain and other challenges such as financial support. The results could draw 

the themes from the interview results, and it was hard to generalize (Chantaranima & 

Yuenyong, 2014b; McCray & Chen, 2012). 

 The complexity of PCK makes it difficult to measure by using only a single instrument. 

Some studies suggested including several instruments; for example, the study of (Bektas et al., 

2013) used open-ended questions, interviews, lesson plans, and reflection papers to survey 

teachers’ PCK. Each tool has a different function, but the main target is to gain more 
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understanding of teachers’ PCK. In that way, the open-ended questions were designed to 

determine the targeted respondents;’ understanding of the specific topic, followed by 

interviews to validate the written responses. This interview technique is followed by most 

research on PCK in Cambodia due to the challenge of mobilization and efficiency, which draw 

the findings from teachers’ interviews (Ngo, 2013).  Lesson plans were used to gain insight 

into the consistency between what the teachers plan and what they practice in the class. To 

understand more about how the teacher explains their teaching strategies and how to reach the 

goal of the lesson. To some extent, the decision of choosing PCK assessment could vary based 

on the resource of mobilization, efficiency, economics, and potentiality in education reform of 

selecting the assessment tools for the research study.  

5. Conclusion 

 
This review article has addressed some research themes on PCK for science teachers. 

The article has specifically synthesized what is known about measuring science teachers’ PCK, 

how science teachers’ PCK develops, the development of PCK assessment tools, and factors 

that affect the development of science teachers’ PCK. This synthesized knowledge base can be 

a starting point for researchers, especially those focusing on science education development in 

the context of the Sustainable Development Goals (SDG 4) which highlight the significance of 

Science, Technology, Engineering, and Mathematics (STEM) subjects. For instance, the 

review findings can create a basis for further investigation of teachers' knowledge of other 

components apart from knowledge of students and teaching strategies that seem to have been 

the focus of most of the papers reviewed in this article.  Second, this article has suggested 

variations in terms of study participants, country, and science subjects. Most of the reviewed 

papers focused on secondary science teachers more than primary science teachers, and PCK 

assessment tests were mostly validated and developed in specific countries such as the USA, 

Korea, and Germany. This means there is a dearth of similar research in developing countries 

that are also striving to improve science education through teacher quality. Last but not least, 

to promote excellent teaching practice, the connection between the gap in the literature and the 

current situation of PCK in each country, especially the evaluation of what teachers know and 

what teacher is doing could be a solid base for further studies.   
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Abstract 

 Building qualified workforces in Science, Technology, Engineering and Mathematics 

(STEM) is one of the top agendas of the Royal Government of Cambodia (RGC) to respond to 

the country development to transform its nation to an upper-middle income country by 2030 

and a high-income country by 2050. Yet, there has been a declining trend in upper secondary 

school enrolment in science track in the last decade and in the long return of human resource 

investment, this trend may affect the country demand in STEM-related fields. Therefore, the 

current study aims to investigate the four primary sources of science self-efficacy on 

Cambodian students’ science achievement. The study employs a survey with first-year students 

at both public and private higher educational institutions. A total of 819 freshmen from four 

public and two private universities were selected through a multi-phase random sampling. A 

simultaneous multiple linear regression is used for the investigation in the study. The results 

reveal that mastery experience, social persuasion and physiological state significantly predict 

the science achievement, and mastery experience is found the most significantly predictor 

while vicarious experience does not influence the outcome variable. The findings provide new 

insights and concrete evidence for implications to key policy makers, practitioners and 

development partners working on promoting STEM education.  

Keywords: Self-efficacy; Cambodian university student; sources of science self-efficacy;  

STEM education; science achievement  
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1. Introduction 

 
According to the RGC’s Industrial Development Policy 2015-2025, the government 

envisions to transform its current status of low-middle income country to upper-middle income 

status by 2030 and to move forward to a developed country by 2050 (RGC, 2015). To realize 

this vision, the RGC set out the National Strategic Development Plan (NSDP) 2019-2023, one 

of the top prioritized areas is to promote qualified human resources in STEM-related fields 

(RGC, 2019). To contribute to realizing the vision of the RGC, the Ministry of Education, 

Youth and Sport (MoEYS) has put in place a number of key initiatives. For instance, a policy 

on STEM was formulated in 2016 with its vision to promote quality of STEM education 

(MoEYS, 2016). Furthermore, the Education Strategic Plan 2019-2023 clearly emphasized the 

ministry’s continued effort to promote STEM education from primary to upper secondary 

education (MoEYS, 2019).  

Although a lot of policies and efforts have been put in place, the trend of enrolment in 

science track at the upper secondary education gradually shifted downward in the last six school 

academic years 2013-2019 (MoEYS, 2020). The continuation of this negative trend may affect 

the enrolment of STEM-related majors at higher education upon high school graduation and in 

the long-term, this may negatively affect the government’s vision to produce highly qualified 

skilled workforces in STEM as the country will move forward to a skilled workforce economy 

in 2030.  

There are various studies on students’ choices in STEM related fields at higher education 

and high school science tracks choice across the country. For instance, Eam, Keo, Leng, Song, 

and Khieng (2021); Kao and Kinya (2019) found that there was a significant association 

between science and mathematics self-efficacy to choices in STEM-related majors. In these 

two studies, the authors jumped to the same conclusion that students who were more efficacious 

in science and mathematics were more likely to choose STEM-related fields at universities. In 

particular to the students’ choices in science streams at high schools, two studies revealed that 

individual factor on science and mathematics self-efficacy significantly influenced students’ 

choices in science stream (Kao & Kinya, 2020; Seang, Chey, Souk, Hak, & Ob, 2021). In the 

context of a study on the sources of self-efficacy,  Chey (2021) investigated the trends and 

patterns of the sources of Cambodian science self-efficacy and found that the mean scores of 
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the four sources differed from low to moderate levels and the vicarious experience was at the 

highest level. In addition, the author further revealed that Cambodian students’ science self-

efficacy significantly differed across demographic characteristics, namely gender, high school 

tracks, place of origin, majors at university, family background and age.   

Yet, investigating the sources of self-efficacy on science achievement remains 

untouched. Therefore, it is imperative to examine the effects of the four primary sources of 

self-efficacy on Cambodian students’ science achievement as to provide more concrete 

evidence to policy makers, practitioners and relevant stakeholders to address the above-

mentioned issue. Hence, the current study was guided by one research question as follow.  

 

 Do sources of self-efficacy significantly predict students’ science achievement? 

 

2. Literature Review 

 
Self-Efficacy  

 

Several studies in educational fields have investigated the self-efficacy theory by 

researchers and scholars (Joët, Usher, & Bressoux, 2011). According to  Bandura (1995), self-

efficacy is defined as “beliefs in one’s capabilities to organize and execute the courses of action 

required to manage prospective situations”. Self-efficacy is found to be an influential actor in 

the way people thinks and execute tasks (Kumar & Lal, 2006),  and it affects the efforts people 

put in the work as those who possess high self-efficacy tends to work harder toward the task 

and vice versa (Schunk, 1985).  

Bandura (1977) further positioned that self-efficacy consisted of two main components, 

namely efficacy expectation and outcome expectation. Efficacy expectation specifically refers 

to the trust or belief of one’s own ability in executing a certain job. Contrary to the first 

component, outcome expectation simply concerns with a person’s expectation of the 

subsequent results from performing that particular task (Hackett & Betz, 1981).  

 

Sources of Self-Efficacy  

 

Mastery Experience 

 

Mastery experience is one of the sources of self-efficacy synthesized by (Bandura, 1977). 

More recent studies (Kontaş & Özcan, 2022; Loo & Choy, 2013; Usher & Pajares, 2009) prove 

that mastery experience is the influential factor on personal efficacy. By definition, mastery 
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experience refers to a person’s past achievement or performance toward a particular task or 

work (Van Dinther, Dochy, & Segers, 2011). When an individual experienced success in doing 

something in the past, he or she tends to feel more confident on what he is doing in similar 

thing he used to do well in the past. In contrast, if an individual experienced failures or low 

achievement in doing a particular work, he or she may not believe in their ability to perform 

similar task in the present time.    

  

Social Persuasion 

  

Besides mastery experience, self-efficacy is influenced by social persuasion. This source 

affects one’s personal belief through motivation and encouragement from surrounding people 

and these praises can be negative and positive (Bandura, 1977). The author further elaborated 

that encouragement can build confidence in an individual’s ability to perform task even a 

difficult one. In contrast, individuals become demotivated and lose self-confidence if they 

receive negative encouragement.  

 

Vicarious Experience 

  

Another factor that affects personal self-efficacy is vicarious experience. In his 

synthesized theory, Bandura (1977) argued that observation and learning from peers and other 

surrounding people influenced an individual’s confidence toward the job he or she was doing. 

The author also pointed out that people starts to compare their own abilities to others who are 

completing similar tasks and then judge their own capability.   

 

Physiological State  

 

Physiological state, one of the sources affecting one’s self-efficacy, refers to the state of 

an individual’s emotion, fear, or anxiety toward a particular task or job(Bandura, 1977). It is 

evidenced by previous studies that people who possessed negative feeling or anxiety with a 

particular situation tend to perceive low personal efficacy while those who experience fearless 

and stress-free are more likely to be more efficacious in carrying out the work.  

 

Self-Efficacy and Academic Achievement  

 

Studies on self-efficacy and academic achievement have been carried out across fields 

and subject domains worldwide and found there is a significant association between the two 

variables. de Fátima Goulão (2014) revealed that there was a positive significant correlation 

between students’ self-efficacy and their performance. A recent study by Fakhrou and Habib 
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(2022) confirmed that there is a significant association between student’s self-efficacy and their 

academic achievement in an undergraduate program.  

In the context of science and mathematics, several studies confirmed this association. 

Juan, Hannan, and Namome (2018) examined the connection between the self-efficacy and 

science achievement of twelfth graders in South Africa using data from TIMSS 2015 for 

science achievement. Through multiple linear regression analysis, the authors found that 

science self-efficacy significantly predicted the science achievement of the respondents. 

Consistently, an investigation of the sources of science self-efficacy on middle school students 

by Britner and Pajares (2006) revealed that science achievement was the strong predictor for 

science performance, especially for male students. In parallel with the above-mentioned 

studies, Andrew (1998) examined the relationship between self-efficacy and science 

performance and found that science self-efficacy positively predicted students’ achievement in 

physical science and bioscience subjects at 24%  and 18.5% of academic cohorts respectively.  

 

Sources of Self-Efficacy and Academic Achievement 

 
Evidences confirmed in previous studies suggested that the four sources, namely mastery 

experience, vicarious experience, social persuasion significantly predicted students’ academic 

achievement regardless of subject domains and fields of study while some contradictorily 

pointed out that not all the synthesized sources predicted the individuals’ academic 

performance or success.  

Zarei and Naghdi (2017) investigated the sources of self-efficacy on the performance of 

EFL learners and revealed that only mastery experience significantly predicted the course 

achievement in their study context. In science and mathematics domains, however, various 

studies (Loo & Choy, 2013; Usher & Pajares, 2009) confirmed that all the four primary sources 

of self-efficacy were significant predictors for student’s academic performance, and mastery 

experience was the main predictor.  

With respect to vicarious experience, Keşan and Kaya (2018) carried out a study on the 

mathematics and science self-efficacy resources and academic achievement, and the authors 

found that vicarious experience could predict science and math achievement at 60% of variance 

when all the four sources were run in the multiple linear regression. The finding from this study 

was consistent (Kontaş & Özcan, 2022; Loo & Choy, 2013; Usher & Pajares, 2009).   

Similarly, various studies found that social persuasion is a significant predictor for 

academic achievement across subject domains. As argued by Keşan and Kaya (2018), social 
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persuasion significantly influenced math and science achievement. This finding is consistent 

with a study by Kontaş and Özcan (2022).  

The last source of self-efficacy is physiological state which is well documented by 

researchers and scholars as the significant predictor for achievement. Obviously, (Loo & Choy, 

2013; Usher & Pajares, 2009) found consistent findings confirming that physiological state 

could predict students’ performance in math and engineering.  

 

3. Methodology 

 
A quantitative method was employed through a self-rated survey with Cambodian 

university freshmen. A total of 819 students were selected from four public and two private 

higher educational institutions through multi-phase random sampling. In the first stage, the 

researchers purposively chose the universities based on two criteria. For the first criterion, the 

selected institutions offered both STEM and non-STEM fields and at least 40 students or more 

in STEM classes at those respectively universities. In doing so, the authors could ensure the 

sufficient sample size for the study. On the other hand, for the non-STEM participants, there 

were no any inclusion criteria due to the fact that there were a lot of students in these fields. 

The last sampling procedure was to select the freshmen participants by utilizing simple random 

technique. Firstly, the researchers approached the persons in charge of students’ lists and then 

requested all the lists from them. Once obtaining all class lists, the researchers classified the 

classes into two groups, namely STEM and non-STEM accordingly. With the two separate 

groups, the authors began to randomly select the two classes and finally there were, in total, 

four classes from each university.  

For the data instrument, the current study adapted the construct by (Usher & Pajares, 

2009). The measurement of the four primary sources comprised of twenty-four six-point-

Likert-scale items. To fit the context of the study, the authors reworded ‘Mathematics self-

efficacy’ to ‘Science self-efficacy’ because the original study developed the construct to 

measure the sources of mathematics self-efficacy. To ensure the internal consistency of 

reliability of the construct, Factor Analysis was conducted and finally twenty-two items 

remained in the study. It was noted that one item was removed from the mastery experience, 

and another one was also excluded from the vicarious experience as these two loading values 

of these removed items were low. Based on the overall value of the Cronbach’s alpha, the 

construct showed high reliability for the study.  
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To make the questionnaire much more convenient and easier for the respondents, the 

questionnaire was translated into Khmer language to ensure the participants clearly understand 

the questions and provide sufficient, appropriate answers. Also, the researchers piloted the 

instrument with 237 students from two private universities before the actual data collection. 

The result of the pilot stage, the value of Cronbach’s alpha was .850 and after some 

modification the final overall value of the Cronbach’s alpha was .929, which was the high 

reliability (Leech, Barrett, & Morgan, 2005).  

For the outcome variable, the researchers requested the respondents to do self-rating 

toward their overall performance in the four science subjects in the last grade at high school, 

namely Chemistry, Physics, Biology and Earth Science. Measure of science achievement was 

categorized into five levels, namely A: Excellent, B: Very good, C: Good, D: Fairly good, E: 

Average, and F: Fail. The scale was adopted from high school national exam grading system.  

As mentioned in the beginning of this section, six higher educational institutions were 

selected with a total of 819 freshmen. To collect the data, the main researcher directly went to 

the field and met with the participants in classrooms at each research site. Prior to handing the 

questionnaires to the respondents, the researcher introduced himself and clearly explained the 

purposes of the study, and the consent form was given to the students to request their approval. 

The researcher was with students until they finished filling out the questionnaire. All 

questionnaires were collected and participants voluntarily participated in the study.  

To analyze the data, the study employed the Statistical Package for Social Sciences 

(SPSS), version 23. For statistical analysis method, the researchers used simultaneous multiple 

linear regression to identify the predictor variables on students’ science achievement.   

 

4. Findings 

 
The table below showed the results of the simultaneous multiple linear regression. The 

four predictor variables, namely mastery experience, vicarious experience, social persuasion 

and physiological state, on the students’ science achievement were included in the model. The 

model could explain 54% of the variance in students’ science achievement (R2 = .546, F (4, 

814) = 246.646) with the level of significance being p < .001. As for mastery experience, it 

was observed that the better students performed in the past on science subjects, the higher 

students could achieve scores in science (ß = .402, p < .001). Vicarious experience did not 

significantly predict students’ science achievement. In this model, it also revealed that social 

persuasion significantly influenced the outcome variable with a .001 level of significance (ß = 
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.321, p < .001). The result of the last predictor, physiological state, showed a strong predictor 

on students’ science achievement (ß = .117, p < .001). In overall, the findings clearly revealed 

that mastery was the most influential source influencing student’s science achievement and 

followed by social persuasion and physiological state.  

 

 

5. Discussions 

 
The findings from the current study provides new insights and more rigorous supporting 

evidence to confirm the four primary sources of self-efficacy synthesized by Albert Bandura 

and other previous studies in the same area of focus across the world. With an attempt to 

investigate the four primary sources of science self-efficacy on students’ science achievement, 

the results generated from the simultaneous multiple linear regression could uncover the 

mystery in the context of the study and a concrete evidence for rich discussion.  

Firstly, mastery experience was found the most influential factor on science achievement 

and the current finding supported the previous studies (Kontaş & Özcan, 2022; Loo & Choy, 

2013; Usher & Pajares, 2009). With this consistent result, the study suggested and reflected the 

fact that students with success experience in doing science subjects in the previous grades are 

more likely to constantly perform well in the upcoming academic years. In this sense, 

strengthening students’ ability in science subjects from the past may help students perform 

better and better as they have strong foundation from the previous grades. More than this, 

building students’ foundation in science is even more effective from the primary grades as 

suggested by the current study.  

Table 1: Results of Simultaneous Multiple Linear Regression for the four primary sources of 

science self-efficacy predicting science achievement  

Variables B(SE) Beta 

Mastery Experience .033 .402*** 

Vicarious Experience .032 -.004 

Social Persuasion .028 .321*** 

Physiological State .022 .117*** 

Constant .621 
 

 

 

(R2 = .548, adjusted R2 = .546, F (4, 814) = 246.646) 

(*** p < .001) 
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Secondly, the current study also confirmed the previous findings that social persuasion 

was another source in predicting the science achievement of the students (Keşan & Kaya, 2018; 

Loo & Choy, 2013; Usher & Pajares, 2009). From this evidence, students might accept the 

facts that the praises from family, peers and other people truly reflect their ability, and those 

encouragements become the driver to motivate them to learn harder in science subjects. Not to 

mention, it could be true in the context of the research sample that students in high schools 

need to be constantly encouraged as negative praises may lead to demotivating them. 

Therefore, all key relevant stakeholders such as parents, schools and teachers play a crucial 

role in constantly encouraging and motivating students in a positive manner as their good 

praises are very helpful in motivating learners to work harder in learning as evidenced by the 

study.  

The study further revealed that students’ performance in science was significantly 

influenced by the physiological state and the finding supported previous studies (Loo & Choy, 

2013; Usher & Pajares, 2009). However, the result was inconsistent with a study by (Keşan & 

Kaya, 2018). In the context of this particular study, the finding reflects the current situation of 

the students’ perception that science is not an easy subject, so this idea scared them and even 

to good performers. Hence, increasing students’ success in science, addressing the fear and 

anxiety cannot be ignored, and consultation should be made available at the ground levels. Not 

only schools and teachers but also parents play an active role in supporting their children 

emotionally as it is helpful to nurture the physiological state.  

Last but not least, the current study found no significance in vicarious experience on 

students’ science achievement from the results generated in regression analysis. The finding 

was paralleled with the studies (Kontaş & Özcan, 2022; Zarei & Naghdi, 2017) although the 

focus was on different subject domains. In the context of the current study, students might not 

judge their own ability toward their peers when learning science and they might perceive that 

people have different talent and skills among individuals. Thus, comparing student’s 

performance or abilities with their peers does not work in science education. In return, it could 

potentially deteriorate the situation as comparing their abilities with other well performing 

peers causes their psychological consequence on learning science. 

6. Conclusion 

 
The current study aims to investigate the effects of the four primary sources of science  

self-efficacy on students’ science achievement in the context of Cambodian freshmen. From 

the findings, the current study positioned that students’ achievement in science subjects at high 



Cambodia Education Review                Chey, R., et al.  

53 
 

schools were significantly predicted by the sources synthesized by Albert Bandura, except 

vicarious experience.  

Furthermore, the findings suggested that mastery experience was found to be the main 

factor predicting science achievement. Students who experienced success or did well in science 

in the previous grades tended to maintain their good performance in the present time and the 

next upcoming years. In this sense, building an individual’s success experience is the good 

foundation for the future success in learning science.  

In addition to the mastery experience, social persuasion becomes the crucial player in 

promoting students’ science performance. The positive encouragement and motivation are 

helpful in supporting learners as they take the praises into account. Moreover, it is more likely 

that the more students receive positive messages about their performance, the better they are 

going to achieve as at their ages, frequent positive encourages are needed.  

Study also positioned that addressing students’ fear and anxiety toward learning science 

is a preferable option to boost learners’ progress in science as the findings suggested that the 

physiological state significantly influenced academic achievement in science subjects. 

Students’ psychological aspect becomes one of the issues which needs to be addressed at 

ground levels as it affects students’ performance and further their stream choices in science.   

Judging oneself in performing science through observing peers and surrounding people 

was not truly reflected in students when talking about learning science as evidenced in this 

study. Hence, what students perceived their ability by comparing to others did not affect their 

science achievement.  

Overall, to further investigate and help promote STEM education in Cambodia, future 

research should take other key aspects into consideration such as teacher self-efficacy, 

students’ perceptions toward teachers’ classroom management, and other relevant factors as 

these may affect students’ performance in science.  
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 ូលន័្យសគងេប 
គស្រៅពីធ មជ្ជតិ្បគងកីត្ អវីៗសុទធមត្ នុ្សសបគងកីត្ទងំអស់ គ យីគុណភាពអវីៗទងំអស់គឺ

អាស្រស័យគលីគុណភាពធន្ធាន្ នុ្សស គ យីគុណភាពធន្ធាន្ នុ្សសស្រតូ្វផារភាា ប់គៅនឹ្ងការអប់រ ំ
គ យីការកាងគុណភាពការអប់រគឺំជ្ជអវីមែលស្របគទសគៅគលីសកគលាកកំពុងមត្គធវី និ្ងស្របឹងមស្របងគធវី។ 
គៅគពលមាន្ការអប់រលំអ  នុ្សសស្រគប់រូបសុទធមត្ជ្ជធន្ធាន្មែលសងគ ស្រតូ្វការ។ ពកួគគនឹ្ងមាន្ស ត្ថភាព
គពញគលញកនុងការអភិរកស ការពារ និ្ងអភិវឌ្ឍន៍្ស្របគទសជ្ជត្ិស្របកបគដ្ឋយវបុិលភាព។ គៅកនុងការ
សិកាគន្េះ គយងីគធវីការសិកាអំពីបញ្ហា ស្របឈ  និ្ងឱកាសរបស់និ្សសតិ្នារកំីពុងសិកាគៅតា ស្រគឹេះាថ ន្ 
ឧត្ត សិកា មែលស្រតូ្វចាកឆ្ងា យពីឪពុកមាត យ ឬក៏ កតា បណាត ស្រសុក/គេត្តនានា គដ្ឋយគស្របីស្របាស់វធីិ
ាស្តសតបរមិាណវស័ិយ  និ្ងគុណវស័ិយ កនុងការស្រប ូលទិន្នន័្យ។ តា លទធផលស្រាវស្រជ្ជវបង្ហា ញថា 
ទន្ទឹ នឹ្ងទទលួបាន្ឱកាស និ្សសតិ្នារក៏ីមាន្បញ្ហា ស្របឈ ជ្ជគស្រចីន្កនុងអំឡុងគពលសិកា ែូចជ្ជ កងវេះ
អាហារូបត្ថ ភ កងវេះអោរអគន្តវាសិកដ្ឋា ន្ និ្ងការមែទអំនា ័យកនុងបន្ទប់ ការទទួលរងបន្ទុកស្រគួារ 
បញ្ហា សុេភាព កងវេះគសវាផតល់ស្របឹកាកនុងាលា។ គែី បគីដ្ឋេះស្រាយបញ្ហា ជីវភាពកនុងអំឡុងគពលគរៀន្
សូស្រត្ និ្សសតិ្នារជី្ជគស្រចីន្បាន្អនុ្វត្តគំរូ “គរៀន្បគណតី រ គធវីការបគណតី រ” រ ូត្ែល់មាន្និ្សសតិ្ យួចំន្នួ្
អាចឈាន្គៅែល់ការគផញីស្របាក់ជូន្ស្រកុ ស្រគួារមែ គទៀត្ផង។ ឧបសគគច បងមែលបងកឱយសិសសនារ ី
គបាេះបង់ការសកិាគឺកតាត ជីវភាពស្រកីស្រកមត្ តង ែូគចនេះការកាត់្បន្ថយភាពស្រកីស្រក ក៏មាន្ន័្យថាការចូលរ ួ



Cambodia Education Review               ឡាយ, ស., et al.  

57 
 

គលីកក ពស់គុណភាពអប់រែំល់សិសសនារមីែរ។   ទឹកចិត្តស្រគូបគស្រងៀន្ក៏គែីរត្ោួ៉ែ ងសំខាន់្ែូចនឹ្ងពាកយថា 
“ស្រគូបគស្រងៀន្ជ្ជវសិវករស្រពលងឹ” កនុងការបណតុ េះាម រតី្ ការគលីកទឹកចិត្ត និ្ងការទំនុ្កបស្រ ុងកនុងែំគណីរភាព
គជ្ជគជ័យនន្ការសិការបស់សិសសនារមីែរ គៅគពលនិ្សសតិ្មាន្បញ្ហា ស្របឈ នន្ភាពអស់សងឃ ឹ និ្ង
ការបាក់ទឹកចិត្តនន្ការសិកា។ 

ជ្ជសន្និដ្ឋា ន្រ ួ កាលណាកស្រ ិត្ជីវភាពឪពុកមាត យកាន់្មត្លំបាក និ្សសតិ្នារនឹី្ងទទលួរងផល
ប៉ែេះពាល់ពីសមាព ធស្រគួារកាន់្មត្ធាន់្ គ យីចុងគស្រកាយអាចឈាន្គៅរកការគបាេះបង់សិកា។ ភាពស្រកីស្រក
គឺជ្ជរនាងំនន្ការទទលួបាន្សិទធិការអប់រគំពញគលញ ែូចគន្េះការលុបបំបាត់្ភាពស្រកីស្រក ក៏ជ្ជការគបីកទី
លំ រនន្ការអភិវឌ្ឍធន្ធាន្ នុ្សសសស្រមាប់ នុ្សសស្រគប់រូបកនុងការទទលួសិទធិការអប់រគំពញគលញ។ 

 

ពាកយគនឹ្្េះ៖ និ្សសតិ្នារ ីឧត្ត សិកា បញ្ហា ស្របឈ  ាកលវទិាល័យ អាហារូបករណ៍ 
អាគត្ដ្ឋា ន្៖  ឡាយ, ស., បូ, ច., ស ុក, ស., & សុិន្, ណ. (២០២២). បញ្ហា ស្របឈ  និ្ងឱកាស
របស់និ្សសតិ្នារគីៅកស្រ ិត្ឧត្ត សិកា, កាលិកបស្រត្អប់រកំ ពុជ្ជ. ៥(២), ៥៦-៨៤។  
 
១. នសចកតីន្តើម 

ការអប់រ ំ គឺជ្ជកតាត ចាបំាច់បំផុត្សស្រមាប់ នុ្សសជ្ជតិ្ ការអប់រ ិំន្ស្រតឹ្ មត្បគស្រងៀន្ នុ្សសឱយក្ាយ
ជ្ជ នុ្សសរងឹមា ំ មែ ទងំផតល់ការរស់គៅែ៏មាន្ត្ន ្ ួយកនុងសងគ  គ ីយការអប់រក៏ំជ្ជកតាត ែ៏មាន្
ស្របសិទធភាព យួមែលអាចធានា នុ្សសឱយរចួផុត្ពីភាពស្រកីស្រក។  នុ្សសមែលមាន្ការអប់រេំពស់ គឺរស់គៅ
ស្របកបគដ្ឋយគំនិ្ត្បគងកីត្ែមី ាម រតី្ទទលួេុសស្រតូ្វ ឯករាជយភាព គសនហាភាព និ្ងយុត្តិធ ៌ចំគពាេះស្របគទស
ជ្ជតិ្។ គៅគពលមាន្ការអប់រលំអ  នុ្សសនឹ្ងមាន្ស ត្ថភាពគពញគលញកនុងការែឹកនា ំ អភិរកស ការពារ 
និ្ងអភិវឌ្ឍន៍្ស្របគទសជ្ជតិ្។ គ តុ្គន្េះគ យីបាន្ជ្ជស្របគទសនី្ យួៗ បាន្គបាេះទុន្ធន្ធាន្ជ្ជគស្រចីន្ និ្ង
បាន្េិត្េំស្របឹងមស្របងអភិវឌ្ឍការអប់រចំំគពាេះជ្ជតិ្ាសន៍្េួ្ន្ គែី បកីាងពួកគគឱយក្ាយជ្ជធន្ធាន្ យួ
ែ៏មាន្ត្ន ្ចំគពាេះការលេះបង់សស្រមាប់សងគ ជ្ជតិ្។ គទេះបីោ៉ែ ងណា គបីគយីងស្រកគឡកគ ីលត្ែភាព
វបបធ ៌សងគ ជ្ជសកលគលាកវញិរម ងមត្ងមត្យកចិត្តទុកដ្ឋក់ និ្ងោសំ្រទផតល់ការអប់រែំល់ នុ្សសស្របុស
គស្រចីន្ជ្ជង នុ្សសស្រសី ផតល់អាទិភាព នុ្សសស្របុសគរៀន្សូស្រត្េពស់ជ្ជង នុ្សសស្រសី គ តុ្គន្េះគ យីបាន្ជ្ជ
ជំរុញឱយគកីត្មាន្គៅវសិ ភាពគយន្ឌ័្រកនុងការទទលួបាន្ការអប់រ ំ ជ្ជពិគសសគនាេះ គៅកនុងកស្រ ិត្ថាន ក់
ឧត្ត សិកានិ្ងគស្រកាយឧត្ត សិកា និ្ងគៅកនុងស្របគទសកំពុងអភិវឌ្ឍន៍្មត្ តង ែូចជ្ជ ស្របគទសអារា៉ែ ប់ 
ស្របគទសអាសុីអាគគនយជ៍្ជគែី  (UNESCO, 2007)។ គទេះបីជ្ជសកលគលាកទទលួាគ ល់ថា ចំន្នួ្
 នុ្សសស្រសី គស្រចីន្ជ្ជង នុ្សសស្របុស មត្កស្រ ិត្នន្ការទទលួបាន្ការអប់រមំាន្ចំន្នួ្ នុ្សសស្របុសគស្រចីន្ជ្ជង
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 នុ្សសស្រសី ែូចតា ការគូសបញ្ហា ក់មែលបាន្រកគ ញីថា ពីរភាគបីនន្ចំន្នួ្ នុ្សសស្រសី គឺ ិន្គចេះអាន្
អកសរ (UNDP, 2009)។  

កនុងអាណត្តិទី៦ ស្រកសួងអប់រ ំ យុវជន្ និ្ងកីឡាបាន្គធវីកំមណទស្រ ង់សុីជគស្រៅកនុងគោលគៅគលីក
ក ពស់គុណភាពអប់រ ំ និ្ងផតល់ឱកាសែល់ស្របជ្ជពលរែាទូគៅទទលួបាន្ការអប់រសំ្របកបគដ្ឋយស ភាព 
ស ធ ៌ និ្ងសិកាគពញ ួយជីវតិ្ គែី បសីគស្រ ចបាន្គោលគៅអភិវឌ្ឍន៍្ស្របកបគដ្ឋយចីរភាព។ ទន្ទឹ 
នឹ្ងគនាេះមែរ ចតុ្គកាណទី១ នន្យុទធាស្តសតចតុ្គកាណែំណាក់កាលទី៤ សតីពីការអភិវឌ្ឍធន្ធាន្ នុ្សស 
មែល ំុទី៤ មាន្គោលគៅយុទធាស្តសត ពស្រងឹងស ត្ថភាពគយន្ឌ័្រនិ្ងការោពំារសងគ  កនុងគោលបំណង
គលីកសទួយាថ ន្ភាពសងគ -គសែាកិចច ជ្ជពិគសសពស្រងឹងត្ួនាទីស្តសតីមែលជ្ជឆ្អឹងេនងនន្គសែាកិចច និ្ង
សងគ ជ្ជតិ្។ ជ្ជលទធផល រាជរដ្ឋា ភិបាលសគស្រ ចបាន្ស ិទធិផលជ្ជអាទិ៍៖ បាន្បស្តញ្ហា បគយន្ឌ័្រកនុង
ស្រកបេ័ណឌ គោលន្គោបាយនិ្ងមផន្ការអភិវឌ្ឍជ្ជតិ្ បាន្កាត់្បន្ថយគម្ាត្កនុងវស័ិយអប់របំាន្បណតុ េះ 
បណាត លវជិ្ជា ជីវៈ  ុេង្ហរាធារណៈ បាន្ពស្រងីកស ស្រគិន្ភាពរបស់ស្តសតី បាន្កាត់្បន្ថយអំគពី ងិានិ្ង
ការរគំលាភបំពាន្ផូ្វគភទគលីស្តសតីនិ្ងកុមារ បាន្គលីក ពស់សីលធ ៌សងគ  ត្ន ្ស្តសតី និ្ងស្រគួារមេមរ ស្រព 
ទងំពស្រងីកកិចចការពារផូ្វចាប់ែល់ស្តសតីនិ្ងកុមារ។ គទេះបីោ៉ែ ងណា ក ពុជ្ជក៏គៅមាន្បញ្ហា ស្របឈ  យួ
ចំន្នួ្ជ្ជអាទិ៍៖ ការគរសីគអីងគលីស្តសតីគៅមត្មាន្ បន្ទុកការង្ហរនិ្ងស្រគួារគៅមត្រារាងំឱកាសស្តសតីកនុងការ
អប់រ ំគសែាកិចច សងគ  និ្ងន្គោបាយ ការជញួែូរនិ្ងអំគពី ងិាគលីស្តសតីនិ្ងកុមារគៅបន្តគកីត្មាន្ ពិគសស
ចំគពាេះស្តសតីចំណាកស្រសុក វាិលភាពស្រគបែណត ប់នន្ក មវធីិជ្ជតិ្ជំន្យួសងគ និ្ងរបបសន្តិសុេសងគ គៅ
 ិន្ទន់្ទូលំទូលាយ  និ្ងគពញគលញ   និ្ងែំគណីរការស្រគប់ស្រគងក មវធីិ    របបនន្ស្របព័ន្ធោពំារសងគ គៅ
 ិន្ទន់្មាន្លកេណៈស្រប ូលផតុ ំ។  

ស្រកសួងអប់រ ំ យុវជន្ និ្ងកីឡាបាន្បគងកីត្គឡីងនូ្វសក មភាពអន្តរាគ ន្៍គលីកក ពស់ការអប់រ ំ
សិសសនារសី្រគប់ភូ ិសិកាគែី បគីឆី្្យត្បគៅនឹ្ងគោលន្គោបាយអភិវឌ្ឍន៍្ជ្ជតិ្ និ្ងគោលគៅអភិវឌ្ឍន៍្
ស្របកបគដ្ឋយចីរភាពសស្រមាប់ឆ្ងន ២ំ០៣០។ គទេះជ្ជមាន្អន្តរាគ ន៍្ជ្ជគស្រចីន្ក៏គដ្ឋយ ក៏អស្រតានន្ការចុេះ
គឈាម េះចូលគរៀន្របស់សិសសនារ ីគៅកស្រ ិត្ឧត្ត សិកាមាន្អស្រតាទបជ្ជងចំណុចគៅមែលកំណត់្កនុង
មផន្ការយុទធាស្តសតវស័ិយអប់រគំៅគឡយី និ្ងមាន្ការធ្ាក់ចុេះជ្ជគស្រចីន្គៅកស្រ ិត្បរញិ្ហា បស្រត្ជ្ជន់្េពស់ និ្ង
ថាន ក់បណឌិ ត្។     

គៅកនុងការសិកាគន្េះ អនកស្រាវស្រជ្ជវនឹ្ងគធវីការសិកាគដ្ឋយសងកត់្ធាន់្គៅគលីបញ្ហា ស្របឈ និ្ងឱកាស
នានានន្និ្សសតិ្នារមីែលកំពុងសិកាគៅតា ស្រគឹេះាថ ន្ាធារណៈ និ្ងឯកជន្កនុងកស្រ ិត្ថាន ក់ឧត្ត សិកា 
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គែី បគីឈវងយល់អំពីសុេមាលភាពសុេភាពសិកា ជីវភាពរស់គៅ ស្រព ទងំការទំនាក់ទំន្ងជ្ជ យួ
ាកលវទិាល័យនិ្ងស គ ន៍្មែលនិ្សសតិ្នាររីស់គៅកនុងអំឡុងគពលសិកា។ 

២. ការប្ាវប្ាវពមីនុៗទាក់ទងនឹងការសកិាារបសស់សិាសនារីនៅឧតតមសិកាា 

 ចំគពាេះកស្រ ិត្ថាន ក់ឧត្ត សិកា និ្ងគស្រកាយឧត្ត សិកា គបីគិត្ពីសមាមាស្រត្នន្ចំន្ួន្ ធយ ភាគ
នន្ការចុេះគឈាម េះចូលគរៀន្របស់និ្សសតិ្នារតីា កស្រ ិត្ថាន ក់បរញិ្ហា បស្រត្រងមាន្ ៣៣.២៣% បរញិ្ហា បស្រត្
មាន្ ៤១.១៤% និ្ងបរញិ្ហា បស្រត្ជ្ជន់្េពស់មាន្ ២១.១១% និ្ងបណឌិ ត្មាន្ ៥.៤២% (ឆ្ងន សំិកា 
២០០៦ រ ូត្ែល់ ២០១៦) (EMIS, 2016)។ ជ្ជក់មសតងនិ្សសតិ្នារមីែលចូលវយ័ថាន ក់ឧត្ត សិកា 
និ្ងគស្រកាយឧត្ត សិកា ជ្ជវយ័មែលស្របឈ  និ្ងង្ហយរងគស្រោេះខ្ាងំបំផុត្ចំគពាេះការបន្តការសិកា ឬ
គបាេះបង់ការសិកា ែូចជ្ជ កតាត ចមាា យផូ្វ ការបង់នែ្សិកា កតាត ជីវភាពគសែាកិចចស្រគួារ កតាត កស្រ ិត្
វបបធ ៌ឪពុកមាត យ កតាត វបបធ ៌សងគ  កតាត សុវត្ថិភាព កតាត គរៀបការនិ្ងបគងកីត្ស្រគួារ កតាត ការង្ហរ កតាត
គ ដ្ឋា រចនាស ព័ន្ធាលា។ល។ ជ្ជទូគៅសិសសមែលទទលួរងផលប៉ែេះពាល់គបាេះបង់ការសិកាគស្រចីន្ជ្ជង
គគ គឺសិសសមែលមាន្ជីវភាពស្រគួារស្រកីស្រក និ្ងរស់គៅតា ទីជន្បទនិ្ងតំ្បន់្ដ្ឋច់ស្រសោល ពីគស្រពាេះពកួគគ
ស្រតូ្វគធវីការបំលាស់ទីចាកឆ្ងា យពីផទេះសម បង គែី បបីន្តការសិកាគដ្ឋយារមាន្ចំន្នួ្ាកលវទិាល័យ
គលីសលុបសថិត្គៅតា ទីស្របជំុជន្ និ្ងទីស្រកុង។ គែី បជំីរុញការចូលគរៀន្របស់និ្សសតិ្នារ ី និ្សសតិ្ស្រកីស្រក 
និ្ងនិ្សសតិ្គៅតា តំ្បន់្ដ្ឋច់ស្រសោល ស្រកសួងបាន្ផតល់ការគលីកទឹកចិត្តជ្ជអាទិភាពតា រយៈការផតល់
អាហារូបករណ៍សស្រមាប់ពកួោត់្ ែូចជ្ជ និ្សសតិ្នារ ី(១៥%) និ្សសតិ្ស្រកីស្រក (២០%) និ្ងនិ្សសតិ្គៅ
តា តំ្បន់្ដ្ឋច់ស្រសោល (៥%) កនុងចំគណា ១០០%នន្និ្សសតិ្អាហារូបករណ៍ (ទិន្នន័្យឧត្ត សិកា 
២០១៩-២០២០)។  
២.១ កតាត ចមាា យផូ្វ 

តា ការស្រាវស្រជ្ជវរកគ ញីថា កតាត ចមាា យផូ្វពីផទេះ កាលាបាន្គធវីឱយសិសស ជ្ជពិគសស
សិសសតា ទីជន្បទពិបាកបន្តការសិកាគៅ ុេគទៀត្ គដ្ឋយារបញ្ហា ច បងទក់ទងន្ឹងការបមន្ថ 
ចំណាយ (Birrel, 2000; William, 1993) ែូចជ្ជការចំណាយជលួកមន្្ងាន ក់គៅ (រ ួទងំនែ្ទឹក 
នែ្គភី្ង) នែ្ ាូបអាហារ នែ្ គធាបាយគធវីែំគណីរ និ្ងការចំណាយគលីបង់នែ្សិកា។ល។ ែូចគន្េះគបី
ឪពុកមាា យេវេះលទធភាពែវកិាោសំ្រទសស្រមាប់ការសិកា គនាេះកូន្ៗនឹ្ងស្របឈ ខ្ាងំចំគពាេះការសគស្រ ចចិត្ត
បន្តការសិកា។  ទន្ទឹ នឹ្ងគនាេះមែរ    ការគធវី ចំណាកស្រសុកពីផទេះ និ្ងភូ ិកំគណីត្ កបន្តការសិកាថាន ក់
ឧត្ត សិកា ក៏មាន្កតីបារ ភអំពីសុវត្ថិភាពកូន្ៗ មែលកតាត គន្េះគធវីឱយឪពុកមាត យ យួចំន្នួ្សគស្រ ចចិត្ត ិន្
បញ្ាូ ន្កូន្គៅសិកាបន្តគទៀត្។ តា ការស្រាវស្រជ្ជវ ួយបង្ហា ញថា បញ្ហា ស្របឈ នន្ការចូលគរៀន្របស់
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សិសសស្រសីគៅកស្រ ិត្ឧត្ត សិកាមាន្កស្រ ិត្េពស់ពាក់ព័ន្ធនឹ្ងកតាត ភូ ិាស្តសត ជ្ជពិគសស សិសសសថិត្គៅ
តំ្បន់្ភូ ិភាគឥាន្ និ្ងពាយព័យនន្ស្របគទសក ពុជ្ជ (Patricia Noelle O’Brien, 2004)។ 
២.២ កតាត ជីវភាពគសែាកិចច 

ជីវភាពគសែាកិចចស្រគួារ គឺជ្ជស្របភពធន្ធាន្ែ៏សំខាន់្បំផុត្សស្រមាប់ការោសំ្រទមផនកអប់រគំជ្ជគជ័យ
របស់កូន្ ែូចគន្េះ គបីឪពុកមាត យ ិន្មាន្លទធភាពផតល់ការផគត់្ផគង់ែវកិា និ្ងេវេះការោសំ្រទគលីកទឹកចិត្ត
ែល់ការសិកា គនាេះកូន្ៗនឹ្ងស្រតូ្វស្របឈ បន្តការសិកា។ តា ការសិកាស្រាវស្រជ្ជវ យួមែលគធវីគឡងី
គៅកនុងភូ ិ យួនន្ស្រសុកនស្រពកបាស គេត្តតាមកវ ឆ្ងន ២ំ០១៥ បាន្បង្ហា ញថា “៩៩%នន្ស្រកុ ស្រគួារកនុង
ភូ ិគឺសុទធមត្ក ចីស្របាក់ពីស្រគឹេះាថ ន្ ីស្រកូ រិញ្ាវត្ថុឯកជន្ទងំអស់ (កាលគនាេះ អនកភូ ិគៅនិ្ោយថា 

េចីលុយរែា) គ យីចំមណកគៅសល់ ១% គទៀត្ គបីក ចីស្របាក់ គឺក ចីធំមត្ តង (ែកស្រសង់ស តីគលាកគ 
ភូ ិ)”។ ភាគគស្រចីន្បំណុលមែលស្រតូ្វសងស្រត្ឡប់គៅវញិ គឺស្រតូ្វធ្ាក់គៅគលីបន្ទុករបស់កូន្ ស្របសិន្គបីកូន្
មាន្ការង្ហរគធវី និ្ងអាចរកចំណូលជូន្ស្រគួារបាន្។ កូន្ៗស្រតូ្វមាន្កាត្ពវកិចចជួយមចករមំលកបង់រលំស់
ស្របាក់ក ចីស្របចាមំេជូន្ស្រកុ ស្រគួារ។ ស្រត្ង់ចំណុចគន្េះមែរ គពលេ្េះពួកោត់្ ិន្ស្រតឹ្ មត្ ិន្អាចមាន្
ស ត្ថភាពផគត់្ផគង់ែល់ការសិការបស់កូន្ប៉ែុគណាណ េះគទ ប៉ែុមន្តមបរជ្ជផតល់បន្ទុកបមន្ថ ែល់កូន្គៅវញិ។ 
ែូចមែលសងគ មេមរមត្ងមត្និ្ោយត្ៗោន ថា “កូន្ស្រសីគចេះគិត្គូរស្រគួារជ្ជងកូន្ស្របុស គទេះបីកូន្ក្ាយ
គៅជ្ជអវី ក៏កូន្ ិន្មែលគភ្ចឪពុកមាត យមែរ” កនុងន័្យគន្េះអាចបញ្ហា ក់បាន្ថា កូន្ស្រសី ិន្អាចយកមភនក
គ ីលជីវភាពស្រគួារស្រកលំបាក េវេះ ុេេវេះគស្រកាយ រកស្រពឹកេវេះលាា ច រកលាា ចេវេះស្រពឹក ឬរក យួនែាចាយ
 យួនែាបាន្គឡយី គៅកនុងេណៈគពលមែលេួ្ន្មាន្កម្ាងំគពញបរបូិរណ៍ ទីផារការង្ហរស្រតូ្វការ និ្ង
ចាប់ទទលួាគ ល់មែ គទៀត្។  ិន្ថាសិសសនារធ្ីាប់មាន្ស្របវត្តិគរៀន្ពូមកោ៉ែ ងណា ក៏ស្រតូ្វទុកការសិកា
 យួអគនី្្រសិន្ មបរជ្ជស្រតូ្វស្របឹងរកការង្ហរគដ្ឋេះស្រាយគរឿងជីវភាពស្រគួារ និ្ងមចករមំលកការទទលួេុស
ស្រតូ្វចិញ្ច ឹ សមាជិកស្រគួារជ្ជ យួឪពុកមាត យមែ គទៀត្ កតាត គន្េះ យួស្របម លជ្ជគ តុ្ផលបញ្ហា ក់ថា 
ការចូលរ ួសិការបស់សិសសនារគីៅកនុងកស្រ ិត្ថាន ក់ឧត្ត សិកា និ្ងគស្រកាយឧត្ត សិកា កាន់្មត្តិ្ចគៅៗ 
ជ្ជលំដ្ឋប់។ 

២.៣ អស្រតាចុេះគឈាម េះចូលគរៀន្របស់សសិសនារគីៅកស្រ តិ្ចគំណេះទូគៅ 
កតាត មែលសិសសស្រសីចូលគរៀន្គៅកស្រ ិត្ឧត្ត សិកាតិ្ចក៏បណាត ល កពីការផ្្លស់បតូរវយ័ និ្ងអស្រតា

ែយចុេះនន្ការចុេះគឈាម េះចូលគរៀន្ពី យួកស្រ ិត្គៅ ួយកស្រ ិត្គទៀត្ (បឋ សិកា  ធយ សិកាបឋ ភូ ិ 
និ្ង ធយ សិកាទុតិ្យភូ ិ) ទងំគន្េះបាន្ជេះឥទធិពលែល់ឱកាស សស្រមាប់សិសសស្រសីកនុងការឈាន្គៅ
បន្តគរៀន្ថាន ក់កស្រ ិត្ឧត្ត សិកា (Patricia Noelle O’Brien, 2004)។ តា ចំន្ួន្ ធយ ភាគនន្ការចុេះ
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គឈាម េះចូលគរៀន្បង្ហា ញថា សិសសស្រសីគៅកស្រ ិត្ថាន ក់បឋ សិកាមាន្ ៤៧.៦១% អនុ្វទិាល័យមាន្ 
៤៨.០១% និ្ងវទិាល័យមាន្ ៤៤.២១% គៅឆ្ងន សំិកា ២០០៥ រ ូត្ែល់ ២០១៥ (EMIS, 2016)។ 

 តា សថិតិ្គន្េះបង្ហា ញថា វសិ ភាពគយន្ឌ័្រកនុងការទទួលបាន្ការអប់រគំៅមត្គកីត្មាន្រវាងបុរស 
និ្ងនារ ី គដ្ឋយារគយងីសគងកត្គ ញីមាន្ ចំន្ួន្សិសសនារចុីេះគឈាម េះចូលគរៀន្មាន្កស្រ ិត្ទបជ្ជងចំន្នួ្
សិសសស្របុសគ យីបន្តធ្ាក់ជ្ជបន្តបនាទ ប់ ជ្ជពិគសសគៅគពលសិសសនារចីាប់គផតី ចូលកស្រ ិត្ថាន ក់ ធយ 
សិកាទុតិ្យភូ ិ។  ូលគ តុ្នន្ការធ្ាក់ចុេះគន្េះ គឺស្របម ល កពីសិសសនារចីាប់គផតី ចូលវយ័ជំទង់មែល
ជ្ជវយ័គចេះគិត្គូរពិចារណាចំគពាេះជីវភាពគសែាកិចចស្រគួារមែលកតាត គន្េះគធវីឱយនារមីាន្ភាពស្របឈ  និ្ង
ង្ហយរងគស្រោេះកនុងការគបាេះបង់ការសិកា គែី បមីសវងរកការង្ហរគធវី និ្ងរកស្របាក់កនស្រ ជូន្ស្រគួារ។ 
២.៤ កតាត វបបធ ៌ 

គៅកនុងឆ្ងន ២ំ០១៤ មាន្ការស្រាវស្រជ្ជវរបស់ាកលវទិាល័យ មែន្គវ ី(University of Denver, 

USA) សតីពីការអប់រ ំ និ្ងគយន្ឌ័្រកនុងស្របគទសក ពុជ្ជបចចុបបន្នបាន្បង្ហា ញថា ស្តសតីមេមរគឺទទលួរងនូ្វឥទធិពល
ចាប់វបបធ ៌មែលមាន្ការចាក់ឫសតាងំពីយូរលង់ណាស់ កគ យី មែលពកួោត់្ ិន្អាចមាន្លទធភាព
ឈាន្គៅ ុេបាន្ ែូចជ្ជ ការចូលាលាគរៀន្ កមន្្ងគធវីការ  និ្ងការង្ហរន្គោបាយជ្ជគែី ។ ចាប់រចនា
ស ព័ន្ធនន្ស្របគទសក ពុជ្ជ មាន្ភាពតឹ្ងរងឹចំគពាេះស្រសីតកនុងការគបីកឱយនិ្ោយ និ្ង ិន្និ្ោយ (Escamilla, 

2011) ែូគចនេះកតាត វបបធ ៌ ស្របនពណីក៏ជ្ជកតាត រារាងំ និ្ងកាត់្បន្ថយចំន្នួ្សិសសស្តសតីចូលគរៀន្កនុងថាន ក់
ឧត្ត សិកាផងមែរ។ គៅកនុងសងគ ក ពុជ្ជគគមត្ងមត្គពាលពាកយថា “ស្តសតីបងវិលចស្តង្ហក ន្ ិន្ជំុ” “នំ្ ិន្ធំ
ជ្ជងនាឡ”ិ “ស្តសតីកំុចាបំាច់ស្របឹងគរៀន្េពស់គពក គពលមាន្បតី បតីចិញ្ច ឹ គ យី” ជ្ជគែី ។ល។ 

៣. វិធាីស្តសតប្ាវប្ាវ 

គែី បគីធវីការស្រប ូលទិន្នន័្យឱយបាន្ស្រគប់ស្រជុងគស្រជ្ជយនិ្ងសុីជគស្រៅ ស្រកុ អនកសិកាស្រាវស្រជ្ជវនឹ្ង
ចុេះគៅែល់គោលគៅគៅតា ស្រគឹេះាថ ន្នានា មែលបាន្កំណត់្ទុករចួជ្ជគស្រសច គែី បគីធវីការសមាភ ស
ផ្លទ ល់មាត់្ជ្ជ យួាកលវទិាធិការ(រង) ាស្តាត ចារយ បុគគលិកសិកា និ្ងនិ្សសតិ្នារមីែលកំពុងសិកា
គៅកនុងាកលវទិាល័យ និ្ងាន ក់គៅកនុងអគន្តវាសិកដ្ឋា ន្ ជ្ជពិគសសគនាេះគទៀត្ ស្រកុ អនកសិកានឹ្ងបន្ត
គធវីការសមាភ សផ្លទ ល់មាត់្ជ្ជ យួ ស្តន្តីជំនាញ។ សំណាកាកលវទិាល័យមែលស្រតូ្វគស្រជីសគរសីយក ក
សិកាមាន្ចំន្នួ្ ១០ ស្រគឹេះាថ ន្រែានិ្ងឯកជន្(៦ស្រគឹេះាថ ន្សថិត្គៅតា បណាត គេត្ត និ្ង៤ស្រគឹេះាថ ន្សថិត្
គៅកនុងរាជធានី្ភនំគពញ)។ សំណាកនិ្សសតិ្មែលស្រតូ្វគស្រជីសគរសីមាន្ចំន្នួ្ ៣១ រូប (៣០ រូប សស្រមាប់
បំគពញសំណួរ និ្ងមាន្ ១រូប សស្រមាប់គធវីសមាភ ស) កនុង យួស្រគឹេះាថ ន្ គ យីនិ្សសតិ្ទងំគនាេះ គឺជ្ជ



Cambodia Education Review               ឡាយ, ស., et al.  

62 
 

និ្សសតិ្មែល ិន្រស់គៅជ្ជ យួឪពុកមាត យ ឬ កតា បណាត ស្រសុក/គេត្តនានា គែី បបីន្តការសិកាតា 
ស្រគឹេះាថ ន្ឧត្ត សិកា។ 

គលីសពីគន្េះគទៀត្ គែី បមីសវងយល់ពីជីវតិ្ពិត្នន្ស្រកុ ស្រគួារនិ្សសតិ្នារ ី ស្រកុ អនកស្រាវស្រជ្ជវនឹ្ង
គធវីការចុេះផ្លទ ល់គៅែល់ស្រសុកកំគណីត្មែលជ្ជទីកមន្្ងរស់គៅផ្លទ ល់របស់និ្សសតិ្ គ យីស្រកុ អនកស្រាវស្រជ្ជវ
នឹ្ងគធវីការសមាភ សជ្ជ យួឪពុកមាត យ និ្ងស គ ន៍្ ស្រព ទងំគធវីការសគងកត្ត្ែភាពជ្ជក់មសតងនន្ការ
រស់គៅ និ្ងឥរោិបទរបស់ស គ ន៍្ចំគពាេះការសិកាជ្ជគែី ។ សំណាកមែលស្រតូ្វគស្រជីសគរសីសស្រមាប់
ជ្ជករណីសិកាគន្េះ មាន្ចំន្នួ្ ៤ ករណីគផសងោន ។ រាល់សំណាកនី្ យួៗអាចគស្រជីសគរសីគដ្ឋយការចងអុល
បង្ហា ញពីាកលវទិាល័យ ឬក៏គស្រជីសតា ស្រកុ អនកស្រាវស្រជ្ជវគពលចុេះស្រប ូលទិន្នន័្យ។ 

ការសិកាគន្េះចាប់គផតី ចុេះស្រប ូលទិន្នន័្យគៅចុងមេកញ្ហា  និ្ងគែី មេតុ្លា ឆ្ងន ២ំ០១៩ ែូចគន្េះ
ឧបសគគច បងបំផុត្គពលចុេះស្រប ូលទិន្នន័្យ គឺកនុងអំឡុងគពលាលាវសិស កាលមែលនិ្សសតិ្ កពីតា 
បណាត ស្រសុក/គេត្តគផសងៗភាគគស្រចីន្ស្រតូ្វស្រត្ឡប់គៅគលងស្រសុកកំគណីត្េួ្ន្វញិ ែូគចនេះ គែី បីស្រប ូលបាន្
ទិន្នន័្យស្រគប់ស្រជុងគស្រជ្ជយ ស្រកុ ការង្ហរស្រតូ្វគធវីការចុេះស្រប ូលទិន្នន័្យគៅគែី មេវចិឆិកា តងគទៀត្។        

៤. លទធ្លប្ាវប្ាវ  

៤.១ កងវេះអាហារបូត្ថ ភ  
 តា រយៈនន្ការចុេះសិកាស្រាវស្រជ្ជវបាន្បង្ហា ញថា បញ្ហា ស្របឈ មែលគលចគធ្ា យួនន្និ្សសតិ្
នារ ីកពីតា បណាត ស្រសុក/គេត្តនានា គឺការបរគិភាគ ិន្ស្រគប់ស្រោន់្មែលឈាន្គៅែល់បញ្ហា កងវេះជីវជ្ជតិ្
បំប៉ែន្ គែី បសី្រទស្រទង់ែល់ការលូត្លាស់ារពាងគកាយ និ្ងស្របាជ្ជញ គរៀន្សូស្រត្។ កនុងចំគណា និ្សសតិ្នារ ី
ចូលរ ួគឆី្្យសំណួរមាន្៧២.៨០% បាន្ទទលួាគ ល់ថា គដ្ឋយារបញ្ហា ជីវភាពគសែាកិចចស្រគួារគធវី
ឱយពកួោត់្ ិន្មាន្ែវកិាស្រគប់ស្រោន់្ គ យីការចំណាយស្រតូ្វសន្សសំំនចបំផុត្។ តារាងទី១ បង្ហា ញអំពី
ស្របភពស្របាក់មែលនិ្សសតិ្នារទីទលួបាន្សស្រមាប់ការចំណាយស្របចាមំេ។ តា ទិន្នន័្យបញ្ហា ក់ចាស់ថា 
និ្សសតិ្នារ ិីន្ពឹងមផអកទងំស្រសុងគៅគលីស្របភពស្របាក់ឪពុកមាត យមត្ យួ ុេគទ ផទុយគៅវញិពួកោត់្ទទួល
បាន្ពីស្របភពគផសងៗោន  កនុងគនាេះមែរស្របភព យួមែលគលចគធ្ាជ្ជងគគបនាទ ប់ពីស្របភពស្របាក់ឪពុកមាត យ 
(៥៩.៦%) គឺអាចរកការង្ហរចិញ្ច ឹ ជីវតិ្គដ្ឋយេួ្ន្ឯងបាន្ (១៧.៤%)។ ចំមណក តារាងទី២ បង្ហា ញអំពី
 ូលគ តុ្នន្ការចំណាយ ិន្ស្រគប់ស្រោន់្សស្រមាប់ការសិកា និ្ងការរស់គៅស្របចានំែាសស្រមាប់និ្សសតិ្នារ។ី 
តា ទិន្នន័្យបង្ហា ញថា កតាត ច បងមែលគធវីឱយការចំណាយ ិន្ស្រគប់រួ មាន្៖ ស្រគួារស្រកីស្រក  ទំនិ្ញនែ្ 
សមាភ រៈសិកានែ្ នែ្បង់ាលានែ្ ការាន ក់គៅនែ្។ កនុងចំគណា គនាេះមែរ មាន្និ្សសតិ្នារ ី២៦.៦៥% 
បាន្ត្អូញមត្អរអំពីទំនិ្ញនែ្។ 
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អវីមែលគួរឱយកត់្សមាគ ល់ ួយ គឺគលីការបរគិភាគចំណីអាហារ   ាូបអាហារមែលពួកោត់្បរគិភាគគឺ
គែី បមីឆ្អត្មត្ប៉ែុគណាណ េះ គដ្ឋយ ិន្មាន្ផទុកគៅារធាតុ្បំប៉ែន្ស្រគប់ស្រោន់្គនាេះគឡយី។ តា រយៈការសមាភ ស 
មាន្និ្សសតិ្នារមីាន ក់បាន្គឆី្្យគដ្ឋយទឹក ុេោ៉ែ ងគស្រកៀ ស្រកំថា “គពលេ្េះគដ្ឋយារ ិន្មាន្លុយ េញុ ំស្រតឹ្ 
ផឹកទឹកគធវីជ្ជអាហារមត្ប៉ែុគណាណ េះ ភាគគស្រចីន្អាហារស្របចានំែារបស់េញុ ំ គឺយក កពីផទេះ ែូចជ្ជ អងករ ស្រប ុក 
ផអក និ្ងស្រតី្គងៀត្ជ្ជគែី ”។  

 ុន្នឹ្ងឈាន្គៅរកស្របាជ្ជញ វាងនវគៅបាន្ ែំបូង នុ្សសស្រតូ្វការកាយស បទលូត្លាស់គពញគលញ 
កម្ាងំមុា ំួន្ និ្ងសុេភាពលអជ្ជ ុន្សិន្។ ជ្ជលកេណៈបគចចកគទសនន្របបអាហារគែី បធីានាឱយបាន្នូ្វ
សុេភាពលអ ស្របជ្ជពលរែាទូគៅគរួបរគិភាគអាហារឱយបាន្ោ៉ែ ងតិ្ចបំផុត្ ២៥  ុេកនុង យួសបាត  ៍កនុង
គនាេះរ ួមាន្៖ ស្រោប់ធុញ្ាជ្ជតិ្ (ស្រសូវ គពាត្) បមន្្មផ្គឈ ីសត្វាច់ស្រក   (ាច់គោ ាច់ស្រជូក) សត្វ
ាច់ស (មាន់្ ទ) ស្រតី្ ទឹកគដ្ឋេះគោ ទឹកសមណត ក ស្រោប់គស្របង (ស្រោប់ាវ យចន្ទី ស្រោប់គៅឡាក់) ពពួក
ឬស (ែំឡូង) និ្ងគផសងៗ (Shanshan Wang, 2016)។  គបីគយងីគស្របៀបគធៀបោន រវាងលកេណៈ
បគចចកគទសនន្របបអាហារ និ្ងការបរគិភាគនន្និ្សសតិ្នារមីាន ក់គន្េះ គឺេុសោន ែូចគ  និ្ងែី កតាត គន្េះ
គ យីអាចគធវីឱយគយងីសន្និដ្ឋា ន្បាន្ថា របបអាហាររបស់ោត់្គៅ ិន្ទន់្បំគពញត្ស្រ ូវការនន្ការលូត្
លាស់ារពាងគកាយ និ្ងបញ្ហា ាម រតី្គពញគលញរបស់ោត់្គៅគឡយី។ គោងតា ការស្រាវស្រជ្ជវ គែី បី
គចៀសផុត្ពីជំងឺេវេះជីវជ្ជតិ្និ្ងគលីសថា ពល  នុ្សសស្រគប់រូបស្រតូ្វបាន្ជំរុញការបរគិភាគអាហារឱយបាន្
គស្រចីន្ ុេ គដ្ឋយមផអកតា តុ្លយភាពជីវជ្ជតិ្អាហារ ស្រព ទងំរកាសក មភាពលំហាត់្ស្របាណជ្ជស្របចានំែា
ផងមែរ គែី បគីលីកក ពស់សុេភាពរស់គៅ (Shanshan Wang, 2016)។   
 

តារាងទី១៖ បង្ហា ញអំពីស្របភពចំណាយស្របចាមំេរបស់និ្សសតិ្នារកីនុងអំឡុងគពលសកិា (n = 276) 

ស្របភពនន្ស្របាក់ចំណាយស្របចាមំេ ភាគរយ (%) 
ឪពុកមាត យ 59.6 
បងបអូន្បគងកីត្ 12.1 
ាច់ញាតិ្ 5.0 
អាហារូបករណ៍ពីាលា / អងគការគស្រៅរដ្ឋា ភិបាល 5.8 
ការង្ហរផ្លទ ល់េួ្ន្ 17.4 
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តារាងទី២៖ ទិន្នន័្យបង្ហា ញអំពីគ តុ្ផលនន្ការចំណាយ ិន្ស្រគប់ស្រោន់្សស្រមាប់ការសកិា និ្ងការរស់គៅ
នន្និ្សសតិ្នារ ី(n = 276) 

ការចំណាយ ិន្ស្រគប់ស្រោន់្សស្រមាប់ការសកិា និ្ងការរស់គៅស្របចានំែា ភាគរយ (%) 
ស្រគួារស្រកីស្រក 33.51 
ទំនិ្ញនែ្ 26.65 
ការាន ក់គៅនែ្ 11.61 
សមាភ រសិកានែ្ 15.83 
នែ្បង់ាលានែ្ 12.40 

 

៤.២ កងវេះអោរអគន្តវាសកិដ្ឋា ន្ និ្ងការមែទអំនា ័យកនុងបន្ទប់  
អោរអគន្តវាសិកដ្ឋា ន្ គឺជ្ជផទេះទី២មែលផតល់ភាពកក់គៅត  សុេសុវត្ថិភាព និ្ងទំនុ្កចិត្តបំផុត្ែល់

និ្សសតិ្ ឪពុកមាត យ និ្ងរដ្ឋា ភិបាលកនុងការរស់គៅអំឡុងគពលសិកា។ វា ិន្ស្រតឹ្ មត្ផតល់អារ មណ៍សុវត្ថិភាព 
មែ ទងំជ្ជកមន្្ងមែលនិ្សសតិ្គរៀន្រស់គៅគដ្ឋយឯករាជយ និ្ងបគស្រងៀន្និ្សសតិ្ឱយគចេះគរៀន្រស់គៅជ្ជ យួោន  
កាង ិត្តភាពជ្ជ យួោន  ស្រព ទងំផតល់អារ មណ៍ផារភាា ប់រវាងាលានិ្ងនិ្សសតិ្ ជ្ជពិគសសគទៀត្គនាេះ 
អគន្តវាសិកដ្ឋា ន្ គឺជយួសន្សសំំនចែវកិា និ្ងចំគណញគពលគវលាបាន្ោ៉ែ ងគស្រចីន្ែល់និ្សសតិ្សស្រមាប់ការ
ាន ក់គៅ។ កតាត គន្េះបាន្ផតល់បរោិកាសោ៉ែ ងអំគណាយផលែល់និ្សសតិ្កនុងការបន្តការសិការ ូត្ែល់
ចំណុចគោលគៅ ជ្ជពិគសស ចំគពាេះនិ្សសតិ្មាន្គសែាកិចចស្រគួារ ិន្សូវធូរធា ឬស្រតូ្វពឹងមផអកគលីវស័ិយ 
កសិក ម។ ឆ្្ងតា ការសមាភ សបង្ហា ញថា និ្សសតិ្មែលរស់គៅកនុងអគន្តវាសិកដ្ឋា ន្ាលា គឺ ិន្ត្ស្រ ូវឱយ
បង់នែ្ចំណាយ ឬត្ស្រ ូវបង់ការចំណាយតិ្ចត្ចួបំផុត្ស្រតឹ្ មត្ ១០០០០ គរៀលកនុង យួមេប៉ែុគណាណ េះសស្រមាប់
ជយួការមែទជំសួជុលអោរ និ្ងសមាភ រៈគផសងៗ។ 

 គបីគយីងស្រកគឡកគ ីលត្ែភាពជ្ជសកលវញិ អគន្តវាសិកដ្ឋា ន្ាលាផតល់ឱកាសែល់និ្សសិត្
របស់េួ្ន្នូ្វសិទធិគសមីោន  គដ្ឋយ ិន្ស្របកាន់្ពូជាសន៍្ វណណៈ គភទ ពណ៌ស បុរគឡយី កនុងការដ្ឋក់ពាកយ
គសនីសុំាន ក់គៅអំឡុងគពលសិកា គ យីជ្ជទីកមន្្ងមែលគពញនិ្យ បំផុត្សស្រមាប់និ្សសតិ្ទូគៅ ិន្ថា
អនកមាន្ ឬអនកស្រកគឡយី គ តុ្គន្េះាលានី្ យួៗ មត្ងមត្យកចិត្តទុកដ្ឋក់កាងអគន្តវាសិកដ្ឋា ន្កនុង
បរគិវណាលា មែ ទងំអោរមាន្រចនាែ៏លអស្របណិត្ និ្ងមាន្សណាត ប់ធាន ប់ការរស់គៅលអ។ តា ការសគងកត្ 
ស្រគឹេះាថ ន្ឧត្ត សិកាអប់រគំៅក ពុជ្ជគយងី ជ្ជពិគសសស្រគឹេះាថ ន្ឧត្ត សិកាសថិត្គៅទីស្រកុងភនំគពញ ភាគគស្រចីន្
គៅ ិន្ទន់្មាន្លទធភាពផគត់្ផគង់អោរអគន្ត គវសិកដ្ឋា ន្ឱយបាន្ស្រគប់ស្រោន់្ែល់និ្សសតិ្េួ្ន្គៅគឡយីគទ។ 
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សពវនែាគន្េះ អោរអគន្តវាសិកដ្ឋា ន្គៅទីស្រកុងភនំគពញមាន្កមន្្ងកំណត់្គដ្ឋយារត្ស្រ ូវការេពស់ជ្ជងការ
ផគត់្ផគង់ បាន្គធវឱីយរាជរដ្ឋា ភិបាលបាន្កំណត់្លកេេណឌ  យួចំន្ួន្សស្រមាប់គស្រជីសគរសីនិ្សសតិ្ជ្ជអាទិភាព
ឱយទទលួបាន្សិទធិាន ក់គៅស្រសបចាប់ ែូចជ្ជ៖ ១) គបកេជន្ពិការ ២) កូន្កំស្រពា ៣) ស្រគួារមាន្កូន្
គស្រចីន្ ៤) ស្រគួារស្រកីស្រក ៥) គបកេជន្ កពីគេត្តដ្ឋច់ស្រសោល និ្ងតំ្បន់្ជបួការលំបាក។ ចំគពាេះការចូល
រ ួវភិាគទន្របស់និ្សសតិ្គែី បសី្រទស្រទង់ ជឈ ណឌ លអគន្តវាសិកដ្ឋា ន្ និ្សសតិ្មាន ក់ត្ស្រ ូវជយួឧបត្ថ ភ ៣០
ែុល្ារកនុង យួឆ្ងន  ំឬគសមី ១០០០០ គរៀល កនុង យួមេ។ ែវកិាគន្េះគែី ប៖ី ១) ស្របាក់មេបុគគលិកបគស្រ ីការ
គៅអគន្តវាសិកដ្ឋា ន្ ២) ជួសជុលបនាទ ន់្ៗ និ្ងជសួជុលខាន ត្តូ្ច ៣)ការមែទបំរាិថ ន្ និ្ងនិ្សសតិ្មាន្
ជ ាឺធាន់្ ៤)ការស្របជំុ។ 

គៅគពលមែលស្រកុ ការង្ហរចុេះស្រាវស្រជ្ជវទក់ទងនឹ្ងអគន្តវាសិកដ្ឋា ន្ គយងីបាន្រកគ ញីថា បរាិថ ន្
រស់គៅកនុងបន្ទប់ និ្ងអោរ គឺគៅ ិន្ទន់្គឆី្្យត្បលអគៅនឹ្ងការរស់គៅគឡយីគទ អោរមាន្សភាព
ចាស់ស្រទុឌ្គស្រទ  និ្ង ិន្មាន្ផ្លសុេភាពលអ េវេះមស្រគគគងតា ាកលវទិាល័យនី្ យួៗ គ យីចំន្ួន្
និ្សសតិ្ចគន្ាេះចាប់ពី ៦ គៅ ១០រូបឯគណាេះកនុង ួយបន្ទប់មែលចំន្នួ្គន្េះ ិន្សមាមាស្រត្គៅនឹ្ងទំ ំ
បន្ទប់គឡយី។ កនុងគពលសមាភ ស គលាកស្រគូទទលួបន្ទុកអោរបាន្និ្ោយចំៗថា “គុណភាពអោរចាស់ 
 ិន្មាន្ែវកិាជសួជុលអោរឱយទន់្គពលគវលា មាន្អោរេ្េះបាន្គស្របេះ និ្ងស្រសុត្មែលបងកឱយមាន្ហានិ្ភ័យ
ែល់ាលា និ្ងនិ្សសតិ្” គ យីមាន្និ្សសតិ្នារេ្ីេះបាន្ត្អូញមត្អរថា អោរាន ក់គៅមត្ងមត្ជបួបញ្ហា អនា ័យ 
 ិន្មាន្ទឹកផគត់្ផគង់ស្រគប់ស្រោន់្ និ្ងស្របព័ន្ធលូ ិន្បាន្លអគធវីឱយមាន្កិ្ន្ ិន្លអគៅជំុវញិបរាិថ ន្រស់គៅ។ 

៤.៣ ការទទលួរងបន្ទុកស្រគាួរ 
កនុងចំគណា និ្សសតិ្ចូលរ ួគឆី្្យសំណួរ មាន្និ្សសតិ្នារចំីន្នួ្ ៦៤.៥០% បាន្គឆី្្យថា ពួកគគ

អាចរស់គៅគដ្ឋយេួ្ន្ឯងបាន្ តា រយៈការរកបាន្ការង្ហរគធវីគដ្ឋយេួ្ន្ឯង ការទទួលបាន្អាហារូបករណ៍
ាលា អាហារូបករណ៍ថាន ក់ែឹកនា ំសបបុរសជន្បរគទស  និ្ងតា សមាគ ន៍្ាសនាស្រពេះគយស ូស្រគិសត។ល។  
កនុងចំគណា និ្សសតិ្នារ២ី៧៦រូប មាន្ចំន្ួន្៨២រូបអាចរកបាន្ការង្ហរគធវីគពញគមា៉ែ ង (៤៦.០០%) និ្ង
គស្រៅគមា៉ែ ង (៥៤.០០%) និ្ងមាន្ ១៧.៨% អាចគផញីស្របាក់ជូន្ស្រគួារកនុងអំឡុងគពលសិកា។ និ្សសតិ្
នារ ីយួចំន្នួ្ ិន្ស្រតឹ្ មត្អាចគធវីការង្ហរចិញ្ច ឹ ជីវតិ្និ្ងផគត់្ផគង់ការគរៀន្សូស្រត្ គដ្ឋយេួ្ន្ឯងបាន្ប៉ែុគណាណ េះគទ 
មត្មែ ទងំអាចមាន្លទធភាពគផញីស្របាក់ជូន្ឪពុកមាត យគៅឯស្រសុកកំគណីត្មែ គទៀត្។ តា ទិន្នន័្យបង្ហា ញ
ថា មាន្កតាត ៤ោ៉ែ ងធំៗមែលពកួោត់្ស្រតូ្វគផញី៖ ១) ជួយសស្រ ួលជីវភាពកនុងស្រគួារ ២) ជួយគដ្ឋេះបំណុល
ឪពុកមាត យ ៣) ជយួឱយបអូន្គរៀន្សូស្រត្ ៤) បញ្ហា សុេភាពឪពុកមាត យ (តារាងទី៣)។ ស្របាក់មេមែល
និ្សសតិ្នារទីទលួបាន្ចគន្ាេះចាប់ពី ៤  ឺុន្   រ ូត្ែល់ ២ លាន្គរៀល កនុង យួមេ គ យីពកួោត់្ជ្ជគរឿយៗ 
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មត្ងមត្គផញីជូន្ឪពុកមាត យចាប់ពី ២  ឺុន្រ ូត្ែល់ ៨០  ឺុន្គរៀលកនុង យួមេ។ ការជួយរមំលកបន្ទុកស្រគួារ
គន្េះក៏ជ្ជការដ្ឋក់បន្ទុកឱយពួកោត់្ យួកស្រ ិត្គទៀត្ កនុងេណៈគពលមែលពកួោត់្ក៏ជបួការេវេះខាត្ និ្ង
ស្រតូ្វការចំណាយជ្ជគស្រចីន្គលីការសិកា និ្ងជីវភាពរស់គៅេួ្ន្ឯង។ គស្រកា គ តុ្ផលគន្េះគយងីអាច
សន្និដ្ឋា ន្បាន្ថា កាលណាកស្រ ិត្ជីវភាពឪពុកមាត យកាន់្មត្លំបាក កូន្ៗនឹ្ងទទលួរងផលប៉ែេះពាល់ពី
សមាព ធស្រគួារកាន់្មត្ធាន់្ ជ្ជលទធផលចុងគស្រកាយពកួោត់្អាចឈាន្រ ូត្ែល់គកីត្មាន្បញ្ហា សុេភាព 
និ្ងគបាេះបង់ការសិកា។ 

មាន្និ្សសតិ្នារមីាន ក់បាន្គឆី្្យថា “តា ពិត្ស្របាក់មេមែលេញុ ំទទលួបាន្ពីការង្ហរ ិន្ស្រគប់ស្រោន់្
គទសស្រមាប់ការចំណាយ មត្េញុ ំស្រតូ្វមត្គផញីពីគស្រពាេះមត្ស្រគួារជបួការលំបាកខ្ាងំគពក។ ោត់្បាន្បន្តគទៀត្
ថា និ្សសតិ្នារសី្រកីស្រកភាគគស្រចីន្មាន្លទធភាព កគរៀន្គៅទីស្រកុងភនំគពញ  ិន្ម ន្គស្រកា ការជយួឧបត្ថ ភពី
ស្របភពឪពុកមាត យសុទធគនាេះគទ ផទុយគៅវញិស្របភព យួភាគធំ គឺបាន្ កពី ូលនិ្ធិអងគការ ឬសបបុរស
ជន្គផសងៗ គដ្ឋយពួកោត់្ជយួបង់នែ្ការសិកា និ្ងជយួផតល់កមន្្ងាន ក់គៅឱយមែ គទៀត្។  គ យី
ស្របភព យួគទៀត្       គឺបាន្ កពីការទទលួបាន្  អាហារូបករណ៍រែា និ្ងអាហារូបករណ៍ាលាផតល់ឱយ
ផ្លទ ល់មត្ តង។ ទងំគន្េះពិត្ជ្ជជយួសស្រ ួលែល់ការចំណាយពកួោត់្ មត្អវីមែលស្រតូ្វចំណាយចំគពាេះ ុេ
 យួគទៀត្គឺគលីជីវភាពរស់គៅ និ្ងកមន្្ងាន ក់គៅ។”  

និ្សសតិ្នារ ី ៤៨.០៨% បាន្ត្អូញមត្អរគលីត្ន ្ទំនិ្ញគៅទីស្រកុងភនំគពញ គ យីពួកោត់្ស្រតូ្វការ
ចំណាយគស្រចីន្ជ្ជងនិ្សសតិ្បុរស ែូគចនេះ ពកួោត់្ស្រតូ្វការចាយវាយគដ្ឋយសន្សសំំនចបំផុត្សស្រមាប់ជីវភាព។ 
ជ្ជការកត់្សមាគ ល់ ួយគទៀត្ ការសិកាគន្េះបាន្រកគ ញីថា និ្សសតិ្នារទីងំអស់បាន្គឆី្្យថា ឪពុកមាត យ
របស់ោត់្មត្ងមត្ជំរុញ និ្ងោសំ្រទនន្ការសិកាកូន្ស្រសីកនុងកស្រ ិត្ឧត្ត សិកា មត្គដ្ឋយារកតាត ជីវភាព
ស្រកីស្រកជ្ជរបាងំឧបសគគរារាងំ គធវីឱយោត់្ពិបាកបន្តការសិកា ែូគចនេះការចូលរ ួកាត់្បន្ថយភាពស្រកីស្រក គឺជ្ជ
ការគលីកក ពស់គុណភាពអប់រចំំគពាេះសិសសស្រសី និ្ងស ភាពគយន្ឌ័្រកនុងសងគ ។   

ជ្ជការសន្និដ្ឋា ន្ និ្សសតិ្នារជី្ជពិគសសជ្ជនិ្សសតិ្មែលមាន្ជីវភាពស្រគួារស្រកីស្រក ពួកោត់្មត្ងមត្
អនុ្វត្តន៍្ការគរៀន្បគណតី រ និ្ងគធវីការបគណតី រ គ យីគរៀន្មត្ យួាកលវទិាល័យប៉ែុគណាណ េះគដ្ឋយពកួោត់្
ទុកគពលគវលា គែី បមីសវងរកការង្ហរគធវីគពញគមា៉ែ ង ឬគស្រៅគមា៉ែ ងគៅវញិ។ គ យីពួកោត់្ យួចំន្នួ្បាន្
មបងមចកស្របាក់មេ យួចំន្ួន្គផញីជូន្ឪពុកមាត យ គែី បជីួយសស្រ ួលជីវភាពស្រគួារមែ គទៀត្។  

តារាងទី៣៖ ទិន្នន័្យបង្ហា ញពី ូលគ តុ្មែលនិ្សសតិ្នារគីផញីស្របាក់គៅស្រគាួរកនុងអំឡុងគពលសកិា(n= 276) 
 ូលគ តុ្មែលនិ្សសតិ្គផញីស្របាក់គៅស្រគាួរ ភាគរយ  (%)  
ជយួសស្រ ួលជីវភាពកនុងស្រគួារ 43.5 
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ជយួគអាយបអូន្គរៀន្ 22.4 
គដ្ឋេះស្រាយបំណុលស្រគួារ 20.0 
បញ្ហា សុេភាពកនុងស្រគួារ 14.1 

 

៤.៤ បញ្ហា សុេភាព 
សុេភាពគឺជ្ជស្រទពយស បត្តិែ៏មាន្ត្ន ្ែំបូងបំផុត្សស្រមាប់ នុ្សសស្រគប់រូប។ គពលមែលមាន្សុេ

ភាពលអ  នុ្សសមត្ងមត្មាន្គសចកតីសងឃ ឹជ្ជនិ្ចចកនុងការត្ស ូ និ្ងជ នេះស្រគប់ឧបសគគកនុងជីវតិ្គែី បភីាព
គជ្ជគជ័យ សុេភាព ែូចជ្ជ ឫសរុកេជ្ជតិ្ គបីឫសមាន្សុេភាពលអ គនាេះរុកេជ្ជតិ្នឹ្ងលូត្លាស់លអ និ្ងផលិត្
បាន្មផ្ផ្លក លអ។ មត្គបីស្រកគឡកគ ីលត្ែភាពជ្ជក់មសតងគៅគពលចុេះសមាភ សបាន្រកគ ញីថា និ្សសតិ្នារ ី
 យួភាគធំមាន្សុេភាពគេាយ ឧសា ៍ឈ ឺ និ្ងឆ្ងប់ ត់្ គន្េះគបីមផអកតា ការសមាភ សជ្ជ យួអនកស្រគូ
ទទលួបន្ទុកគ ីលការេុសស្រតូ្វនិ្សសតិ្នារ ីអនកស្រគូបាន្មាន្ស្របាសន៍្ថា៖  

“េញុ ំសគងកត្គ ីញថា និ្សសិត្នារមីែលឪពុកមាត យមាន្ជីវភាពស្រកីស្រក កគរៀន្គៅភនំគពញគ ីញ
ឧសា ៍ឈឺណាស់ តិ្ចៗសន្្ប់ តិ្ចៗសន្្ប់ គដ្ឋយ ិន្ែឹង ូលគ តុ្ចាស់លាស់ គ ីយគបីសគងកត្
គ ីលគៅពកួោត់្ គឺមាន្សុេភាពគេាយ មត្សំណាងលអមែលពកួគគមាន្ស្របាក់ឧបត្ថ ភសស្រមាប់គ ីលជងឺំ 
មត្ស្របាក់ទងំគន្េះគឺបាន្ កពី ូលនិ្ធិសបបុរសជន្គទ។”  

ចំគពាេះបញ្ហា គន្េះ គលាកស្រគូាកលវទិាធិការ យួរូប ក៏ទទលួាគ ល់ផងមែរចំគពាេះបញ្ហា សុេភាព 

និ្សសតិ្គដ្ឋយរូបគលាក  គ ញីថា និ្សសតិ្ឧសា ៍គកីត្េយល់ចាប់ គ យីគពលេ្េះស្រតូ្វបញ្ាូ ន្គៅ ន្ទីរគពទយ
ទងំយប់ កណាត លអស្រធាស្រត្ តា ការសគងកត្របស់គលាក គឺគដ្ឋយាររបបអាហាររបស់និ្សសតិ្ ិន្ស្រគប់
មត្ តង ែូគចនេះ រូបគលាកមត្ងមត្គចញស្របាក់គហាបា៉ែ វផ្លទ ល់េួ្ន្គែី បឱីយនិ្សសតិ្គៅទិញអាហារបំប៉ែន្បមន្ថ 
បនាទ ប់ពីគចញពី ន្ទីរគពទយ។ គលាកស្រគូបាន្បមន្ថ ថា ាលាមែលមាន្អគន្តវាសិកដ្ឋា ន្គឺពិបាកស្រគប់ស្រគង
ជ្ជងាលាមែល ិន្មាន្ ពីគស្រពាេះគពលគរៀន្ចប់និ្សសតិ្ស្រតូ្វរស់គៅកនុងាលា ែូចគន្េះ ាលាស្រតូ្វគ ីល
មែនិ្ងយកចិត្តទុកដ្ឋក់ពកួោត់្ទងំកនុងគមា៉ែ ងសិកា និ្ងគស្រៅគមា៉ែ ងសិកា។ 

តា ការសគងកត្គ ញី គទេះបីមាន្សុេភាព ិន្សូវអំគណាយផលកតី មត្និ្សសតិ្នារជី្ជគស្រចីន្ ិន្
បាន្គៅរកគសវាពិនិ្ត្យសុេភាពឱយបាន្ែិត្ែល់គទ គដ្ឋយារ៖ ១)  ិន្សូវាគ ល់ពីរគបៀបរបប ន្ទីរ
គពទយ ឬគី្និ្ក ( ិន្មាន្អារ មណ៍សនិត្ាន ល ឬមាន្អារ មណ៍ខ្ាច) ២)េវេះែវកិា ៣)េវេះអនកជយួគលីក
ទឹកចិត្ត និ្ងទំនុ្កបស្រ ុង។ល។ ែូចគន្េះ ពួកគគមត្ងមត្លាក់ទុកកនុងចិត្ត គដ្ឋយ ិន្បាន្មសវងរកគសវាពិនិ្ត្យ
សុេភាពគទ។  
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ជ្ជការគដ្ឋេះស្រាយគលីគសវាសុេភាពាធារណៈសស្រមាប់និ្សសតិ្ មាន្ាកលវទិាល័យ យួមែល
សថិត្គៅទីរ ួគេត្តបាន្ចងស ព័ន្ធគ ស្រតី្ភាព គដ្ឋយចុេះអនុ្សារណៈនន្ការគោគយល់ោន ជ្ជ យួ ន្ទីរគពទយរែា 
គែី បជីយួកាត់្បន្ថយែវកិានិ្សសតិ្គពលពាបាលជំងឺ។ ាកលវទិាល័យបាន្គសនីសុំឱយ   ន្ទីរគពទយគធវីការ
បញ្ចុ េះត្ន ្គសវាពាបាលជំងឺចំគពាេះនិ្សសតិ្កំពុងសិកាស្រត្ង់ចំណុចគន្េះជ្ជការសរបញ្ហា ក់នូ្វគសចកតីសបបុរស 
និ្ងគំរូលអនន្ាលា មែលបាន្គិត្គូរែល់សុេទុកេសុេភាពនិ្សសតិ្កនុងអំឡុងគពលសិកា។ ជ្ជទសសន្អនក
ស្រាវស្រជ្ជវ វាជ្ជការលអបំផុត្គបីាកលវទិាល័យ ិន្អាចមាន្លទធភាពបគងកីត្គី្និ្ក ឬកមន្្ងស្របឹកាសុេភាព
សស្រមាប់េួ្ន្ឯង ាកលវទិាល័យគរួមត្មសវងរកនែគូចងស ព័ន្ធគ ស្រតី្ភាពជ្ជ យួ ន្ទីរគពទយរែានានា មែល
សថិត្គៅជិត្ាលា ឬជ្ជកមន្្ងមែលនិ្សសតិ្ង្ហយគៅែល់ កែល់ គែី បជីយួសស្រ ួលការចំណាយែល់
និ្សសតិ្ជ្ជពិគសសគនាេះនិ្សសតិ្នារមីាន្ជីវភាពលំបាកកនុងអំឡុងគពលសិកា។ 

៤.៥ កងវេះគសវាផតល់ស្របឹកាកនុងាលា 
 គៅកនុងាកលវទិាល័យ មផនកផតល់គសវាស្របឹកា និ្ងគសវាស្រទស្រទង់សក មភាពនិ្សសតិ្ជ្ជមផនក យួ
ោ៉ែ ងសំខាន់្កនុងការចូលរ ួគលីកក ពស់គុណភាពអប់រែំល់និ្សសតិ្កនុងាលា ពីគស្រពាេះគៅគពលមែលនិ្សសតិ្
មាន្បញ្ហា គផសងៗ ែូចជ្ជ ការសិកា ការរស់គៅ ការមសវងរកការង្ហរ បញ្ហា ផូ្វចិត្ត ពកួោត់្អាចរត់្គៅរក
ទទលួគសវាគន្េះ គែី បជីយួគដ្ឋេះស្រាយជូន្ពកួោត់្។ គ យីគៅគពលមែលនិ្សសតិ្មាន្បំណងបគងកីត្
សក មភាព នុ្សសធ ៌ ឬសងគ គផសងៗ ាលាស្រតូ្វមាន្គសវាជយួោសំ្រទ គែី បជីយួសស្រ ួលែល់
សក មភាពពួកោត់្ គ យីបំផុសបំផុលពួកោត់្ចូលរ ួសក មភាពសងគ ឱយបាន្សក ម និ្ងគស្រចីន្ស បូរ
មបបទងំកនុងនិ្ងគស្រៅាលា។ តា ទិន្នន័្យបង្ហា ញថា គៅគពលនិ្សសតិ្នារជីបួបញ្ហា  ឬមាន្បញ្ហា  តងៗ 
និ្សសតិ្មែលគៅរកស្របឹកាគោបល់ជ្ជ យួាលា (ស្រគូបគស្រងៀន្) មាន្ចំន្ួន្ ១៩.៧០% ចំមណកស្របឹកា
ជ្ជ យួ ិត្តភកតិមាន្ចំន្ួន្ ៣០.៩០% ស្រព ទងំជ្ជ ួយស្រកុ ស្រគួារ និ្ងាច់ញាតិ្មាន្ចំន្ួន្ ៤៧.១០% 
គន្េះជ្ជការឆុ្្េះបញ្ហច ងំឱយគ ញីថាភាពគពញនិ្យ នន្និ្សសតិ្នារគីៅមសវងរកគសវាស្របឹកាគោបល់ជ្ជ យួ
ស្រកុ ស្រគួារ និ្ងាច់ញាតិ្ និ្ង ិត្តភកតិ គឺមាន្គស្រចីន្ជ្ជងការមសវងរកស្របឹកាជ្ជ យួាលា (តារាងទី៤)។ 
គ យីមាន្និ្សសតិ្នារសី្របមាណ១៤%ក៏សម តងការ ិន្គពញចិត្តចំគពាេះការ ិន្យកចិត្តទុកដ្ឋក់ពីាលា 
និ្ងសងគ  និ្ងក៏មាន្និ្សសតិ្ស្របមាណ ១២% សម តងការ ិន្គពញចិត្តចំគពាេះគុណភាពអប់រាំលា ិន្
បាន្លអែូចអវីមែលបាន្រពឹំងទុកពី ុន្ កផងមែរ។ គស្រៅពីគន្េះទិន្នន័្យក៏បង្ហា ញថា បចចុបបន្នភាពមាន្
និ្សិសត្នារចំីន្ួន្ ៣៨.០២% បាន្គឆី្្យត្បថា ពួកោត់្ ិន្មាន្អនកស្របឹកាជ្ជ យួ និ្ងមាន្៥២.០១% 
េវេះការគលីកទឹកចិត្ត និ្ងទំនុ្កបស្រ ុង ស្រព ទងំ យួចំន្នួ្គទៀត្បាន្គឆី្្យថា ពួកោត់្ោម ន្អនករាប់អាន្
៩.៧0% (តារាងទី៥)។ គលសីពីគន្េះគទៀត្កនុងចំគណា និ្សសតិ្នារចូីលរ ួសមាភ ស មាន្និ្សសតិ្១១.០៤% 
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មាន្គំនិ្ត្ឈាន្គៅរកការគបាេះបង់ការសិកាគចាលកនុងអំឡុងគពលសិកា គដ្ឋយគស្រកា  ូលគ តុ្ភាព
អស់សងឃ ឹនន្ការសិកា ជីវភាពស្រគួារ ការលំបាកកនុងការរស់គៅ និ្ងកតាត ការង្ហរគស្រៅគមា៉ែ ងគធវីឱយរខំាន្
ែល់ការសិកា។ គ យីគៅគពលចុេះសមាភ សជ្ជ យួគលាកស្រគូអនកស្រគូទទលួបន្ទុកនិ្សសតិ្ គលាកទងំអស់
សុទធមត្ទទលួាគ ល់ថា និ្សសតិ្មែលស្របឈ ការគបាេះបង់ការសិកាខ្ាងំជ្ជងគគ គឺជ្ជនិ្សសតិ្គរៀន្ឆ្ងន ទីំ១។ 
ែូគចនេះគបីសិន្ាលាអាចបគងកីត្ការោិល័យ ឬភាន ក់ង្ហរផតល់គសវាស្របឹកា និ្ងពិគស្រោេះគោបល់ គនាេះាលា
នឹ្ងអាចជួយបណតុ េះគៅាម រតី្ត្ស ូ និ្ងការគលីកទឹកចិត្តនិ្ងទំនុ្កបស្រ ុងបាន្ ួយមផនកធំជ្ជ ិន្ខាន្ គស្រពាេះ
វាជ្ជយន្តការ យួមែលអាចធានាបាន្គៅការមែរកានិ្សសតិ្ឱយគរៀន្សូស្រត្បាន្ែល់គោលគៅ។  
 

តារាងទី៤៖ទិន្នន័្យបង្ហា ញពីការមសវងរកស្របឹកាគពលជបួបញ្ហា កនុងអំឡុងគពលសកិានន្និ្សសតិ្នារ(ីn=276) 

ែំគណាេះស្រាយគពលជបួបញ្ហា  ភាគរយ  (%)  
ស្របឹកាជ្ជ ួយស្រគូបគស្រងៀន្ 19.70 
ស្របឹកាជ្ជ ួយ ិត្តភកតិ 30.90 
ស្របឹកាជ្ជ ួយស្រកុ ស្រគួារ និ្ងាច់ញាតិ្ 47.10 
ស្របឹកាតា បណាត ញសងគ ែូចជ្ជ គ វសប ុក ជ្ជគែី  1.90 
ស្របឹកាជ្ជ ួយគៅមក 0.40 

 

តារាងទី៥៖ ទិន្នន័្យបង្ហា ញពីសមាព ធគផសង មៗែលនិ្សសតិ្នារបីាន្ជបួបញ្ហា កនុងអំឡុងគពលសកិា (n = 276) 

សមាព ធគផសងៗ ភាគរយ (%) 
ោម ន្អនករាប់អាន្ 9.70 
េវេះការគលីកទឹកចិត្ត និ្ងទំនុ្កបស្រ ុង 52.10 
អត់្មាន្អនកស្របឹកា 38.20 

 

៤.៦ ឱកាសនិ្សសតិ្នារកីនុងកំឡុងគពលថាន ក់ឧត្ត សកិា 
 ជ្ជការពិត្ណាស់ រាល់បញ្ហា ស្របឈ ទងំអស់ សុទធមត្បងកប់ឱកាសគៅកនុងគនាេះគបីសិន្ជ្ជគយងី
អាចត្ស ូជ នេះបាន្ បញ្ហា ស្របឈ ទងំគនាេះនឹ្ងមស្របក្ាយជ្ជឱកាស ិន្ខាន្។ កនុងគនាេះមែរ តា រយៈការ
ចុេះសមាភ សបង្ហា ញថា និ្សសតិ្នារក៏ីបាន្ចាប់យកឱកាសជ្ជគស្រចីន្ផងមែរកនុងអំឡុងគពលសិកាែូចបញ្ហា ក់
ខាងគស្រកា ៖ 
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៤.៦.១ ឱកាសទទលួបាន្ចំគណេះែឹង 
ការពស្រងឹងេួ្ន្តា រយៈការអប់រ ំ គឺជ្ជមាោ៌ យួែ៏ស្រតឹ្ ស្រតូ្វបំផុត្សស្រមាប់ជីវតិ្ មត្ការទទលួបាន្

ចំគណេះែឹងវា ិន្ម ន្ជ្ជការស្រសួលមែល នុ្សសស្រគប់រូបអាចគធវីបាន្គនាេះគទ ពីគស្រពាេះការអប់រសំ្រតូ្វការគទព
គកាសលយ និ្ងភាពអំណត់្ត្ស ូ លេះបង់គពលគវលា និ្ងែវកិា រ ូត្គពលេ្េះស្រតូ្វការរស់គៅចាកឆ្ងា យពី
ស្រកុ ស្រគួារបតីស្របពន្ធកូន្មែ គទៀត្ គែី បទីទលួបាន្ចំគណេះែឹង កបគស្រ ីជ្ជតិ្។ តា ទិន្នន័្យបង្ហា ញថា 
និ្សសតិ្នារមីាន្រ ូត្ែល់ ៩០.៤០% សគស្រ ចចិត្តត្ស ូគរៀន្សូស្រត្រ ូត្បញ្ច ប់ការសិកាជ្ជាថ ពរ គទេះបី
ពកួោត់្សថិត្កនុងាថ ន្ភាពលំបាកោ៉ែ ងណាក៏គដ្ឋយ។ ពកួោត់្គៅមត្ឱយត្ន ្ និ្ងមាន្ជំគន្ឿគលីការអប់រ ំ
គស្រពាេះ ១ ( ការអប់រនឹំ្ងគធវីឱយេញុ ំក្ាយជ្ជ នុ្សសមាន្ត្ន ្សស្រមាប់អភិវឌ្ឍន៍្សងគ ជ្ជតិ្  ២ (ការអបរនឹំ្ង
ជយួពស្រងឹងស ត្ថភាពកនុងការអភិវឌ្ឍស្របគទសជ្ជតិ្និ្ងសងគ កាន់្មត្លអ   ៣ ( ការអបរនឹំ្ងគធវីឱយមាន្ការ
ផ្្លស់បតូរជីវតិ្េញុ ំកាន់្មត្ស្របគសីរគឡងី   ៤ ( ការអប់រនឹំ្ងមកមស្របជីវភាពស្រកុ ស្រគួារេញុ ំ   ៥ ( ការអប់រនឹំ្ងអាច
ឱយេញុ ំរកការង្ហរគធវីបាន្លអស្របគសីរ និ្ងទទលួបាន្ស្របាក់មេគស្រចីន្ ៦ (ស្រកុ ស្រគួារេញុ ំស្រសឡាញ់អនកមាន្
ចំគណេះែឹង។  

ែូចជ្ជអវីមែលបាន្ែកស្រសង់គចញស តីពិត្ពីនិ្សសតិ្នារឆី្ងន ទីំ៤ មាន ក់មែលមាន្ជីវភាពស្រគួារស្រក
លំបាក និ្ងជ្ជគកមងកំស្រពាមាត យគ យីមាន្ឪពុកជ្ជចាស់ជរាមែ គទៀត្ ចំមណកកមន្្ងាន ក់គៅវញិគឺយក
ស្រទុងមាន់្គធវីជ្ជផទេះបាន្និ្ោយគចញពីចិត្តថា៖  

“ ូលគ តុ្ មែលេញុ ំ ិន្ចង់គបាេះបង់ការសិកា គដ្ឋយារេញុ ំចង់ែឹងចង់គ ីញនូ្វអវី មែលែមី       
ចំគណេះែឹងមប្កៗ មែលេញុ ំ ិន្មែលបាន្គ ីញ។ គ ីយេញុ ំគជឿជ្ជក់ថា ចំគណេះែឹងអាចមកមស្របវាសនា
របស់េញុ ំបាន្។  ា៉ែងគទៀត្ កាលេញុ ំគៅតូ្ច ឪពុករបស់េញុ ំគលាកបាន្និ្ោយថា គលាកោម ន្អវីមចកឱយពកួេញុ ំ
ជ្ជគករ ត ិ៍គទ មាន្មត្ឱយពួកេញុ ំេំគរៀន្ គទីបជ្ជាព ន្ច ្ងពួកេញុ ំគៅបាន្។  ា៉ែងគដ្ឋយារមត្ភាពស្រកីស្រកគទីប
គធវីឱយបអូ ន្ស្របុសរបស់េញុ ំស្រតូ្វសគស្រ ចចិត្តឈប់គរៀន្។ ែូគចនេះ កនុ ងនា េញុ ំជ្ជបង េញុ ំស្រតូ្វេិត្េំគរៀន្ឱយចប់ និ្ង
មសវងរកការង្ហរគែី បីជយួោត់្វញិ។” 

 តា រយៈពាកយស តីខាងគលីគន្េះ គយងីអាចទញគសចកតីសន្និដ្ឋា ន្ថា និ្សសតិ្នារមីាន ក់គន្េះពិត្ជ្ជ
មាន្ការគបតជ្ជញ ចិត្តេពស់ចំគពាេះការមសវងរកចំគណេះែឹង និ្ងសងឃ ឹថាការអប់រនឹំ្ងនាឱំយឆ្ងកជីវតិ្របស់ោត់្
ផ្្លស់បតូរជ្ជ ិន្ខាន្។ ជ្ជរ ួការពស្រងឹងស ត្ថភាពតា រយៈការអប់រ ំ នឹ្ងបគងកីត្ឱកាសជ្ជគស្រចីន្សស្រមាប់
សងគ ជ្ជតិ្ និ្ងេួ្ន្ឯង គបីពកួោត់្អាចត្ស ូគរៀន្បាន្គជ្ជគជ័យជ្ជាថ ពរកនុងវែីិអាជីពជ្ជនិ្សិសត្ គនាេះ
ពកួគគនឹ្ងក្ាយជ្ជធន្ធាន្ យួែ៏មាន្ត្ន ្សស្រមាប់ការលេះបង់ជូន្សងគ ជ្ជតិ្ និ្ងមាន្ជីវតិ្លអស្របគសីរ
គឡងីជ្ជ ិន្ខាន្ គស្រពាេះការអប់រនឹំ្ងអាចនាឱំយ នុ្សសស្រគប់រូបចាកឆ្ងា យផុត្ពីជីវតិ្ស្រកលំបាក។ គ តុ្គន្េះ
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គយងីស្រតូ្វជំរុញនិ្ងោសំ្រទការសិការបស់និ្សសតិ្នារឱីយផុសផុល គែី បឱីយពកួគគមាន្ឱកាសសិការ ូត្
ក្ាយេួ្ន្ជ្ជធន្ធាន្ យួមែលសងគ  និ្ងពិភពគលាកស្រតូ្វការកនុងការចូលរ ួចំមណកែឹកនា ំការពារ និ្ង
អភិវឌ្ឍទងំអស់ោន ។ 
៤.៦.២ ឱកាសទទលួបាន្ការយកចិត្តទុកដ្ឋក់ពីាលា 

តា ទិន្នន័្យខាងគលីពិត្ជ្ជសរបញ្ហា ក់ឱយគ ញីថា និ្សសតិ្នារភីាគគស្រចីន្មាន្ឱកាសទទលួ
បាន្ការង្ហរគធវីកនុងទស្រ ង់ “គរៀន្បគណតី រ គធវីការបគណតី រ” និ្សសតិ្ ិន្ស្រតឹ្ មត្អាចរស់គៅគដ្ឋយេួ្ន្ឯងបាន្ 
មែ ទងំរ ូត្អាចឈាន្ែល់ការគផញីស្របាក់ជូន្ស្រកុ ស្រគួារផងមែរ (តារាងទី៣)។ ាលាបាន្ផតល់ឱកាស
ការង្ហរែល់និ្សសតិ្ និ្ងមែ ទងំជយួមសវងរកការង្ហរគធវីែល់និ្សសតិ្មែ គទៀត្ ែូចគពលមែលចុេះ
សមាភ ស គលាកស្រគូមាន ក់បាន្មាន្ស្របាសន្៍ថា “គៅគពលមែលាលាសគងកត្គ ីញនិ្សសិត្មាន្ជីវភាព
លំបាកខ្ាងំ ាលាមត្ងមត្យកចិត្តទុកដ្ឋក់ែល់និ្សសិត្គដ្ឋយផតល់ការង្ហរឱយនិ្សសិត្គធវីនិ្ងផតល់ស្របាក់មេ 
៥០ែុល្ារកនុ ង យួមេ គែី បីសស្រ ួលជីវភាពែល់ពកួោត់្។ គ ីយាលាក៏គបីកឱកាសទូលាយសស្រមាប់
ពកួោត់្កនុ ងការមសវងរកការង្ហរខាងគស្រៅគដ្ឋយេួ្ន្ឯងបមន្ថ គទៀត្”។ តារាងទី៦ បង្ហា ញពីអត្ថស្របគោជន៍្
នានាមែលាកលវទិាល័យ ួយចំន្ួន្បាន្ផតល់ែល់និ្សសតិ្ក មសិកាការទីងំគពញគមា៉ែ ង និ្ងគស្រៅគមា៉ែ ង
កនុងអំឡុងគពលសិកា។ គយងីសគងកត្គ ញីថា ការង្ហររែាបាលជ្ជការង្ហរមែលគពញនិ្យ ជ្ជងគគកនុង
ចំគណា ស្របគភទការង្ហរាកលវទិាល័យផតល់ជូន្ែល់និ្សសតិ្ហាត់្ការ គ យីស្របាក់មេមែលទទលួបាន្
ជ្ជ ធយ ស្របម ល២០ ឺុន្គរៀលកនុង យួមេ។ 

គស្រៅពីគន្េះគទៀត្ ាលាក៏ផតល់ឱកាសនានាែល់និ្សសិត្នារកីនុងការទទួលបាន្អាហារូបករណ៍
ពី ជឈដ្ឋា ន្នានា ែូចជ្ជ អាហារូបករណ៍ស្រកសួង អាហារូបករណ៍ាលា អាហារូបករណ៍ថាន ក់ែឹកនា ំ
អាហារូបករណ៍សបបុរសជន្ និ្ងមាន្ស្របាក់ឧបត្ថ ភស្របចាមំេគផសង គៗទៀត្។ គទេះបីោ៉ែ ងណា អាហារូបករណ៍
 ួយ ុេ ិន្អាចទប់ាក ត់្ការស្របឈ នន្ការគបាេះបង់ការសិការបស់និ្សសិត្គឡីយ គន្េះគបីតា ការ
សមាភ សជ្ជ យួាកលវទិាធិការ យួរូបគដ្ឋយគលាកបាន្សម តងថា “ាកលវទិាល័យរបស់េញុ ំក៏គៅ
មត្មាន្បញ្ហា ស្របឈ ខ្ាំងចំគពាេះការគបាេះបង់ការសិការបស់និ្សសិត្ គទេះបីជ្ជ ពួកោត់្ទទួលបាន្
អាហារូបករណ៍ក៏គដ្ឋយ តា មែលេញុ ំសគងកត្គដ្ឋយារស្របាក់ អាហារូបករណ៍និ្សសិត្បចចុ បបន្នគៅ ិន្
ទន់្គឆី្្យត្បសស្រមាប់ការចំណាយការសិកា និ្ងរស់គៅបាន្គៅគឡីយគទ ែូគចនេះនិ្សសិត្ណាមែលមាន្
ជីវភាពេវេះខាត្ ពកួោត់្ស្រតូ្វគបាេះបងក់ារសិកា គែី បីមសវងរកការង្ហរគៅកនុ ងទីស្រកុងវញិ។ គលាកាកល
វទិាធិការបាន្បន្តគទៀត្ថា គែី បីទប់ាក ត់្បញ្ហា គន្េះ រាជរដ្ឋា ភិបាលគរួត្គ ី្ងស្របាក់អាហារូបករណ៍គធវី
ោ៉ែ ងណាឱយពួកោត់្ចាយស្រគប់សស្រមាប់េួ្ន្ឯងគដ្ឋយចាប់ពី ៥០ គៅ ៧០ែុល្ារកនុ ង យួមេ។” 
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អនកស្រាវស្រជ្ជវសគងកត្គ ញីថា ចំគពាេះាកលវទិាល័យរែា ជ្ជពិគសសាលាមែលសថិត្គៅតា បណាត
គេត្តបាន្ផតល់កមន្្ងាន ក់គៅ (អោរអគន្តវាសិកដ្ឋា ន្) ែល់និ្សសតិ្គដ្ឋយឥត្គិត្នែ្ ឬបង់នែ្តិ្ចត្ួច
ប៉ែុគណាណ េះ (តារាងទី៧)។ 

 

តារាងទី៦៖បង្ហា ញពីអត្ថស្របគោជន៍្នានាមែលាកលវទិាល័យ យួចំន្នួ្បាន្ផតល់ែល់និ្សសតិ្ក មសកិាការ ី

 

ស្របាក់មេមែលផតល់កនុងាកលវទិាល័យ ( ឺុន្គរៀល) 
ាកលវទិាល័យ              

 

និ្សសតិ្ក មសកិាការ ី ត្នួាទី 

គស្រៅគមា៉ែ ង                   គពញគមា៉ែ ង 
ា. បាត់្ែំបង                        ១២ ការង្ហរតា ការោិល័យ 
ា. ស្រកគចេះ                              ១២ ការង្ហរតា ការោិល័យ 
ា. មាន្ជ័យ ១៥ - ២០                          ៣២ ការង្ហរតា ការោិល័យ 
ា. ាវ យគរៀង ២០ - ២៤  ការង្ហររែាបាល 

ា. ភូ ិន្ទភនំគពញ ២០ ១២០ - គពញគមា៉ែ ង៖ ការង្ហររែាបាល; ការង្ហរផតល់
គសវានិ្សសតិ្;  ការង្ហរស គ ន៍្  
- គស្រៅគមា៉ែ ង៖ បណាណ រកស; បុគគលិកអនា ័យ 

- គសវាគផសងៗ (៤ ឺុន្គរៀលកនុង យួនែា) 
ែូចជ្ជក មវធីិពិព័រណ៍ ស្រពឹត្តិការណ៍គផសង។ 

- គសវាលក់ពាកយនិ្ងទទលួពាកយ 
-  វកឹហាត្់របា ំ(១ ឺុន្គរៀលកនុង យួនែា) 

- ការង្ហរសងគ  (៤ ឺុន្គរៀលកនុង យួនែា) 

ា. ជ្ជតិ្ស្រគប់ស្រគង ៤០ - ៦០   

 

តារាងទី៧៖ ទិន្នន័្យបង្ហា ញពីការយកចិត្តទុកដ្ឋក់េពស់ែល់និ្សសិត្ស្រសីកនុងអំឡុងគពលសិការបស់
ាលា (n = 276) 

ាលាមាន្បាន្យកចិត្តទុកដ្ឋក់េពស់ែល់និ្សសតិ្ស្រស ី ភាគរយ (%) 
ផតល់កមន្្ងរស់គៅស្របកបគដ្ឋយសុវត្ថិភាព 24.50 
ផតល់អាហារូបករណ៍ 37.20 
ពាបាលជំងឺគដ្ឋយ ិន្គិត្នែ្ 3.90 
ជយួមសវងរកការង្ហរឱយ 11.30 
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ស្រគូបគស្រងៀន្ផតល់ស្របឹកាគោបល់ស្របកបគដ្ឋយជំនាញវជិ្ជា ជីវេពស់ និ្ងជ្ជទីទុកចិត្ត 23.20 
 

៤.៧ ករណីសកិាអំពីែំគណីរជីវតិ្សកិានិ្សសតិ្នារកីនុងកស្រ ិត្ថាន ក់ឧត្ត សកិា 
សិទធិកនុងការទទលួបាន្ការអប់រគឺំជ្ជ ូលដ្ឋា ន្ស្រគឹេះមែល នុ្សសស្រគប់រូបស្រតូ្វទទួលបាន្ ប៉ែុមន្តែំគណីរ

ជីវតិ្កនុងការគឆ្ងព េះគៅរកការទទលួបាន្ការអប់រនំន្ នុ្សសមាន ក់ៗ គឺ ិន្ែូចោន គនាេះគទ វាអាស្រស័យគៅតា 
លកេេណឌ ភូ ិាស្តសត ាថ ន្ភាពស្រគួារ និ្ងការចូលរ ួជួយគស្រជ្ជ មស្រជងពីរដ្ឋា ភិបាល និ្ងសបបុរសជន្នានា។ 
តា រយៈការសិកាគន្េះ អនកស្រាវស្រជ្ជវបាន្សិកាចងស្រកងជីវស្របវត្តិនិ្សសតិ្នារចំីន្ួន្៤រូបគែី បមីសវងយល់
អំពីែំគណីរជីវតិ្ពិត្របស់ពួកោត់្កនុងការមសវងរកចំគណេះែឹង។  ា៉ែងវញិគទៀត្ គែី បរីកាឯកជន្ភាព
របស់អនកចូលរ ួផតល់បទសមាភ សន្៍ អនកស្រាវស្រជ្ជវ សគស្រ ចស្របតិ្ែាគឈាម េះអនកទងំគនាេះ មែលមាន្ែំគណីរ
ជីវតិ្ពិត្ែូចខាងគស្រកា ៖ 
 ន្សិសតិ្ កញ្ហា  

ជ្ជកូន្ទី ៥ កនុងចំគណា កូន្ ៦ នាក់កនុងស្រគួារ កញ្ហា គឺជ្ជកូន្មែលគរៀន្បាន្េពស់ជ្ជងគគ។ កស្រ ិត្
ជីវភាពលំបាកគធវឱីយបងៗរបស់ោត់្ស្រតូ្វបងេំចិត្តគបាេះបង់ការសិកា ភាពស្រកីស្រកពិត្ជ្ជអាវុធលាក់ ុេមែល
សម្ាប់ែំគណីរជីវតិ្សិការបស់បងបអូន្ោត់្តាងំពីគៅកុមារភាព។ បចចុបបន្នគន្េះ កញ្ហា កំពុងសិកាថាន ក់
បរញិ្ហា បស្រត្អកសរាស្តសតមេមរឆ្ងន ទីំ១ គៅាលាពុទធិកសិកាកនុងវត្តអារញ្ា គេត្តកំពង់ឆ្ងន ងំ បនាទ ប់ពីបាន្
ស្របឡងជ្ជប់សញ្ហា បស្រត្ទុតិ្យភូ ិកនុងឆ្ងន សំិកា២០១៩។ អនកភូ ិទទលួាគ ល់ថា ោត់្គឺជ្ជគកមងមាន ក់គត់្
មែលបាន្ស្របឡងជ្ជប់ថាន ក់ទី ១២ ស្របចាភូំ ិ។   ការសិកាពិត្ជ្ជគធវឱីយកញ្ហា  ិន្អាចទទលួបាន្ភាពកក់
គៅត ពីឪពុកមាត យែូចបងបអូន្ែនទគទៀត្គឡយី។ ោត់្ចាប់គផតី រស់មបកពីស្រកុ ស្រគួារចាប់តាងំពីោត់្គរៀន្
ថាន ក់ទី ១  កគ ្េះ។ រស់គៅជ្ជ យួគគបគណតី រ គរៀន្បគណតី រតាងំពីកុមារភាពពិត្ជ្ជ ិន្ង្ហយស្រសួលែូចកូន្
រស់គៅជបួជំុស្រគួារគឡយី គ យីទំរាគំរៀន្ចប់ថាន ក់ទី ១២ កញ្ហា បាន្គធវីការផ្្លស់បតូរទីកមន្្ងរស់គៅពី
 យួគៅ យួ។ ការសិកាគឺជ្ជតំ្គណីរជីវតិ្ែ៏មវងឆ្ងា យ  ិន្គចេះចប់ ិន្គចេះគ យី ឆ្្ងពី ួយែំណាក់គៅ
 យួែំណាក់គទៀត្ ពីឧបសគគ យួគៅឧបសគគ យួគទៀត្ ែូចតា ស្របាសន៍្សគ តច  ុន្ មសន្ នាយក
រែា ស្តន្តីនន្ស្រពេះរាជ្ជណាចស្រកក ពុជ្ជថា “ោម ន្គទ ទីបញ្ច ប់នន្ការសិកា”។ បនាទ ប់ពីឆ្្ងផុត្ថាន ក់ទី ១២ 
បញ្ហា ស្របឈ ជ្ជគស្រចីន្គទៀត្បាន្ កែល់ែូចជ្ជស្រតូ្វស្របឈ នឹ្ងកងវេះែវកិា គែី បគីរៀន្បន្តគទៀត្គៅកស្រ ិត្
ឧត្ត សិកា មត្ជ្ជភ័ពវសំណាងោត់្បាន្ទទលួអាហារូបករណ៍រ ូត្ែល់គៅពីរកមន្្ង៖១)អាហារូបករ
ណ៍សិសសស្រកីស្រកសិកាគៅភនំគពញ២) អាហារូបករណ៍ពីាលាពុទធិកសិកាកនុងគេត្តកំពង់ឆ្ងន ងំ។ សស្រមាប់
ឪពុកមាត យមែលមាន្លទធភាព វាជ្ជគរឿង យួែ៏គស្រត្កអរនស្រកមលងមែលកូន្បាន្ជ្ជប់អាហារូបករណ៍គៅ
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សិកាគៅទីស្រកុងភនំគពញ ប៉ែុមន្តសស្រមាប់ឪពុកមាត យោត់្វញិ គឺជ្ជគរឿង ួយមែលពិបាកចិត្តបំផុត្ គដ្ឋយារ
មត្ស្រគួារ ិន្មាន្លទធភាពបញ្ាូ ន្កូន្គៅសិកាគៅទីស្រកុងបាន្ ែូចគន្េះ ការសគស្រ ចចិត្ត យួែ៏ស្រតឹ្ ស្រតូ្វ 
និ្ងសបាយចិត្តបំផុត្សស្រមាប់ពកួោត់្ គ យីស្រសបតា លកេេណឌ ជីវភាពស្រគួារផង គឺការជំរុញឱយកូន្
ស្រសីោត់្ទទលួយកអាហារូបករណ៍ជគស្រ ីសទីពីរ គដ្ឋយបញ្ាូ ន្កូន្ស្រសីគៅសិកាគៅាលាពុទធិកសិកា
កនុងគេត្តកំពង់ឆ្ងន ងំ។ គ យីគដ្ឋយារេវេះែវកិាបង់ស្របាក់នែ្ជលួផទេះ ឪពុកកញ្ហា សគស្រ ចចិត្តសុំទីវត្តអារា 
សស្រមាប់ឱយកូន្ាន ក់គៅកនុងអំឡុងគពលសិកា។ បចចុបបន្នគន្េះ កញ្ហា កំពុងរស់គៅកនុងវត្តជ្ជ ួយែូន្ជី 
គ យី ិន្បាន្ចំណាយគលី ាូបអាហារ និ្ងកមន្្ងាន ក់គៅគឡយី។ ស្របាក់ឧបត្ថ ភមែលនាងទទលួបាន្ពី
ឪពុកមាត យចគន្ាេះពី ១៥០០០ គៅ ២០០០០ គរៀលប៉ែុគណាណ េះកនុង យួសបាត  ៍សស្រមាប់ការចាយវាយស្របចានំែា 
ការគធវីែំគណីរ និ្ងការគរៀន្សូស្រត្។   

ឪពុករបស់កញ្ហា មាន្ត្នួាទីជ្ជស្របធាន្ភូ ិផង និ្ងកសិករផង  ឯមាត យវញិមាន្ ុេរបរជ្ជកសិករ
រស់គៅគដ្ឋយពឹងមផអកគលីការគធវីកគន្ទលកក់និ្ងការដ្ឋបំមន្្បង្ហក រ។  ហាក់បីែូចជ្ជការគ ីលគ ញីកំ ុស
មែលកូន្ៗ ិន្បាន្គរៀន្េពស់ និ្ងយល់អំពីត្ន ្នន្ការសិកា ឪពុកមាត យនិ្ងបងបអូន្កញ្ហា មត្ងមត្គលីក
ទឹកចិត្ត និ្ងគស្រជ្ជ មស្រជងកញ្ហា ឱយស្របឹងមស្របងគរៀន្សូស្រត្កំុគបាេះបង់ការសិកាឱយគាេះគទេះបីស្របឡង ិន្ជ្ជប់
ថាន ក់ទី១២ ក៏គដ្ឋយ ែូចពួកោត់្មាន្ស្របាសន៍្ថា “បងៗបាន្ឈប់គរៀន្អស់គ យីគដ្ឋយារឪពុកមាត យ
 ិន្មាន្លទធភាព គ យីទុកឱយពកួោត់្ជួយគធវីការរកស្របាក់ជួយស្រគួារ”។ ភាពអំណត់្ត្ស ូ និ្ងការគបតជ្ជញ
ចិត្តកនុងការសិការបស់កញ្ហា  ពិត្ជ្ជ ិន្គធវីឱយឪពុកមាត យអស់សងឃ ឹគឡយី ោត់្បាន្ស្របឹងត្ស ូជ នេះស្រគប់
ឧបសគគគ យីលទធផលចុងគស្រកាយោត់្បាន្ស្របឡងជ្ជប់ថាន ក់ទី១២និ្ងពានំាភំាពគជ្ជគជ័យនិ្ងគមាទន្ភាព
ជូន្ស្រគួារទងំ ូល។ ចំគពាេះសុេភាពនិ្ងកាយស បទលូត្លាស់របស់កញ្ហា ស្រតូ្វបាន្ឪពុកមាត យគ ីល
គ ញីថា ជ្ជគកមងស្រសីមែលមាន្សុេភាព ិន្រងឹមាលំអ មាឌ្តូ្ចលអិត្ និ្ងរាងកាយលូត្លាស់ ិន្សូវស្របស្រកីតី្។ 
មត្គទេះបីជបួាថ ន្ភាពលំបាកមបបណាកតី ក៏ឪពុកមាត យកញ្ហា នឹ្ងត្ស ូឱយកូន្គរៀន្រ ូត្ែល់ចប់ជ្ជាថ ពរ 
ប៉ែុមន្តពកួោត់្ក៏សម តងកតីបារ ភថា ពកួោត់្ខ្ាចគពលមែលកូន្គរៀន្គចេះែឹងគៅ មបរជ្ជ ិន្បាន្គិត្ែល់ម ៉ែឪ។ 
ចំគពាេះកតីរពឹំងទុករបស់ឪពុកមាត យោត់្វញិ បនាទ ប់ពីកូន្គរៀន្ចប់ ពកួោត់្ទងំពីរសងឃ ឹថា កូន្មាន្ការង្ហរ
គធវីជ្ជស្រគូបគស្រងៀន្និ្ងមាន្ស្របាក់មេ យួអាចគដ្ឋេះទល់ឪពុកមាត យ និ្ងអាចទុកសស្រមាប់េួ្ន្ឯងេ្េះ ស្រព ទងំ
ជយួបអូន្ៗឱយគរៀន្គចេះែឹងែូចេួ្ន្ឯងមែរ។   

ជ្ជចុងបញ្ច ប់កញ្ហា បាន្សំណូ ពរថា ោត់្ចង់បាន្កង់ យួសស្រមាប់គធវីែំគណីរ និ្ងគបីមាន្លទធភាព
កញ្ហា ចង់រស់គៅខាងគស្រៅវត្តវញិ គស្រពាេះោត់្ចង់មសវងរកការង្ហរគធវី គែី បជីួយសស្រ ួលជីវភាពស្រគួាររបស់
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ោត់្ ជ្ជពិគសសបអូន្ស្រសីោត់្មាន ក់គទៀត្ឱយមាន្លទធភាពគរៀន្បាន្េពង់េពស់មែរ។ កញ្ហា ក៏មាន្កតីស្រសន ៉ែែូច
និ្សសតិ្នារែីនទគទៀត្មែរ គឺោត់្ចង់ក្ាយជ្ជស្រគូបគស្រងៀន្មាន ក់នានែាអនាគត្។    
 ន្សិសតិ្  ាន់្ល ី 
អាហារូបករណ៍ គឺជ្ជគរឿងសំខាន់្ណាស់សស្រមាប់និ្សសតិ្ ាន់្លី គស្រពាេះគបីោម ន្វាគទ ាន់្លី

ស្របម លជ្ជ ិន្អាចបន្តការសិកាគៅថាន ក់ឧត្ត សិកាបាន្គឡយី គន្េះគបីតា ស្របាសន៍្ឪពុកោត់្ថា       
“គបីោម ន្អាហារូបករណ៍គន្េះគទ កូន្របស់ោត់្ស្របម លជ្ជ ិន្អាចបន្តការសិកាគៅឧត្ត សិកាបាន្គទ។” 
បចចុបបន្នគន្េះ ាន់្លី ជ្ជនិ្សសតិ្ឆ្ងន ទីំ៤  ហាវទិាល័យកសិក ម ជំនាញគកសត្ាស្តសត នន្ាកលវទិាល័យ
មាន្ជ័យ គេត្តបនាទ យមាន្ជ័យ។ គទេះបីជ្ជគកមងមែលកំស្រពាមាត យ និ្ងមាន្ឪពុកចាស់ជរាកតីក៏គដ្ឋយាន់្លី
 ិន្មែលចុេះចាញ់នឹ្ងស្រព មលិេិត្បគណាត យតា មេសជីវតិ្របស់ោត់្គឡយី ផទុយគៅវញិោត់្បាន្េំស្របឹង
មស្របងត្ស ូជ នេះស្រគប់ឧបសគគម លឆ្្ងភាពអវជិ្ជា រ ូត្សគស្រ ចបាន្ែល់កស្រ ិត្ថាន ក់ឧត្ត សិកា មែ 
ទងំទទលួបាន្ការគកាត្សរគសីរគចញពីាលាគទៀត្ផង ែូចោត់្និ្ោយថា “េញុ ំធ្ាប់ទទលួបាន្លិេិត្
សរគសីរពីាកលវទិាល័យមាន្ជ័យគៅឆ្ងន ទីំ២ គដ្ឋយេញុ ំទទលួបាន្ចំណាត់្គលេ២ស្របចាថំាន ក់ គ យីក៏
ធ្ាប់ទទលួបាន្រង្ហវ ន់្គលីកទឹកចិត្តពីស្រគូស្របចាថំាន ក់កាលពីេញុ ំគរៀន្គៅវទិាល័យផងមែរ គដ្ឋយារេញុ ំមាន្
គសចកតីក្ាហាន្កនុងការគឆី្្យសំណួរគៅកនុងថាន ក់ និ្ងការេិត្េំពាោ គរៀន្សូស្រត្។” គទេះជ្ជាថ ន្ភាព
ជីវភាពគសែាកិចចស្រគួារជួបការលំបាក និ្ង ិន្សូវអំគណាយផលែល់ការសិកាកូន្កតី ាន់្លីជ្ជគកមងស្រសី
មាន ក់កនុងចំគណា គកមងស្រសីតិ្ចត្ចួបំផុត្គៅកនុងភូ ិមែលបាន្សិកា   ែល់កស្រ ិត្ថាន ក់ឧត្ត សិកា គន្េះគបី
គោងតា ស្របាសន្៍ឪពុកោត់្ “េញុ ំគ ីញថាមាន្កូន្អនកភូ ិ ិន្សូវគស្រចីន្ប៉ែុនាម ន្គទមែលបាន្គរៀន្េពស់
ជ្ជងកូន្ស្រសីេញុ ។ំ”  

ាន់្លី ជ្ជនិ្សិសត្ ិន្រស់គៅកនុងបន្ទុកស្រគួារ គស្រពាេះោត់្បាន្គរៀន្បគណតី រ និ្ងគធវីការបគណតី រ។ 
ការង្ហរគស្រៅគមា៉ែ ងរបស់ាន់្លីមាន្ែូចជ្ជ៖ ការដ្ឋបំមន្្លក់ អនករត់្តុ្តា គរាងការ ឬជ្ជស្រគូបគស្រងៀន្
សិសសតា ផទេះ និ្ងាលាឯកជន្ជ្ជគែី ។ ស្របាក់មែលោត់្រកបាន្ កពីការង្ហរមាន្ចំន្ួន្១២ ឺុន្គរៀន្ 
បូកផស ំនងឹស្របាក់អាហារូបករណ៍ ៤.៥  ឺុន្គរៀលកនុង ួយមេ។ គលីសពីគន្េះគទៀត្ ាន់្លី ស្រតូ្វទទលួរង
បន្ទុកស្រគួារជ្ជប់ជ្ជ យួ គ តុ្គន្េះោត់្ស្រតូ្វការចាយវាយគដ្ឋយសន្សសំំនចបំផុត្ គែី បអីាចគផញីស្របាក់េ្េះ
ជូន្ស្រគួារ គ យីការគផញីគន្េះ គឺគែី បជីយួសស្រ ួលជីវភាពស្រគួារ ជយួឱយបអូន្គរៀន្ គដ្ឋេះស្រាយបំណុល
ស្រគួារ និ្ងបញ្ហា សុេភាពកនុងស្រគួារ។   ោត់្ក៏បាន្បគងាីបអំពីបញ្ហា ទុកេលំបាក ួយចំន្នួ្ផងមែររ ួមាន្៖ 
 ិន្មាន្ គធាបាយគធវីែំគណីរផ្លទ ល់េួ្ន្ េវេះគសបៀងអាហារស្រគប់ស្រោន់្សស្រមាប់បរគិភាគគដ្ឋយារពំុមាន្
ែីមស្រសចមាក រ េវេះសមាភ រសិកា និ្ងឪពុកចាស់ជរាមែ គទៀត្។ល។  
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ជ្ជគកមងកំស្រពាមាត យចាប់តាងំពីគរៀន្ថាន ក់ទី ៤ ាន់្លី ជ្ជនិ្សសតិ្មាន ក់កនុងចំគណា និ្សសតិ្ែនទ
គទៀត្មែលាលាបាន្យកចិត្តទុកដ្ឋក់េពស់ គដ្ឋយារាន់្លីជ្ជនិ្សសតិ្មាន្ការពាោ  និ្ងឧសា ៍
កនុងការសិកា ជ្ជពិគសសស្រគួារមាន្ជីវភាពស្រកីស្រក។ ាលាបាន្យកចិត្តទុកដ្ឋក់ និ្ងបំផុសាម រតី្គលីក
ទឹកចិត្តរបស់និ្សសតិ្េួ្ន្ស្រគប់វធីិទងំអស់រ ួមាន្៖ ការផតល់អោរអគន្តវាសិកដ្ឋា ន្ាន ក់គៅគដ្ឋយឥត្គិត្
នែ្ ផតល់ការង្ហរគធវីកនុងាលាកនុងស្របាក់មេ ៥០ ែុល្ារកនុង យួមេ ជយួមសវងរកការង្ហរបមន្ថ គទៀត្ឱយ
និ្សសតិ្គធវី (អនករត់្តុ្តា គរាងការ ឬក មវធីិគផសងៗ) ចុេះអនុ្សារណៈគោគយល់ោន ជ្ជ យួ ន្ទីរគពទយ
គេត្ត ការបញ្ាូ ន្សិសសគៅផ្្លស់បតូរយកបទពិគាធន៍្ជ្ជ យួាលានែគូគស្រៅស្របគទស និ្ងផតល់វគគបណតុ េះ
បណាត លគផសងៗ។   ការជួយគស្រជ្ជ មស្រជងរបស់ាលា   ពិត្ជ្ជផតល់ត្ន ្េពស់សស្រមាប់និ្សសតិ្កនុងការត្ស ូ
សិការ ូត្ែល់គោលគៅ។ ចំគពាេះនិ្សសតិ្មែលជួបការលំបាកបំផុត្ ាលាបាន្ជយួឧបត្ថ ភែវកិា
គដ្ឋយការផតួចគផតី នរអង្ហគ សស្របាក់គៅកនុងាលាបមន្ថ គទៀត្ មត្ាលាក៏ទទលួាគ ល់ថា ការជយួរបស់
ាលាគៅមាន្កស្រ ិត្គៅគឡយី គដ្ឋយារមាន្និ្សសតិ្ជបួការលំបាកគស្រចីន្គពក។ 

គបីពិនិ្ត្យគ ីលាថ ន្ភាពស្រគួារោត់្វញិគ ញីថា និ្សសតិ្នារមីាន ក់គន្េះ ជ្ជកូន្ចបងកនុងចំគណា 
បងបអូន្បីរូបកនុងស្រគួារ។ បអូន្ស្រសីរបស់ោត់្កំពុងគរៀន្ថាន ក់ទី១១ កនុងឆ្ងន សំិកា២០១៩គន្េះ គ យីបអូន្
ស្របុសោត់្ស្រតូ្វបងេំចិត្តឈប់គរៀន្ស្រតឹ្ ថាន ក់ទី៧ គដ្ឋយារមត្ជីវភាពស្រគួារ ិន្អំគណាយផល។ សពវនែា
គន្េះបអូន្ស្របុសោត់្គៅសុីឈនួលចិញ្ច ឹ មាន់្ឱយគគគដ្ឋយទទលួបាន្ស្របាក់កនស្រ  ១០០ ែុល្ារកនុង យួមេ។ 
ចំមណកឪពុករបស់ោត់្ជ្ជចាស់ជរា  ិន្អាចស្របកបរបរអវីជ្ជែំុកំភនួ្គឡយី ោត់្បាន្ស្រតឹ្ មត្រកស្របាក់
ចំណូលតា រយៈការចិញ្ច ឹ មាន់្ទជ្ជលកេណៈស្រគួារប៉ែុគណាណ េះ មែល ិន្អាចផគត់្ផគង់ជីវភាពស្រគួារ
ទងំ ូលបាន្គឡយី។ គែី បរីកស្របាក់បមន្ថ ជូន្ស្រគួារ បអូន្ស្រសីរបស់ាន់្លី មត្ងមត្គៅជយួលាងចាន្ 
និ្ងជយួលក់អីវា៉ែ ន់្បងបអូន្គពលសស្រមាកពីការសិកា ( យួស្រពឹក ឬ ួយរគសៀល) គដ្ឋយទទលួស្របាក់
កនស្រ  ៥ពាន់្គរៀលកនុង យួគពល។    

ឆ្្ងតា ការចុេះស្រប ូលព័ត៌្មាន្ខាងគលី អនកស្រាវស្រជ្ជវអាចវាយត្ន ្ថា ាន់្លីជ្ជនិ្សសតិ្មាន ក់
មែលរងបន្ទុកជ្ជគស្រចីន្កនុងអំឡុងគពលសិកា។ ោត់្ ិន្ស្រតឹ្ មត្ទទលួរងបន្ទុកការសិកា មែ ទងំ
ស្រគួារមែ គទៀត្។ ោត់្ស្រតូ្វចូលរ ួគដ្ឋេះស្រាយបន្ទុកទងំគន្េះទងំោត់្គៅ ិន្ទន់្រងឹនែរងឹគជីងេួ្ន្ឯង
គៅគឡីយ។ ស្របឹងគរៀន្បគណតី រ ស្របឹងគធវីការបគណតី រ ស្របឹងសន្សំស្របាក់បគណតី រ ស្របឹងគិត្គូរជីវភាពស្រគួារ
បគណតី រ ស្របឹងគដ្ឋេះស្រាយបញ្ហា ស្របឈ េួ្ន្ឯងបគណតី រ ពិត្ជ្ជបន្ទុក យួែល់ធាន់្សស្រមាប់នារមីាន ក់គន្េះ
កនុងនា ជ្ជនិ្សសតិ្។ គទេះបីោ៉ែ ងណា ាន់្លីជ្ជនិ្សសតិ្មាន ក់កនុងចំគណា និ្សសតិ្ែនទគទៀត្មែល
ាលាបាន្យកចិត្តទុកដ្ឋក់ និ្ងផតល់ការគស្រជ្ជ មស្រជង គ យីាលាក៏ទទលួាគ ល់ផងមែរពីភាពអំណត់្
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ត្ស ូកនុងការសិការបស់ោត់្។ ជ្ជចុងគស្រកាយ ាន់្លីមាន្ជំគន្ឿថា ចំគណេះែឹងនឹ្ងអាចគដ្ឋេះស្រាយ និ្ង
គលីកក ពស់ជីវភាពរស់គៅរបស់ោត់្ និ្ងស្រគួារ។ ោត់្មាន្កតីស្រសន ៉ែចង់បគងកីត្អាជីវក មកសិក មសររីាងគ
គៅកនុងស គ ន៍្របស់ោត់្នាគពលអនាគត្។ គ យីោត់្សំណូ ពរថា រាជរដ្ឋា ភិបាលជយួសស្រ ប
សស្រ ួល ោសំ្រទ និ្ងបងកបរោិកាសែល់អនកវនិិ្គោគទងំកនុង និ្ងគស្រៅស្រសកឱយបាន្សុេែុ  គែី បគីបីកទី
លំ រទីផារការង្ហរកនុងស្រសុកឱយកាន់្មត្ទូលំទូលាយ កតាត គន្េះនឹ្ងគបីកឱកាសែល់និ្សសតិ្មែលបញ្ច ប់
ការសិកាង្ហយរកការង្ហរគធវី។ ជ្ជពិគសស គបីអាចគៅរចួ រាជរដ្ឋា ភិបាលគរួបមន្ថ ស្របាក់អាហារូបករណ៍
រ ូត្ែល់ចំន្នួ្ ១៥  ឺុន្គរៀលជ្ជស្របចាមំេសស្រមាប់ការចំណាយគលី ាូបអាហារ សមាភ រសិកា ការាន ក់គៅ 
និ្ងការគធវីែំគណីរែល់សិសសស្រកីស្រក ។   

 និ្សសតិ្ វរីា៉ែ  
អាហារូបករណ៍ ក៏សំខាន់្បំផុត្ចំគពាេះនិ្សសតិ្នារមីាន ក់គន្េះ ពីគស្រពាេះគបីោត់្ ិន្បាន្ទទលួអាហា

រូបករណ៍គទ វរីា៉ែ នឹ្ង ិន្អាចបន្តការសិកាគៅថាន ក់ឧត្ត សិកាបាន្គឡយី គដ្ឋយោត់្បាន្ពិពណ៌នា
ែូគចនេះថា “គពលស្របឡងជ្ជប់ភ្ា  ស្រកុ ស្រគួារេញុ ំស្របាប់ថា ោត់្ោម ន្លទធភាពឱយេញុ ំគរៀន្បន្តគទ េញុ ំអងគុយគិត្
ផង យផំងមត្មាន ក់ឯង។ ការទទលួបាន្អាហារូបករណ៍គរៀន្ ិន្យកស្របាក់រយៈគពលបនួ្ឆ្ងន  ំែូចមាន្ទឹក
សគន្សី  កគស្របាេះស្រពំជីវតិ្កូន្ស្រសីឱយរស់គឡីងវញិ។” គទេះបី មាន្កាយស បទរ ិន្អំគណាយផល 
(ពិការគជីង)និ្សសិត្ វរីា៉ែ  បាន្េិត្េំស្របឹង ត្ស ូគរៀន្សូស្រត្រ ូត្ែល់ថាន ក់ឧត្ត សិកា។ បចចុបបន្ន  វរិា៉ែ  ជ្ជ
និ្សសតិ្អាហារូបករណ៍ថាន ក់បរញិ្ហា បស្រត្ ឆ្ងន ទីំ២ ជំនាញអកសរាស្តសតមេមរ នន្ ហាវទិាល័យសិលបៈ 
 នុ្សសាស្តសត និ្ងភាា នន្ាកលវទិាល័យ ជ្ជ សុី  កំចាយមារ។  ុន្នឹ្ង កែល់ចំណុចគន្េះ វរីា៉ែ  ធ្ាប់
ជ្ជសិសសគបាេះបង់ការសិកាចំន្នួ្ពីរែងរចួ កគ យី៖ ១) ថាន ក់បឋ សិកា តង (ថាន ក់ទី៣) គដ្ឋយារ
សុេភាព (ឈ)ឺ ២) ថាន ក់ ធយ សិកាបឋ ភូ ិ (ថាន ក់ទី៨) គដ្ឋយារអត់្មាន្ែវកិា ោត់្ស្រតូ្វបងេំចិត្ត
ឈប់គរៀន្គែី បគីៅគធវីការគៅគរាងចស្រក មត្អកុសលោត់្បាន្ជួបគស្រោេះថាន ក់គធវីឱយពិការភាពចាប់តាងំពី
គពលគនាេះ ក។ ប៉ែុមន្តគស្រកា ាម រតី្ស្របកាន់្ភាា ប់នឹ្ងការគបតជ្ជញ ចិត្តេពស់មែលធ្ាប់សន្ានិ្ងេួ្ន្ឯងថា “គទេះ
មាន្ឧបសគគោ៉ែ ងណាក៏ ិន្ឈប់គរៀន្ គស្រពាេះេញុ ំស្រសឡាញ់ការសិកាណាស់”  បាន្គធវីឱយោត់្ស្រត្ឡប់ ក
សុំចុេះគឈាម េះចូលគរៀន្គឡងីវញិ គ យីបាន្ម លឆ្្ងជ នេះស្រគប់ឧបសគគជ្ជគស្រចីន្ទំរាឈំាន្គជីងចូលថាន ក់
ឧត្ត សិកា។  ចំណុចលអស្របគសីររបស់និ្សសិត្នារមីាន ក់គន្េះកនុងការត្ស ូគរៀន្សូស្រត្ែល់កស្រ ិត្គន្េះ គឺគចេះ 
ផតល់កម្ាងំចិត្តឱយេួ្ន្ឯង និ្ង ិន្ចុេះចាញ់នឹ្ងភាពអស់សងឃ ឹ ស្រព ទងំ ិន្េវល់ខាវ យពាកយគពជន៍្គចញ
ពីមភនកញាតិ្ឬអនកែនទគឡយី ឧទ រណ៍ ោត់្បាន្ពណ៌នាថា “គដ្ឋយេួ្ន្ពិការគជីងជិេះកង់កាន់្
គឈសី្រចត់្គៅាលាគរៀន្ បាន្ឆ្្ងកាត់្មភនកអនកជិត្ឆ្ងា យអស់ផងទងំពងួ គ យីអនកេ្េះបាន្សម តង តិ្
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ថា េួ្ន្ពិការអ ចឹងេំគរៀន្បាន្ស្របគោជន៍្អវី អនកមាន្កាយស បទស្រគប់ស្រោន់្ គរៀន្ចប់គ យីគៅរក
ការង្ហរគធវី ិន្បាន្ផង ចុេះទស្រមាឯំងជ្ជជន្ពិការ រកការង្ហរអីបាន្គធវី មត្េញុ ំគធវី ិន្ែឹង ិន្ឮ។ គទេះបីមាន្
អារ មណ៍តូ្ចចិត្តេួ្ន្ឯងកតី គពលមែលេញុ ំនឹ្ងគ ញីពាកយសុភាសិត្ យួឃ្្លមែលគពាលថា “ជីវតិ្គឺការ
ត្ស ូ” គធវីឱយនាងេញុ ំមាន្កម្ាងំចិត្តគឡងីវញិ គ យីហា ន្កាន់្គឈសី្រចត់្សុំគលាកស្រគូចូលគរៀន្ និ្ងស្របឈ 
 ុេជ្ជ យួនឹ្ងសិសសែនទគទៀត្។” ឆ្្ងតា ការពិពណ៌នាគន្េះអាចឆុ្្េះបញ្ហច ងំឱយគ ញីថា ស គ ន៍្
មែលសថិត្គៅជំុវញិោត់្ ិន្ស្រតឹ្ មត្ ិន្គចេះគលីកទឹកចិត្តោន  និ្ងឱយត្ន ្ការអប់រ ំ មត្មបរជ្ជរ ួចំមណក
ជ្ជន់្ពនិ្្ចាម រតី្ោន បមន្ថ គទៀត្គស្រកា គ តុ្ផលជ្ជជន្ពិការ ិន្មាន្កាយស បទស្រគប់ស្រោន់្គៅវញិ ឬ
 យួ កពីការធ្ាក់ចុេះភាពជំគន្ឿគជឿជ្ជក់ និ្ងទំនុ្កចិត្តគលីវស័ិយអប់រជូំន្ចំគពាេះជន្ពិការកនុងសងគ ។ 
ជ្ជទសសន្ទន្របស់អនកស្រាវស្រជ្ជវ លគឹកណាាធារណៈជន្អស់ជំគន្ឿគជឿជ្ជក់ និ្ងបាត់្បង់ទំនុ្កចិត្តគលី
វស័ិយអប់រ ំលគកឹគនាេះស្របគទសជ្ជតិ្នឹ្ងជួបគស្រោេះ  ត្តរាយ ិន្ខាន្ ែូគចនេះការចូលរ ួគលីកក ពស់វស័ិយ
អប់រទំងំអស់ោន គដ្ឋយ ិន្ស្របកាន់្ពូជាសន៍្ ពណ៌ស បុរ កាយស បទ គភទជ្ជគែី  គឺជ្ជការលុប
បំបាត់្ ការកាត់្បន្ថយ និ្ងការពារ ិន្ឱយមាន្គស្រោេះ  ត្តរាយគកីត្គឡងី នានែាអនាគត្ មែ ទងំជ្ជការ
ផតល់ឱកាសែល់ស្របគទសជ្ជតិ្មាន្ការរកីចគស្រ ីន្ សុេែុ បនី្យក ម និ្ងវបុិលភាព។  

អវីមែលអនកស្រាវស្រជ្ជវចង់រគំលចចំគពាេះែំគណីរជីវតិ្របស់និ្សសតិ្ វរីា៉ែ  គឺទឹកចិត្តស្រគូបគស្រងៀន្មែល
សថិត្គៅពីគស្រកាយភាពត្ស ូរបស់ោត់្។ គទេះបីសថិត្គៅកនុងកាលៈគទសៈោ៉ែ ងណាក៏គដ្ឋយ ស្រគូបគស្រងៀន្
មត្ងគៅគកៀកោត់្ជ្ជនិ្ចច និ្ងផតល់ការគលីកទឹកចិត្តស្របកបគដ្ឋយភាពសុទិែាិនិ្យ  ស្រព ទងំផតល់ក មវធីិ
ោសំ្រទែល់សិសសស្រគប់រូបគដ្ឋយត្ន ្គសមីភាពោន  ែូចោត់្បាន្គលីកគឡងីថា “គលាកស្រគូអនកស្រគូបាន្គលកី
ទឹកចិត្តេញុឱំយេំគរៀន្ គៅនែាខាង ុេគង់នឹ្ងមាន្អនាគត្ គស្រៅពីគន្េះគលាកស្រគូអនកស្រគូបាន្ជយួឧបត្ថ ភែវកិា 
និ្ងបគស្រងៀន្ ិន្យកស្របាក់ ផតល់អាហារូបករណ៍ ផតល់ភាពកក់គៅត និ្ងយកចិត្តទុកដ្ឋក់ែល់េញុ ំ ស្រព ទងំ
ជួយគស្រជ្ជ មស្រជងស្រគប់មបបោ៉ែ ងគធវីឱយេញុ ំមាន្ទំនុ្កចិត្តកនុងការសិកាបមន្ថ គទៀត្” ជ្ជឧទ រណ៍ គៅ
គពលស្របឡងថាន ក់ទី ១២ គលាកស្រគូបាន្ឱយែវកិាេញុ ំគៅស្របឡង គ យីក៏ស្របឡងជ្ជប់ែូចកតីស្របាថាន  គ យីក៏
បន្តជយួតា លទធភាពគពល កគរៀន្គៅាកលវទិាល័យ។ និ្សសតិ្ វរីា៉ែ  បាន្គធវីការគលីកសរគសីរគដ្ឋយ
គាម េះអស់ពីែួងចិត្តនូ្វទឹកចិត្តគលាកស្រគូអនកស្រគូមែលមត្ងមត្ជយួគស្រជ្ជ មស្រជង និ្ងោសំ្រទកនុងអំឡុងគពល
សិការបស់ោត់្ គដ្ឋយោត់្បាន្គពាលពាកយថា “គលាកស្រគូអនកស្រគូគៅទីគន្េះ មាន្ចិត្តលអបាន្ជយួមេសជីវតិ្
និ្សិសត្ស្រកីស្រកនិ្ងឧបត្ថ ភបមន្ថ គទៀត្ បាន្ជយួផតល់ស្របាក់កាក់ទំនុ្កបស្រ ុងកនុងការគរៀន្សូស្រត្ ផតល់គសៀវគៅ
សិកា កិ្បសិកា ិន្យកលុយ ផតល់អាហារូបករណ៍។ល។ គលាកស្រគូអនកស្រគូយកចិត្តទុកដ្ឋក់ស្រគប់គពល
គវលាកនុងការសិកាគរៀន្សូស្រត្របស់េញុ ំ គ យីេញុ ំស្រតូ្វពឹងគលីោត់្ទងំស្រសុង។”  និ្សសតិ្ វរីា៉ែ  ក៏ទទលួបាន្ការ
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ជយួគស្រជ្ជ មស្រជងេ្េះមែរពីាសនាគយស ូគៅគេត្តនស្រពមវងគលីការគរៀន្សូស្រត្របស់ោត់្។ គស្រៅពីគន្េះគទៀត្ 
កតាត  យួគទៀត្មែលគរួឱយកត់្សមាគ ល់គនាេះ គឺនិ្សសតិ្ វរីា៉ែ  គចេះជយួេួ្ន្ឯងទងំការផតល់កម្ាងំចិត្ត និ្ងការ
បគងកីត្ ុេរបរគដ្ឋយេួ្ន្ឯង “គធវីផ្លក លក់គៅកនុងាលា” គ យីោត់្បាន្គពាលថា “េញុ ំធ្ាប់គធវីផ្លក លក់តាងំ
ពីវទិាល័យ កគ ្េះ គដ្ឋយេញុ ំគធវីផ្លក លក់គៅគពលយប់ គរៀន្ផង គធវីផ្លក ផង គធវីគ យីយក កលក់គៅ
ាលាគរៀន្ គៅគពលចូលឆ្ងន គំែីរលក់តា ភូ ិ។ គពលគគទិញគស្រចីន្ េញុ ំស្រតូ្វគធវីរ ូត្ែល់ភឺ្ក៏មាន្មែរ ពំុសូវ
បាន្គែកគឡយី គ យីផ្លក មែលោត់្គធវីបាន្លក់ដ្ឋច់ផងមែរ។ គពលស្រត្ឡប់ កពីាលាគរៀន្ េញុ ំគឆ្្ៀត្
គែីរគរសីគអត្ចាយតា ផូ្វរ ូត្ែល់ផទេះ។ វាបាន្ជយួសមាអ ត្បរាិថ ន្ផង និ្ងយក កលក់បាន្ស្របាក់
កនស្រ ផគត់្ផគង់កនុងការគរៀន្សូស្រត្ផង។”  

ជ្ជគកមងកំស្រពាឪពុក មែ ទងំសមាជិកបីរូបកនុងចំគណា បួន្រូបកនុងស្រគួារជ្ជជន្ពិការ និ្សសតិ្ វរីា៉ែ  
ពិត្ជ្ជទទលួរងសមាព ធទងំផូ្វកាយ និ្ងផូ្វចិត្តជ្ជគស្រចីន្អគន្ក។ មាត យ វរីា៉ែ  ជ្ជចាស់ជរាមាន្អាយុ ៧៦ឆ្ងន  ំ
មភនកគ ីល ិន្សូវគ ញី គ យីសុេភាពក៏ ិន្សូវលអមែរ ចំមណកបងស្រសីោត់្មាន ក់គទៀត្មាន្ជំងឺសនស
ស្របាាទគ ីល ិន្ជ្ជគឡយី ឯបងស្រសីោត់្មាន ក់គទៀត្គទេះបីមាន្កាយស បទស្រគប់ស្រោន់្កតី មត្ោត់្ស្រតូ្វ
ទទលួរងបន្ទុកគដ្ឋេះស្រាយបំណុលមែលបាន្ក ចីពីធនាោរឯកជន្។ ោត់្បាន្សម តងគចញពីចិត្តរបស់
ោត់្ថា “គបីគ ីលពីស បកគស្រៅ គឺគ ញីេញុ ំមាន្អារ មណ៍សបាយចិត្តរកីរាយរាល់នែា មត្កនុងចិត្តគពារ
គពញគដ្ឋយទុកេស្រពួយ     គស្រពាេះោម ន្អនកទីពឹង ោម ន្ស្របាក់ចំណូលស្រគប់ស្រោន់្ និ្ងោម ន្ផទេះាន ក់គៅ។ ទងំ
ផទេះបងស្រសី និ្ងផទេះមាត យស្រតូ្វគភី្ងគឆ្េះអស់គៅឯស្រសុកកំគណីត្។”  

តា រយៈែំគណីរជីវតិ្សិការបស់និ្សសតិ្ វរីា៉ែ  ខាងគលី អាចលាត្ស្រត្ដ្ឋងឱយគយងីគ ញីថា ោត់្
ជ្ជនិ្សសតិ្មាន ក់មែលស្រតូ្វការគលីកទឹកចិត្តេពស់ទងំមផនកាម រតី្ និ្ងធន្ធាន្ែវកិាគដ្ឋយារោត់្ជ្ជជន្
ពិការ និ្ង ិន្មាន្សមាជិកស្រគួារណាមាន ក់ជ្ជគោលជំ រចាស់លាស់សស្រមាប់ពឹងពាក់អាស្រស័យគឡយី   
គៅអំឡុងគពលសិកា។ 

ភាពអត់្ធមត់្ត្ស ូរ ូត្សគស្រ ចការសិកា កែល់គពលគន្េះ គឺតា រយៈគចេះផតល់កម្ាងំចិត្ត និ្ង
គចេះបគងកីត្ការង្ហរគដ្ឋយេួ្ន្ឯង ជ្ជពិគសសគនាេះគឺទឹកចិត្តស្រគូបគស្រងៀន្មត្ តងមែលជ្ជកតាត គលចគធ្ាជ្ជង
គគបំផុត្។  

ជ្ជចុងបញ្ច ប់ និ្សសតិ្នារមីាន ក់គន្េះបាន្សុំអំពាវនាវែល់ស្រកសួងពាក់ព័ន្ធនានា សបបុរជន្ជិត្ឆ្ងា យ 
ជ្ជពិគសសាលាគរៀន្មត្ តង សូ បន្តជយួផគត់្ផគង់ការគរៀន្សូស្រត្របស់ោត់្ឱយបាន្ែល់គោលគៅ។ កតីស្រសន 
ោត់្នានែាអនាគត្ គឺោត់្ចង់មាន្ការង្ហរគធវីលអ យួ។  
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 និ្សសតិ្ ល ី ស្រសនីាង 

និ្សសតិ្ លី  ស្រសីនាង ក៏ ិន្េុសអវីពីនិ្សសតិ្ខាងគលីមែរ ពីគស្រពាេះអាហារូបករណ៍គឺជ្ជចលករ
 យួែ៏សំខាន់្បំផុត្កនុងផតល់ឱកាសអភិវឌ្ឍន៍្ស ត្ថភាពសស្រមាប់អនាគត្ោត់្និ្ងស្របគទសជ្ជតិ្។ គដ្ឋយារ
ការេិត្េំស្របឹងមស្របងសិកា ោត់្បាន្ទទលួអាហារូបករណ៍សិកាថាន ក់ឧត្ត សិកា បចចុបបន្នស្រសីនាងជ្ជ
និ្សសតិ្ឆ្ងន ទីំ១ មផនកភាាអង់គគ្សគៅាកលវទិាល័យត្បូង មុ។ំ ោត់្ក៏ធ្ាប់ឆ្្ងកាត់្ជ្ជសិសសគរៀន្
ស្រតួ្ត្ថាន ក់ និ្ងធ្ាប់គបាេះបង់ការសិកាមែរ មត្គដ្ឋយារការគិត្គូពីឪពុកមាត យ គធវីឱយោត់្សគស្រ ចចិត្តត្
ស ូបន្តការសិការ ូត្ែល់បចចុបបន្ន ោត់្បាន្គរៀបរាប់ថា “គៅថាន ក់ទី៣ េញុ ំបាន្គរៀន្ស្រតួ្ត្ថាន ក់ តង គ យី
គចេះមត្បន្តគរៀន្រ ូត្ែល់ថាន ក់ទី១០ េញុ ំក៏បាន្សគស្រ ចចិត្តគបាេះបង់ការសិកាគចាល ពីគស្រពាេះជីវភាពស្រគួារ
ជបួការលំបាកោ៉ែ ប់យនឺ្ខ្ាងំគពក។  េញុ ំបាន្គៅគធវីការជ្ជអនកគបេះគស្រ ចស្របម លជ្ជកន្្េះឆ្ងន មំែរ មត្គដ្ឋយារ
ការអាណិត្ និ្ងការទទូចរបស់ឪពុកមាា យ គធវីឱយេញុ ំសគស្រ ចចិត្តចូលគរៀន្វញិ។”  ជីវភាពពិត្ជ្ជអាចគធវីឱយ 
ស្រសីនាងហា ន្គបាេះបង់ការសិកា និ្ងលុបបំបាត់្ឱកាសេួ្ន្ឯងគែី បក្ីាយជ្ជធន្ធាន្ យួរូបមែលអាច
លេះបង់ចំគណេះែឹងគែី បអីភិវឌ្ឍន៍្សងគ បាន្ មត្គដ្ឋយារមត្ទឹកចិត្តឪពុកមាា យធំគធងគពក  ិន្អាច
អនុ្ញ្ហា ត្ឱយជីវភាពជ្ជរបាងំរារាងំឱកាសការសិកាកូន្បាន្គឡយី។ គទេះបីកនុងកាលៈគទសៈលំបាកោ៉ែ ងណា
ក៏គដ្ឋយ ក៏គលាកទងំពីរត្ស ូគែី បកូីន្ និ្ងេំស្របឹងអូសទញកូន្ កចូលគរៀន្វញិ កំុអីក ពុជ្ជស្រតូ្វបាត់្បង់
ធន្ធាន្មាន ក់គន្េះបាត់្គៅគ យី ស្រសីនាងបាន្គលីកគឡងីថា “ោត់្ស ូលំបាកឱយមត្េញុ ំបាន្ចូលគរៀន្វញិ។”  
តា រយៈគន្េះអាចបញ្ហា ក់បាន្ថា កតាត ឪពុកមាត យគឺជ្ជមផនក យួែ៏មាន្ឥទធិពលបំផុត្កនុងការចូលរ ួសគស្រ ច
ភាពគជ្ជគជ័យនន្ការសិការបស់កូន្ និ្ងការលុបបំបាត់្អស្រតាគបាេះបង់ការសិការបស់សិសស។ ការបណតុ េះ
ផនត់្គំនិ្ត្កតីស្រសឡាញ់ និ្ងជំគន្ឿចិត្តរបស់ឪពុកមាត យចំគពាេះវស័ិយអប់រ ំ គឺជ្ជការកាងសងគ ពុទធិ យួ
ស្របកបគដ្ឋយស្របសិទធភាព។ បមន្ថ ពីគន្េះគទៀត្ និ្សសតិ្ លី  ស្រសីនាង ក៏មាន្ជំគន្ឿចិត្តថា មាន្មត្ការ
សិកាគទមែលអាចជយួោត់្ឱយរចួផុត្ពីទុកេលំបាក ែូចមែលោត់្បាន្និ្ោយថា “មាន្មត្ការសិកា
មាន្ចំគណេះែឹងគទីបគគចផុត្ពីភាពលំបាកស្រកេសត់្។ គ យីោត់្បាន្សងកត់្ធាន់្ថា គបីេញុ ំឈប់គរៀន្ េញុ ំនឹ្ង
លំបាក គ យីលំបាកែល់ឪពុកមាា យមែ គទៀត្ មត្គបីេញុ ំគរៀន្វញិ គឺលំបាកមត្គពលឪពុកមាា យរកលុយ
ឱយគរៀន្ប៉ែុគណាណ េះ ែល់គពលេញុ ំគរៀន្យូរគៅ េញុ ំនឹ្ងអាចគធវីការ និ្ងជយួឪពុកមាា យវញិ។” 

កស្រ ិត្ការអប់ររំបស់ឪពុកមាត យស្រសីនាងបាន្គរៀន្សូស្រត្ស្រតឹ្ ថាន ក់ទី១ប៉ែុគណាណ េះ ឪពុកជ្ជអនកគលីកអុស
ដ្ឋក់ឡាន្បាន្ស្របាក់កនស្រ  ១៥០០០ គៅ ២០០០០គរៀលកនុង យួនែា រឯីមាា យវញិជ្ជអនកគធវីការគៅគរាង
ចស្រកមកនចនែំណាប់ាវ យទទលួបាន្ស្របាក់មេ ៦០ ឺុន្គរៀលកនុង យួមេ។ ឪពុកមាា យរបស់ស្រសីនាងមាន្
លទធភាពផាល់ស្របាក់ឧបត្ថ ភឱយកូន្ស្របម ល ៥ ឺុន្គរៀលកនុង យួមេសស្រមាប់ការចំណាយទូគៅគលីការសិកា 
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ែូចជ្ជ៖  ាូបអាហារ សមាភ រសិកា សំគលៀកបំពាក់ នែ្គធវីែំគណីរ។ល។ ចំមណកការាន ក់គៅ ិន្ស្រតូ្វបាន្
ចំណាយគទ គដ្ឋយារមាន្ការផគត់្ផគង់ពីាកលវទិាល័យ ប៉ែុមន្តស្រសីនាងបាន្បង្ហា ញកតីកងវល់ថា “គៅគពល
ខាង ុេ ាលាត្ស្រ ូវឱយសិសស មាន ក់ៗជយួបង់នែ្អនា ័យនិ្ងសន្តិសុេចំន្ួន្១ ឺុន្គរៀលកនុង យួមេ។” 
គដ្ឋយគ ីលគ ញីឪពុកមាត យលំបាកកនុងការរកលុយឱយោត់្គរៀន្និ្ងមាន្ជីវភាពស្រគួារជបួការេវេះខាត្
ខ្ាងំគពក ស្រសីនាងចំណាយលុយស្រតឹ្ ១ពាន់្គរៀលកនុង យួនែាជ្ជ ួយ ិត្តរ ួបន្ទប់ (៨រូប) សស្រមាប់
អាហារស្របចានំែាប៉ែុគណាណ េះ។ សថិត្កនុងស្រគួារមែលមាន្ជីវភាព ិន្សូវសតុកសត ភ ស្រសីនាងទទលួាគ ល់េួ្ន្
ឯងថា នាង ិន្មាន្សុេភាពលអបរបូិរណ៍គដ្ឋយារការបរគិភាគ ិន្ស្រគប់ស្រោន្់គធវីឱយសុេភាពនាង
គេាយនិ្ងឆ្ងប់ ត់្។ 

ជ្ជចុងបញ្ច ប់ និ្សសតិ្ លី  ស្រសីនាង ទទូចសុំការឧបត្ថ ភបមន្ថ រ ួទងំ     ាូបអាហារ  សមាភ រសិកា     
ែវកិាសំគលៀកបំពាក់ និ្ងសុំកំុយកនែ្គផញីកង់ ៉ែូតូ្ គដ្ឋយារមាា យរបស់ស្រសីនាងមាន្លទធភាពផាល់ឱយកូន្
ស្របម ល៥ ឺុន្គរៀលកនុង យួមេ។ ចំគពាេះអនាគត្វញិ ស្រសនីាងសងឃ ឹថា ោត់្នឹ្ងអាចរកបាន្ការង្ហរលអគធវី 
ោត់្នឹ្ងជយួបណតុ េះបណាា លគកមងៗឱយេិត្េំគរៀន្សូស្រត្ឱយមាន្ចំគណេះែឹងេពង់េពស់គែី បជីយួែល់សងគ ។  

៥. នសចកតីសននិដ្ឋាន 
ការសិកាគន្េះគែី បមីសវងយល់ពីជីវតិ្ការសិកា និ្ងការរស់គៅនន្និ្សសតិ្នារគីៅកស្រ ិត្ថាន ក់ឧត្ត 

សិកា គដ្ឋយគស្របីវធីិាស្តសតបរមិាណវស័ិយ និ្ងគុណវស័ិយគពលចុេះស្រប ូលទិន្នន័្យតា ាលា។  ឆ្្ងតា 
អនកស្រាវស្រជ្ជវបាន្រកគ ញីថា ទន្ទឹ នឹ្ងការទទលួបាន្ឱកាស និ្សសតិ្នារក៏ីមាន្បញ្ហា ស្របឈ ជ្ជគស្រចីន្
កនុងអំឡុងគពលសិកា ែូចជ្ជ កងវេះអាហារូបត្ថ ភ កងវេះអោរអគន្តវាសិកដ្ឋា ន្ និ្ងការមែទអំនា ័យកនុង
បន្ទប់ ការទទលួរងបន្ទុកស្រគួារ បញ្ហា សុេភាព កងវេះគសវាផតល់ស្របឹកាកនុងាលា។ គែី បគីដ្ឋេះស្រាយ
ជីវភាពកនុងអំឡុងគពលសិកា និ្សសតិ្នារភីាគគស្រចីន្បាន្អនុ្វត្តន៍្ “គរៀន្បគណតី រ គធវីការបគណតី រ” រ ូត្
ែល់មាន្និ្សសិត្េ្េះអាចឈាន្គៅែល់ការគផញីស្របាក់ជូន្ស្រកុ ស្រគួារមែ គទៀត្។ ជ្ជការកត់្សមាគ ល់ 
ឧបសគគធំបំផុត្មែលបងកឱយសិសសនារអីាចឈាន្គៅរកការគបាេះបង់ការសិកា គឺកតាត ជីវភាពស្រកីស្រកមត្ តង 
ែូគចនេះការកាត់្បន្ថយភាពស្រកីស្រក ក៏មាន្ន័្យជ្ជការចូលរ ួចំមណកគលីកក ពស់គុណភាពអប់រែំល់សិសស
នារផីងមែរ។ គលីសពីគន្េះ ទឹកចិត្តស្រគូបគស្រងៀន្បាន្គែីរត្ោួ៉ែ ងសំខាន់្ែូចនឹ្ងពាកយថា “ស្រគូបគស្រងៀន្ជ្ជ
វសិវករស្រពលឹង” កនុងការបណតុ េះាម រតី្ ការគលីកទឹកចិត្ត និ្ងការទំនុ្កបស្រ ុងកនុងែំគណីរភាពគជ្ជគជ័យនន្
ការសិការបស់សិសសនារគីៅគពលមាន្បញ្ហា ស្របឈ នន្ភាពអស់សងឃ ឹ និ្ងការបាក់ទឹកចិត្តជ្ជគែី ។ 
ជ្ជសន្និដ្ឋា ន្រ ួ កាលណាកស្រ ិត្ជីវភាពឪពុកមាត យកាន់្មត្លំបាក និ្សសតិ្នារ ីនឹ្ងទទលួរងផលប៉ែេះពាល់
ពីសមាព ធស្រគួារកាន់្មត្ធាន់្ គ យីចុងគស្រកាយអាចឈាន្គៅរកការគបាេះបង់សិកា។ ជ្ជអនុ្ាសន្៍
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ចំគពាេះការមកល អ និ្ងាងសង់អោរអគន្តវាសិកដ្ឋា ន្៖ ពស្រងឹង និ្ងពស្រងីកគោលន្គោបាយនន្ការបន្ត
អភិវឌ្ឍការកាងអោរអគន្តវាសិកដ្ឋា ន្កនុងាកលវទិាល័យ គែី បសីស្រ ួលបន្ទុកនន្ការចំណាយរបស់
និ្សសតិ្ និ្ងកាត់្បន្ថយកតីបារ ភពីសំណាក់ឪពុកមាត យកនុងអំឡុងគពលសិកា។ ចំន្នួ្និ្សសតិ្ាន ក់គៅគរួ
មត្គរៀបចំស្រតឹ្ ៤រូប ឬ៦រូបគស្រចីន្បំផុត្កនុង យួបន្ទប់ គ យីគរួបំពាក់មស្រគមែលមាន្ពីរជ្ជន់្(ថាន ក់) គែី បី
សន្សទីំកមន្្ង និ្ងសស្រ ួលែល់និ្សសតិ្គធវីសវ័យសិកា។ ស្រកសួងអប់រគំរួពិចារណាសិកាលទធភាពកនុងការ
ត្គ ី្ងស្របាក់អាហារូបករណ៍ជូន្ែល់និ្សសតិ្ គបីស្រកសួង ិន្មាន្លទធភាពត្គ ី្ងស្របាក់អាហារូបករណ៍ែល់ 
និ្សសតិ្ទងំអស់គទ (១០០%) ជ្ជទសសន្អនកស្រាវស្រជ្ជវគឺសុំស្រតឹ្ និ្សសតិ្អាហារូបករណ៍នារ ី(១៥%) 
និ្សសតិ្ជបួការលំបាក (២០%) និ្ងតំ្បន់្ដ្ឋច់ស្រសោល (៥%) គែី បគីលីកក ពស់សុេភាពរស់គៅ 
និ្ងការអប់រែំល់ស្របជ្ជពលរែា។ តា ទសសន្ៈនិ្សសតិ្នារមីាន ក់សំគណីសុំត្គ ី្ងរ ូត្ែល់ចំន្នួ្ ១៥  ឺុន្
គរៀល ពីគលសី្របាក់មេបចចុបបន្នកនុង យួមេ ចំមណកទសសន្ៈាកលវទិាធិការ(រង) និ្ងាស្តាត ចារយ
ទទលួបន្ទុកសំគណីសុំត្គ ី្ងរ ូត្ែល់ ២០ ឺុន្ គៅ ២៨ ឺុន្គរៀល កនុង យួមេ។ 
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ឧបសមព័នធ 
 

 

របូភាព៖ ទស្រ ង់គផសងៗនន្ការបំពាក់មស្រគពីរជ្ជន់្ (ថាន ក់) កនុងបន្ទប់អគន្តវាសិកដ្ឋា ន្សស្រមាប់និ្សសតិ្ាន ក់
គៅ៖ រូបភាព (A, B, C) មាន្ទស្រ ង់មស្រគគគងស្របហាក់ស្របម លោន  គដ្ឋយារមត្មស្រគជ្ជន់្ខាងគលីសស្រមាប់
និ្សសតិ្គគង និ្ងខាងគស្រកា សស្រមាប់និ្សសតិ្គធវីសវ័យសិកា ស្រព ទងំមាន្ទូរសស្រមាប់ដ្ឋក់សំគលៀកបំពាក់
គរៀងៗេួ្ន្មែ គទៀត្។ ចំមណករូបភាព (D) ទស្រ ង់មស្រគគគងគឺសស្រមាប់និ្សសតិ្ពីររូបមត្ តង គដ្ឋយមាន ក់
ត្ស្រ ូវឱយគគងខាងគលី និ្ងមាន ក់គទៀត្ត្ស្រ ូវឱយគគងខាងគស្រកា  គ យីតុ្អងគុយសវ័យសិកាស្រតូ្វបាន្គរៀបចំ
ដ្ឋច់គដ្ឋយមឡកពីោន ។ 
 



Cambodia Education 

Review  

  

  

44 

 
 
 
 

Copyright  Cambodia Education Review 

Ministry of Education, Youth and Sport 

Department of Policy  

 

Email: cer.editor@moeys.gov.kh 

Website: www.dopomoeys.com 

 

 

 

 

 

 

 

 

 

 

 

 

 

  


